Assessment of educational environments : the public alternative school and its students. by Gluckstern, Steven M.
University of Massachusetts Amherst
ScholarWorks@UMass Amherst
Doctoral Dissertations 1896 - February 2014
1-1-1974
Assessment of educational environments : the
public alternative school and its students.
Steven M. Gluckstern
University of Massachusetts Amherst
Follow this and additional works at: https://scholarworks.umass.edu/dissertations_1
This Open Access Dissertation is brought to you for free and open access by ScholarWorks@UMass Amherst. It has been accepted for inclusion in
Doctoral Dissertations 1896 - February 2014 by an authorized administrator of ScholarWorks@UMass Amherst. For more information, please contact
scholarworks@library.umass.edu.
Recommended Citation
Gluckstern, Steven M., "Assessment of educational environments : the public alternative school and its students." (1974). Doctoral
Dissertations 1896 - February 2014. 2850.
https://scholarworks.umass.edu/dissertations_1/2850

ASSESSMENT OF EDUCATIONAL ENVIRONMENTS:
THE PUBLIC ALTERNATIVE SCHOOL AND ITS STUDENTS
7^ //
A Dissertation Presented
by
Steven M. Glucks tern
Submitted to the Graduate School of the
University of Massachusetts in
partial fulfillment of the requirements for the degree of
DOCTOR OF EDUCATION
August, 1974
(c) Steven M. Gluckstern, 1974
All Rights Reserved
ASSESSMENT OF EDUCATIONAL ENVIRONMENTS:
THE PUBLIC ALTERNATIVE SCHOOL AND ITS STUDENTS
A Dissertation
by
Steven M. Glucks tern
Approved as to style and content by:
kwik
arvey b(. Scribner, Chairman
Robert A. Mackin, Member
Rose Olver, Member
August, 1974
iv
ACKNOWLEDGEMENTS
To my wife (and editor), Judith, for enduring both me and this disserta-
tion on our honeymoon.
******
To my advisors, Harvey Scribner, Robert Mackin, and Rose Olver, for all
their help and understanding.
******
i
To Dwi ght W. Allen, for introducing me to the field of Education.
******
To my family, for providing encouragement and relief during the times I
needed them.
******
To Nancy Howes, for a superhuman typing effort.
******
And lastly, to George G. Stern, for his invaluable assistance in all
phases of this study. May his untimely death not signify an end to
this line of research.
S.M.G.
VABSTRACT
While alternative schools represent the newest attempt at educational
renewal, remarkably few studies have been undertaken to assess either the
scope or impact of these programs. It is the purpose of this dissertation
to describe and differentiate between alternative school environments and
examine their relationship to student need.
Two instruments developed by the late George G. Stern and this wri-
ter, the Activities Index (AI) and the Elementary and Secondary Environ-
ment Index (ESI), served as the means for data collection. Data was col-
lected from forty-three alternative school programs throughout the United
States. The information was then translated into seven environmental and
twelve personality factors. These factors were used as the criteria for
assessing each environment and its student counterpart.
Stern's methodology, based on the Henry Murray taxonomy of personal-
ity dimensions, allowed for a study of individual schools, thereby facil-
itating the grouping of these programs into legitimate categories. These
categories--the suburban open school, the suburban open elementary school,
the non-alternative alternative, the school for problem youngsters, and
the urban skill and awareness school--make for an increased understanding
of the phenomena of alternative schooling.
Environmental data collected on seven derived factors--Intel 1 ectual
Climate, Expressiveness, Group Social Life, Personal Dignity, Achievement
Standards, Control, and Peer Group Dominance--served as the basis for a
culture analysis of alternative schools. These cultures aligned closely
vi
with the interpretive categories mentioned earlier. In addition, this
phase of the data supported an analysis of alternative education as a
serious deviation from what is commonly denoted as the traditional struc-
ture of schooling.
Personality data collected led to several observations including
generalizations on sexual stereotyping, as well as age and demographic
differences in children. Questions as to integrated education (by age,
sex, and ethnic background) are addressed.
As descriptive research, this study did not list testable hypotheses.
Instead, the writer attempted to provide a broad perspective of the
"alternative school" and its student. If prescriptive education (educa-
tion designed specifically for a child's needs) is to become a reality
(and this writer believes it should), studies such as this are a neces-
sity. Only when educators understand the educative process and the role
of the school environment can we hope to make substantial gains in
designing truly responsive school programs.
vii
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1PREFACE
While those people mentioned in the Acknowledgements played major
roles in the completion of this study, that list merely touches the sur-
face of those who willingly contributed of their valuable time. All of
these people were associated with an Office of Education grant at the
University of Massachusetts entitled the National Alternative Schools
Program. It was from this program (NASP) that both the original inspira-
tion and the financial backing for this study were derived.
During the summer of 1973, it came to my attention that very little
effort was being made to research what I felt was the critical variable
in schools, that of atmosphere or environment. As I researched this
field of study, I was amazed at the lack of useful information available
to educators in the designing of specific learning environments.
At about this same time, NASP decided to undertake a massive survey
of the public alternative schools in the United States. As the staff
members of NASP responsible for research, Thomas Wolf and I were respon-
sible for the overall design of the survey instruments. A series of
instruments were designed, including both a survey and a series of inter-
view protocols. Tom and I decided, with the approval of the NASP staff,
to undertake an assessment of the educational environments within a
sample of the schools visited on the national survey.
With the help of the late George G. Stern of Syracuse, we designed
and adapted two environmental instruments. From here, NASP staff members
traveled the countryside administering these instruments, and we then
processed the results. Those findings are presented here.
CHAPTER I
INTRODUCTION AND RATIONALE
CHAPTER I
INTRODUCTION AND RATIONALE
Since the advent of the Parkway Program in Philadelphia--the first
public alternative school without walls—and the accompanying wave of
publicity succeeding it, the past five years have seen an unprecedented
number of so-called alternative programs emerge within the public sector.
The significant characteristic of these programs has been that their
existence has depended on choices made by parents and students. These
schools and programs have made an attempt to challenge the very basis of
schooling. The new alternatives contest Philip Jackson's statement that
"...in a fundamental sense, school is school, no matter where it
happens."^ Operating as options within a system largely comprised of
imposed educational environments, alternative schools and programs often
stand alone as the single opportunity for the public to engage in educa-
tional decision making.
Contrary to the "school is school" notion, these alternatives
address directly the most common characteristics of American schooling.
Unlike Charles Silberman's characterization of traditional American
schools, many alternative programs: (1) offer choices to their students;
(2) allow students to attend school for varying amounts of time; (3)
allow students to pursue individual work apart from the classic group
collective experience; and (4) are not continually evaluative, stressing
achievement or failure. As such, alternative schools seek to become
more accountable to their clientele, and in turn, to the needs of their
students. This commitment to meeting the needs of individual students,
4in both educational and personal goals, emerges as the fundamental
rationale for alternative school programs. (In reality, this also
remains the goal of traditional schools.)
As observers of this latest attempt to reform public education, we
assume this ability to address student needs to be inherent among alter-
native schools. In essence, the idea that there should be different
schools for different children is logical. The issues that are in
question are which kinds of schools for which kinds of students, and do
these schools effectively meet student needs? As one means of differen-—
tiating between types of schools, educators have subjected alternative
schools to a series of structural categorizations. The kinds of schools
include: the school-within-a-school
,
schools without walls, continuation
schools, K-12 schools, career education programs, open classrooms, free
schools, freedom schools, child-centered schools, community schools,
fundamental schools .. .and on and on indefinitely. Students have under-
gone an equally interesting set of categorizations ranging from the most
simple and superficial to the most sophisticated. Examples of these
include: smart, dumb, slow, fast, independent learners, dependent
learners, troublemakers, high achievers, low achievers, low aspiration,
high aspiration, active, passive, aggressive learners, educationally
impared, retarded. . .and on and on and on indefinitely.
Unfortunately, none of the classifications that are currently used
provide any real guidance to the educational practitioner in designing
school programs or in matching students with appropriate learning environ-
ments. Such a matching requires an ability to identify differences in
5both student needs and various learning environments. Only then can
decisions be made as to which environmental setting might most effec-
tively educate a student with a particular set of needs. It is the pur-
pose of this study to describe and differentiate between alternative
school environments and examine their relationship to student need .
To differentiate or describe any quantity, parameters are essential.
One must choose which parameters to describe and how to describe them.
The concluding sections of Chapter I address this concern by:
1. providing an introductory overview/perspective of types of
alternative school environments;
2. examining major variables of schooling which, when combined
in various manners, create learning environments;
3. examining the literature pertaining to alternative educa-
tion as it relates to the differentiation of learning environments; and
4. examining the prior research done on environments and
student need.
Alternative Schools
While the only prerequisite for identification of an educational
alternative is a self-identification, characterizations of alternatives
are often expressed through generalized goal statements. Goals which are
commonly identified by persons working within these schools include the
elimination of dependency on competition and extrinsic motivation,
shifting away from traditional leadership roles, promoting shared
6decision making, increasing the flexibili ty_of situations, and developing
the learner's competence to make important decisions (Chittenden and
Bussis, 1971; Riordan, 1972; Sirkin, 1971; and Barth, 1971).
Other attributes which have been used to characterize alternatives
are voluntarism, development of responsibil ity. to community (Capron, et.
al
. , 1972; Kellman, 1973; and Smith, 1973), a school unit of smaller
size, goals which involve self-concept, cultural plurality, formative
evaluation (Smith, 1973), nonauthoritarian person-to-person relationships
and shared decision making (Riordan, 1972). Various researchers have
also attributed an experiential or empirical orientation to alternative
school adherents (Bussis, Chittenden, and Amarel
,
1973; Moore, et. al
.
,
1972; and Walberg and Thomas, 1972). Self-awareness, values, and respon-
sibility are among the terms which pervade much of the alternative
school literature (Horowitz, 1974).
In order to reach an understanding of the kinds of alternative
schools, it is necessary to examine some of their readily observable
characteristics. This analysis is most logically pursued along selected
conventional dimensions of schooling.
Alternative schools/programs, regardless of their visible configura-
tion, revolve around an educational restructuring of time, space, and
school-related activities (staff relations, curriculum, student grouping,
etc.). The concept of time and its role in education is by no means an
issue originating with the current movement toward alternatives.
M. Montessori, J. Dewey, C. Silberman, and D. Allen all address the
notion that learning does not occur in parcels. The traditional school,
as described by University of Chicago Professor Philip Jackson, is J 'a
place where things often happen not because students want them to but
3
because it is time for them to occur." The "alternative education
movement" generally regards time in a different light. Summerhill and
the many free schools which subsequently modeled themselves after this
environment represent an opposite extreme in this issue by allowing time
to be structured totally by specific activities. Time is set aside for
activities to begin and they are pursued until finished; more specifi-
cally, until the student's interest has been satisfied. The traditional
programs often allow time to determine activities. Within the public
school domain (and alternative school domain), the variance includes both
extremes. Clearly, the kind of alternative school is differentiated, in
part, by its determination and use of time.
The use and interpretation of legitimate educational space serve as
another cursory means of differentiating among the alternatives.
"Traditionally," schools have had 30 desks arranged in rows of six
(usually bolted to the floor so as to make movement difficult), windows
(with shades or Venetian blinds to prevent people from seeing in),
blackboards, cupboards (if the teacher was lucky), a bulletin board, a
clock, a teacher's desk, chalk, erasers, and a linoleum floor.
Testing, grading, seating arrangements, according to
the teacher's convenience, predigested textbooks,
public address systems, guarded corridors and closed
rooms, attendance records, punishments, truant offi-
cers --a 11 this belongs to an environment of coercion
and control. Such an environment has not consulted
the needs of normal growth.
4
8The extreme spacial alternative remains the Philadelphia Parkway Program
which has no central building at all. Public alternative schools, again,
are spread from one extreme to another. Inherent in most of them,
however, is a recognition that real learning can take place outside the
classroom: in museums, stores, streets, parks, homes--in essence,
anywhere.
School activities affect both the use of time and space and vice
versa. The specific activities that occur at an alternative school again
represent extreme variations. Danial Duke, SUNY at Albany, defined a
possible typology describing the variance of specific activities within
alternative schools. A school's activities are defined as academic,
5
exploratory, preparatory, therapeutic, revolutionary, or undecided.
Interpreting Duke, the academic alternative is designed to meet the edu-
cational and personal needs of the highly motivated child. This fulfill-
ment is usually achieved through the provision of a "rich and stimulating"
atmosphere. The exploratory alternative is designed to encourage the use
of choice by students, inasmuch as this allows the student "to generate
and pursue" his own interests. Use of time and space in such an alterna-
tive appear more flexible. The activities of the preparatory alternative
are aimed at specific future-oriented goals. The preparation for college,
a job, or life in general, takes on many forms but usually relies on a
high degree of teacher direction. Therapeutic alternatives, as the title
implies, deals with the "affective" areas of schooling. Observable
change in behavior, knowledge of self and acceptance of others remain the
major goals of this form of educational alternative. Revo! utionary
9alternative's are designed as spearheads for social and cultural change in
America. Activities derived for this purpose revolve around socializa-
tion and the heightening of students' awareness. Undecided alternatives,
as defined by Duke, remain just that—undecided in goals and methodology,
undecided on educational effect.
Given this basic understanding of educational alternatives, we can
now turn to the writings of others and examine the applicability of these
writings to the study of learning environments. Many diverse opinions as
to theory, techniques, topics, organizations, and radical social change
comprise the alternative education publications that have appeared.
From these writings, one can identify five types of literature concerning
alternative education (Graubard, 1972; Venables, 1974):
1. The literature that provides a critical analysis of the
existing educational system (critical literature).
2. The theoretical considerations of a progressive reform of
the school in terms of alternatives in education (reform literature).
3. The Philosophic Nature of Reform (philosophic literature).
4. The experiential literature that portrays varieties of
alternative methods in education (experiential literature).
5. Directories, manuals, and clearinghouse information.
From each category illustrative examples will be cited.
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Critical Literature
The literature that provides a critical analysis of the American
educational system is extensive. Ironically, it is most difficult to
find writing that supports the existing mass public education system.
Few seem to support what Theodore Roszak would call "the machine- tooling
of the young to meet the needs of our various baroque bureaucracies."
Among the leading critics of modern education are Ivan II 1 i ch, Edgar
Friedenberg, and Paul Goodman.
Illich stands as one of the foremost critics of the entire process
of schooling in the Western world. As a theologian and an educator, he
purports that there is a futility in the schooling that our society so
highly values and calls for the de-schooling of society.
Friedenberg, in the Vanishing Adolescent , provides a critical look
at the adolescent in today's educational system. Basically, Friedenberg
isolates the adolescent period as the time when youth differentiates him/
herself from his/her culture; it is a period for the development of self-
esteem. In the eyes of Friedenberg, the adolescent's self-esteem is
severely threatened by the existing schools.
Goodman feels growing up is now interpreted "as a process of social-
izing some kind of rather indefinite animal, and 'socializing' is used as
a synonym for teaching him the culture." Traditionally, the environment
of the school has been the site of this socialization and now this grow-
ing up is considered absurd. According to Goodman, "the new come into an
expanding economy that does not need people." The system of education
11
and socialization that is the matrix of adolescence becomes "compulsory
mis -education.
"
While this section of the literature offers a critical insight, it
offers little constructive aid to the creator or practitioner of innova-
tive programs.
Reform Literature
The second category of literature concerning alternative education
is the theoretical consideration of a progressive educational reform. A
radical reconstructive orientation for society as a whole pervades much
of the writing. As Lawrence Cremin maintains in The Transformation of
the School
,
regardless of how much the conventional wisdom of the fifties
reflected progressive education, the slums, inequality, and racism still
cried out for their alleviation.
The difficulties in transforming the schools are not new to the al-
ternative movement in education. Michael B. Katz, in The Irony of Early
School Reform
,
claims that the urban school in Massachusetts always added
to the separation of the working class community. Katz maintains that
early reform movements in education were seen as "a fine tonic" in proper
doses. "Too little, and prosperity faltered while deserving talent went
unrewarded. Too much, and the intricate social organism no longer func-
tioned properly."
Using the alternative school as a means for reform is suggested by
Mario Fantini and Charles Silberman. Fantini believes that the
12
alternatives concept in education can lead to "significant achievable re-
form, reform that does not scrap everything nor needs to impose new
orthodoxy on others." Fantini sees the establishment of a system of edu-
cational alternatives as the best chance for the reformation of schools.
This realization is based on a feeling that radical reconstruction of
society is an impossible goal. Silberman claims that the failure of
reform in education thus far is found in that the reform movement has
"produced innumerable changes, and yet the schools themselves are largely
unchanged." Even though great amounts of money have been poured into the
public system there is little encouragement of creativity or development
of individual initiative. A rationale for alternative education is
clearly demonstrated by such reform writings. What is lacking in this
literature is the guidance for either the needed research or experimenta-
tion in the creation of alternative schools.
Philosophic Literature
Many writers have attempted total descriptions of what might be
called the new philosophy of education. In the creation of this new
philosophy, George Leonard, in Education and Ecstacy , alludes to the
future while Postman and Weingarten choose to use examples and excerpts
from the past. These writings concern themselves with the demonstration
that there exist new ways of viewing the age-old processes of education.
The philosophic writers do not specifically arrive at the conclusion that
alternative schools can provide the answers but rather that general
changes in educational philosophy are needed.
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Series of works by Holt and Kozol talk about children and their
failures within the modern system. They conclude by offering possibili-
ties for new theories and forms for education. Much of the work to be
found in this category overlaps considerably with works found in the
critical literature. As in the other sections, the philosophic litera-
ture, while inspirational, lacks the specificity needed to focus teachers,
students, and researchers in the needed directions.
Experiential Literature
Perhaps the one experiential work that has produced more discussion
of alternatives than any other is A. S. Neill's Summerhill . In this
descriptive book, Neill gives the reader a view of "an island whose
children play games with the town children, but whose educational aims
are far apart." In almost every critical analysis of the needs of educa-
tion, a key factor is the teacher. In Teacher
,
Sylvia Ashton Warner
maintains the need for creative teaching. In the teaching of Maori
children, her emphasis on the "organic" is central to her learning
theory; the innate sense of children's "inner vision" and a will to know
are instinctive.
In terms of literature on alternative education, it is Herb Kohl,
author of Teaching the Unteachabl
e
,
36 Children , The Open Classroom , and
Reading How To
,
who provides the most practical examples of real-life
alternatives. Kohl recognizes fully that a school teacher "can play it
safe... can let the children know he cares about the facts only, or can
take an interest in them as human beings." When the teacher dares to
14
risk, "there is no limit to the forms that children will experiment
with... drawn from their life and imagination."
Included among other experiential descriptions concerning the needs
for varieties of alternative education are James Herndon's The Way Its
Spozed To Be and How To Survive In Your Own Native Land . Herndon shares
his experiences at "GW" and examines the many facets of teaching in an
inner-city. George Dennison, who writes of his experiences at the First
Street School, concludes that the reason so many children fail lies in
"our system of public education [which] is a horrendous, life-destroying
mess.
"
Finally, there is the experiential literature that addresses the
establishment of particular alternative schools. Most noteworthy is
John Bremer's book on the development of the Parkway Program in Philadel-
phia.
Schools are definitely different and all can be stylistically des-
cribed. What is lacking in the mass of experiential literature is the
identification of which variables qualitatively differentiate "Parkway"
from "GW." Once again, little direction is offered the researcher seek-
ing footholds in his attempt to understand institutional differences.
Directories, Manuals, and Clearinghouse Information
There are a great many directories, manuals, and clearinghouse lists
of alternative schools. It has been found that much information from
these sources is inaccurate and that these sources are unable to keep up
15
with the constant changes that continually occur in alternative schools.
However, to ignore these in terms of a review of literature would be to
overlook one of the most distinctive characteristics of the alternative
school movement--the desire for communication between these innovative
programs. Works such as The Raspberry Exercises
,
Big Rock Candy Mountain ,
and the New Schools Exchange all offer "hip" impressions of alternative
schools and their creation. The most prolific producers of information
on alternative schools include the National Alternative Schools Program
at the University of Massachusetts and the Consortium for the Study of
Options in Public Education at Indiana University.
By and large, this entire body of literature, while colorful reading,
serves solely an inspirational purpose in the starting of new alternatives
While it provides real examples, perspectives, and ideas about alternative
education, it does not deal with the real need to correlate the alterna-
tive school to the education within that setting. Almost without excep-
tion the literature is emotional rather than directional. As with class-
ifications of schools and students, the alternative education literature
offers the practitioner no guidance in the matching of schools and
students. This study is a first attempt to provide more than just emo-
tional support to the alternative school. It is a comprehensive attempt
to see if that support is justified.
This whirlwind tour of educational alternatives is designed to
illuminate the complexity of the beast. To talk about alternatives
without some sort of definitional restraints, restraints everyone under-
stands and accepts, clutters the field of study even further. When
16
people speak of "alternative schools," it is essential that some common-
ality of definition exist in order that people understand one another.
Descriptions of structural characteristics miss the essence of alterna-
tive education. Categories make things easy to group, not easy to under-
stand. To talk of revolutionary alternatives, or schools without walls,
or community schools, means nothing if we cannot learn something from
these classifications. We assume that revolutionary alternatives advo-
cate social change, that schools without walls have no single meeting
place, and that community schools stress local control. We do not,
however, know a great deal about the education that occurs within these
schools. This study is an attempt to examine public alternative schools
in a more comprehensive manner; to focus upon two major dimensions of
schooling— educational environments and student needs--and to reach con-
clusions that can be useful to educators in the design of responsive
school programs .
Information as to the structure of schooling, the role of the
teacher, and school and demographic differences are in the offing.
Specifically relevant will be information concerning classification of
alternatives, age, sex, and background differences in students, and the
institutional qualities of alternative education. Data should indicate
and describe several important aspects of alternative schools: (1) Is
the education any different? and (2) Are the students any different?
It would be logical to present here a set of testable hypotheses
( i . e
. ,
It is predicted that...). However, there does not exist enough
prior research to make meaningful speculations. This study is the first
17
step in developing a backlog of information useful to the researcher. It
is descriptive research, research designed to describe a setting rather
than test hypotheses.
Descriptive research is concerned with prevailing conditions. In
addition, there is an element of interpretation of the meaning or signi-
ficance of what is described. Knowledge of present status is a necessary
first step in problem solving. As such, descriptive research involves
more than just fact gathering and tabulation. It deals with the analysis
and interpretation of the data which has been gathered for a specific
purpose, for the understanding and solution of significant problems; in
this case, the problem of understanding alternative schools.
Research on Alternative Schools
Given the recent proliferation of alternative schools, research and
evaluative efforts have been disparingly sparse (Horowitz, 1974).
Reasons have been posited (Moore, et. al., 1972) to account for the
general absence of experimental research being conducted in and about
alternative programs; one reason being that evaluators have been con-
cerned primarily with gauging achievement related to product goals, and
have nearly ignored the relative importance of process goals. While
•process goals are not always an alternative school focus, they remain
important in most schools' goal statements. Another reason is that until
recently, many alternative school practi tioners relied on the rhetoric of
organic growth--the general notion that schools will evolve naturally and
that problems can be solved as they occur. Operational definitions of
18
the components of the frequently unique goals of alternatives are not
easily formulated, and participants are not inclined to be guided by the
established objectives of researchers (Walberg and Thomas, 1972). Once
again, the problem of definition and description remains tantamount.
Hickey (1972) cited philosophical opposition, defensiveness, negative use
of research and evaluation, and failure to define or to understand the
purpose of the research and evaluation as contributing to the negative
aura which pervades evaluation. The foregoing reasons have substantially
contributed to participants viewing both evaluators and researchers with
hostility. The task at hand is the discovery of a research design that
does not violate the spirit of alternative education.
Theories and Views: Atmosphere/Climate/ Environment
With all the possible means of structurally differentiating between
alternatives, it is ironic that alternative educators turn to "atmosphere"
to describe their programs. They imply that what is important is not
what a school looks like, but what it feels like. But how can an observer
understand what a school feels like? In fact, alternative educators are
telling us that their schools are different not because of their struc-
tural make-up but because of their psychological airs. "What is truly
different in our alternative school is the way students feel, the way the
teachers feel, the way the parents feel. We teach American history and
French; what is different is how we teach them."^
Alternative school students feel better about being at these schools.
Teachers enjoy teaching, and parents enjoy being parents. The reasons
19
for this satisfaction are not what the school looks like, rather, that
amorphous thing known as "climate" or "environment." All of the struc-
tural gimmicks do not change what is the basis of American schooling,
they merely disguise it.
...the program approach to school reform--so popular
in the decade just past--is obsolete. It is no
longer enough to speak of education reform solely in
terms of the new math and the new physics; solely in
the context of more books for the library and new
equipment for the language laboratory; solely in
terms of special programs for special students;
solely on the premise that a new school building
equals better education; solely in the belief that
more money would solve everything; exclusively on
the assumption that the basic structure of American
education is essentially sound, and that what is
needed is some fresh plaster or paint. It won't
wash. We have traveled that route before and changed
7
little that is truly basic in the nature of schooling.
Modular scheduling, open classrooms, I PI
,
or whatever, do not change the
basic underpinnings of education, they merely make it more palatable.
This is by no means an indictment, rather a. recognition that true, alter-
natives are classically alternatives of atmosphere and climate and not
alternatives of educational curriculum and process.
But alternative schools are obviously different from one another.
How can we differentiate between the good, the bad, and the non-descript?
We need first to define suitable environmental dimensions on which to
examine each school. But describing a school apart from the students who
spend time there is suspect; a successful school must direct itself
towards the needs of its students. Thus, the second step is the descrip-
tion of student needs. A statistical procedure aimed at discovery of
20
existing alternative school culture types (student environment combina-
tions) is then easily accomplished.
The design of such a study of school environments requires some
preliminary research in the fields of personality and environment assess-
ment. As a prerequisite, the theoretical bases for environment and
personality chosen must be similar to allow for an effective matching
procedure.
Every scientific psychology must take into account
whole situations, e. g., the state of both person and
environment. This implies that it is necessary to
find methods representing person and environment in
common terms, as parts of one situation [school ]... in
other words, our concepts to represent the inner-
relationship of conditions.
8
Specifically, the study requires: (1) a theoretical model of a per-
son's needs, (2) a means of assessing these needs in particular groups or
individuals, (3) a theoretical model of environment, and (4) a means of
assessing particular alternative school environments. Our only restraint
as described by Lewin is that all four requirements be based on a single
set of conceptual constructs. The need is for a transactional model of
person and surrounding; a model most certainly based on some psychological
constructs. The search for such a theory takes one through the works of
Sells, Allport, Parsons, and Barker, all of whom adopted a transactional
viewpoint of man (Stern, 1970). None, however, went beyond the point of
expanding on the theoretical model for such a position. At best, they
called our attention to interactions, but the specific practical dimen-
sions needed were left untouched.
21
Parsons and Sells provide a list of interactions aimed at the dis-
covery of a theory of action, but this list remains far from a working
model. Allport and Schutz also attempt to arrive at operational theories
but both lack the wide scope needed. Sells developed an extensive
classification of environmental stimuli, and Barker has shown that beha-
vioral episodes can be categorized and counted leading to the differenti-
ation of one environmental setting from another (Stern, 1970).
This leaves us examining an "old" theory, that of Henry Murray
(1938). His "needs-press" model appears to be the most effective theory
in lending itself to a comprehensive representation of person and envi-
ronment along the identical conceptual terms needed by educators. This
needs-press theory is based on a universal set of scales aimed at describ
ing the total individual and his relationship to the total environment.
Murray is one of a group of psychologists who attempted to maintain a
focus on the entire individual and not on the individual's specific acts.
Murray stressed the need to view behavior as an outcome of a relationship
between the person and his environment. To this end he theorized a set
of 45 psychological constructs which are the basis for assessment. (See
Appendix I.)
The description of educational environments finds its roots in anec-
dotal prose. Most of the early work rests in the description of environ-
ments based on an observer's view. This technique proved unsuccessful in
both the comparison of environments and the design of new ones. Research
ers soon felt the descriptive writings inadequate and turned to the
design of more analytical studies based on comparative environmental
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factors.
The investigation of educational environments started with Deutsch-
mann (1959) with the University Image Test (Stern, 1970). Deutschmann
developed a set of 14 polar adjectives aimed at assessing a series of 18
environmental factors. This use of polar adjectives has now been adopted
in many assessment schemes of environments as well as personality. From
Deutschmann 's work at Michigan State University, Garretson (1962) formu-
lated an open-ended scheme for environmental measurement. Students re-
sponded to a "What is " format. Garretson, at the University of
Iowa, found that open-ended questions concerning environmental character-
istics created difficulties because of a student tendency to see self and
environment from a standpoint incommunicable to others. Both of these
studies used measurement techniques which, given Murray's concept of
universal variables, seem inappropriate. Polar adjectives, as employed
by Deutschmann, rely on a preconception of the factors to be measured and
open-ended questions appear generally ineffectual for the reasons stated
above.
Halpin and Croft (1963) undertook an assessment of organizational
dimensions of school by means of a 64 item Likert- type scale. They
derived a series of first order factors describing the overall feelings
of the schools. These climate factors include: open, controlled,
familiar, paternal, and closed. The inadequacy of this work rests on its
assessment of environment apart from an analysis of students. Data is
collected solely on an organizational level completely ignoring student
need. However, this research may prove most enlightening when coupled
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with a more comprehensive view of school environments that takes into
account the importance of student needs and characteristics. A potential
exists for a correlation of Halpin and Croft's work with data generated
by George Stern, allowing for a psychological description of climate type.
Astin and Holland (1961) initiated an eight-variable environmental
assessment based on institutional size, student intelligence, and person-
ality factors suggested in previous work done by Holland. This work is
close to Stern's and correlational studies are available. Astin followed
this work with other studies concerning variables such as teacher extro-
version, class participation, and school structure. But, like Deutsch-
mann's study and the great majority of environmental research (including
Cronbach [1969] and Hunt [1971]), Astin's work revolves around a set of
factors determined prior to data collection. This necessarily implies
that the factors measured are the only ones affecting educational environ-
ment. What is needed is an assessment technique based on a total concept
of environment. This statement does not imply that one must measure the
entire environment, rather, that those dimensions measured be chosen in a
comprehensive, flexible, and non-biased manner. Rather than starting
with a preconceived set of factors, such an approach would begin with a
pool of data from which a series of environmental factors are generated.
If one accepts the notion that there is interaction between person and
environment (Lewin), and if one then seeks to arrive at some systematic
understanding of how this interaction affects learning, then the person
and the environment must be described in a way to allow analysis of that
interaction. This can only be achieved through a view of person and
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environment that is similar if not identical. Only G. G. Stern's educa-
tional adaptation of Murray's theory provides both the necessary open
view of environment and the transactional model of person and environment.
Using the notion of "need" as measuring student characteristics and
"press" as measuring environmental characteristics. Stern formulated a
methodology for the assessment of individual schools and students. It is
this methodology to which we now turn.
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Instrumentation
Having established that needs and press could be measured, Stern de-
signed two sets of instruments. The key underlying assumptions in the
construction of the instruments were that (1) need could be measured in
terms of gratification within a sample including members of the same
culture, and (2) press distinctions are shared by people exposed to the
same environment. Thus, data on both student personality characteristics
and perception of school environment was collected from a stratified
random sample of 43 public alternative schools using the newest version
of George G. Stern's Activities Index and the Elementary/Secondary School
Environment Index. The sample was chosen from 500 self-identified
schools. Both of these instruments were recently revised by G. Stern,
J. Richman, T. Wolf, and this writer, with special consideration for the
newly emergent alternative school. Both instruments were field tested in
the Syracuse, New York School District and in outlying communities so as
to insure validity and reliability of the new forms. F's and Scheffe's
were later performed on all data indicating a valid and reliable instru-
ment. In addition, follow-up studies were performed on our sample data,
and a major journal article on the design and validity of these instru-
ments is forthcoming (Richman; Winter, 1974).
Originally, the Activities Index derived its roots from the Interest
Inventory first designed in 1950 at the University of Chicago. The
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Interest Inventory was developed from lists of everyday activities which
were in some way related to the needs of individuals. These included
keeping things clean, hiking, talking, performing, etc. Eight psycholo-
gists analyzed these activities and proceeded to code specific items
against specific needs in the Murray taxonomy. Originally the Inventory
contained 400 items distributed evenly over some 40 needs categories.
Renamed the Activities Index in 1953, it was shortened to 300 items.
Later, the thirty subscales were made equal in length and items overlap-
ping the same subscales were eliminated. From that time until just
recently the Index has undergone a series of revisions aimed at contem-
porizing its language. Early in 1973, a short form of this instrument
was developed. The specifics of how this was done are quite complicated,
and understanding this technique is not absolutely essential for inter-
preting results. Briefly, a factor analysis was done on all the existing
data from the Activities Index (AI). A series of twelve personality
factors were identified. These factors are general izable over all
Western culture. Each item in the AI is then examined to analyze its
contribution to a specific factor. In this way, only items having a
large loading on specific factors are included in the short form. This
procedure yielded a 91 item questionnaire for the AI short form. This
form was then edited by Stern, a group of fourth grade teachers, and two
members of the National Alternative Schools Program at the University of
Massachusetts (Wolf and Gluckstern), and in December, 1973, was ready for
administration.
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The Elementary/Secondary School Environment Index (ESI) short form
used in this study was developed in essentially the same manner, its pre-
decessor being the College Characteristics Index written in 1957. A High
School Index (HSCI) was developed in 1960 and served as the basis for
this new form. Both the AI and the ESI are now considered usable down
through the fourth grade level.
The data from these indices will be made available in two separate
analyses. The first is to be an analysis of the data along the already
available factor structure determined over the last few years by prior
administration of the instruments. These are based on school data col-
lected in American public schools. Although there has been some editing,
the instruments used in our study and the previous ones remain very
similar. From those original traditional school scales comes the follow-
ing first order factors for the AI . First order factors are extracted
from raw data by using a principal components-equamax analysis devised by
David Saunders (Stern, 1970).
"1. Self-Assertion.
This factor reflects a need to achieve personal power and
socio-political recognition. It is based on items that reflect political
action, directing or controlling people, and the seeking of roles likely
to receive considerable attention.
2. Audacity-Timidity.
This factor involves an orientation that is more personal
and less political than Factor 1. The emphasis here is on skill and
aggressiveness in physical activities as well as interpersonal relation-
ships. It is interesting to note that this factor has a high correlation
with interest in Science.
3. Intellectual Interests.
The scales with the highest loadings on this factor are
based on items involving various forms of intellectual activities, the
arts as well as the sciences, the empirical as well as the abstract.
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4. Motivation.
This factor, like the three preceeding it, represents still
another form in which needs for achievement may be expressed. However,
this factor describes the more conventional forms of striving for, as a
process, apart from any specific goal. It involves competition and per-
serverance as well as intellectual aspiration.
5. Applied Interests.
A high score on this factor suggests an interest in success
through concrete, tangible, socially accepted activities. The key items
involve orderly and conventional skills in business and science. Dili-
gence and usefulness appear to be central themes of this factor.
6. Orderliness.
People with high scores on this factor have indicated a
marked interest in activities stressing personal organization and deli-
beration. Impulsive behavior is omitted and self-control is maintained
through the use of ritual, routine, and planning.
7. Submissiveness.
The submissiveness factor implies a high degree of control
involving conformity and other-directedness . The items emphasize
humility, helpfulness, and compliance.
8. Closeness.
This factor is closely related to Factor 7 with which it
shares both the Nurturance and Deference scales. However, the abasive and
self-denying qualities of Factor 7 are not apparent here. Instead, there
appears a recognition of one's need for warmth and emotional supportive-
ness.
9. Sensuousness.
The items associated with this factor are concerned with
activities of a sensuous character. They suggest self-indulgence along
with a delight in the gratifications achieved through the senses. This
includes aesthetics and the appreciation of fine art.
10.
Friendliness.
Persons with high scores on this factor are interested in
friendly playful relationships with other people. They like simple and
uncomplicated forms of entertainment usually gotten through group experi-
ences.
11. Expressi veness-Restraint.
This factor stresses emotional labil i ty and freedom from
self-imposed restraints. Individuals with high scores appear to be out-
going, spontaneous, impulsive, and uninhibited.
12. Egoism- Diffidence.
This factor reflects an extreme preoccupation with the self.
The items reflect concern with appearance and comfort as well as with
fantasies of extraordinary achievement and public recognition."
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From these 12 first-order factors, a second set of factors was
derived. Stern has titled these dimensions or areas of personality
. Our
results will also include standard scores in these four areas. The
following are definitions of the four dimensions/areas of personality as
proposed by Stern:
"I. Achievement Orientation.
This dimension consists of the first five factors. A high
score in this area indicated strong ego drive, the precise direction of
which can be determined by examining specific factors and items. A low
score reflects indifference to personal achievement.
II. Dependency Needs.
This dimension is based on seven first-order factors. A
high score in Area II suggests a generally high level of dependence, sub-
missive socially acceptable behavior. A low score represents the inverse
of this, autonomy, ascendence, and non-conformance. The seven factors
having loadings on this dimension are 5, -11 (negative score), -12, 6, 7,
-2, and 8.
III. Emotional Expression.
This dimension shares the closeness factor (8) with Area II
but stresses much higher levels of social participation and emotional
spontaneity. Factors contributing to this area include 8, 9, 10, 11, 12,
and 1.
IV. Educability.
Insofar as this dimension combines elements of both intel-
lectuality and submissiveness, it is of intrinsic value to educators.
Reflecting interests in academic activities coupled with orderliness and
conformity, this dimension seems likely to be specifically associated
with academic achievement. Persons high in this area are not likely to
be creative or original; they are, however, likely to accept direction
well and be easily "educated" in the tradi tional sense of the word.
Factors involved include 3, 4, 5, 6, and 7."
Results from the AI in our alternative school sample will include
standard scores for each factor and dimension for (1) each school, and
(2) the total sample.
The Elementary/ Secondary School Environment Index (ESI) factor
structure will be entirely based on the previous factoring of the High
School Characteristics Index (HSCI). The factors to be used in our
analysis include:
"1. Intellectual Climate.
This factor includes some of the more traditional aspects
of an academic program: quality of staff, quality of facility, achieve-
ment standards, opportunities for the development of self, etc.
2.
‘ Expressiveness.
This factor suggests a form of aesthetic awareness and
emotional participation. In addition, it probably reflects of emotional
behavior within the school setting.
3. Group Social Life.
The scales associated with this factor reflect the exis-
tence of mutually supportive group activities among students.
4. Personal Dignity-Supportiveness.
This factor reflects administrative concern for the mainte-
nance of a high level of self-determination and personal responsibility
among students. A high score indicates that a school environment is non-
authoritarian and that the students behavior is not governed administra-
tively. It would also indicate a high degree of respect and considera-
tion between students and adults on the school site."
5. Achievement Standards.
Schools with high scores evidently set high standards for
academic achievement for their students.
6. Orderliness/Control
.
High scores indicate a concern with organization and struc-
ture within the educational environment, probably centered on an adminis-
trative level.
7. Peer Group Dominance.
This is a newly derived factor arid as such has only a ten-
tative definition. As Stern puts it, "this factor suggests a super-life-
size chrome plated version of the Brave New World outside." (?) A better
understanding comes from a quick look at its given name and a look at its
original determining scales: practicalness, sex, and dominance.
Like the factor structure from the AI, a second factoring of the ESI
will occur. The three second-order ESI factors are entitled:
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I. Development Press.
This is the capacity of the school environment to support,
satisfy, and reward self-actualizing behavior.
II. Control
.
( Factor 6)
This is the school environments' press to impose administra-
tive structure on an individual.
III. Peer Group Dominance. (Factor 7)
This is the students' press to impose peer structure on an
individual
.
Results from the ESI in our alternative school sample will include
standard scores for each factor and press dimension for (1) each school,
and (2) the total sample.
Outcomes
With this data it will be possible to describe differences between
both student groups and school environments. We will be able to do more
than construct structural categories of schools; we will have descrip-
tions of the school's "environment." Differences between the revolution-
ary alternative, the school without walls, and the community school
should exist, if in fact, (1) these categories represent differing forms
of education, and (2) we are looking at the relevant dimensions. The
capacity of a school to deal with troublemakers or high achievers or
passive students may, indeed, be correlated to types of academic environ-
ments. Potentially, this study will allow us to make some small headway
into the notion of prescriptive environments--environments designed
specifically for students' diagnosed needs.
It is. . .necessary to consider what the child responds
to in the environment as well as the nature of inter-
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action with the environment which leads to change.
The effectiveness of environmental influences
largely depends on the match between the level of
concepts being encountered [the school] and the
developmental needs of the child [the needs].
9
A perfect example of the necessity of matching is within urban ghetto
areas. What is good for a suburban school may have no meaning whatsoever
within the city limits.
It is possible that some schools in the urban-core
cannot afford to content with an "open" school cli-
mate. The situation is similar to that of some
neurotics who, despite their unhealthy symptoms,
manage to cope with the world, even at a low and
precarious level of effectiveness JO
Once the person and the environment have been represented along Murray/
Stern dimensions, one can specify more precisely what constitutes a match
between them. This notion of match/mismatch or as stated by Stern, con-
gruence/dissonance is not as simple as it seems. It is important to
understand that matching is used here primarily as a description of the
interactive effects of person and environment, and is a term to describe
likely outcomes of certain interactions. It is not used in the active
sense, "to match" (Hunt, 1974). A successful match may, in fact, include
a discrepancy between student and environment. Questions arise over the
amount of discrepancy thought useful for student growth.
But what is an optimal envi ronment--one that satis-
fies or one that stimulates? While it may be true
that pearls come from aggravated oysters, you can
only get milk from contented cows. Pearls and milk
have their uses, and people will continue to exer-
cise their preferences for one or the other, but it
would be a pointless exercize of freedom to insist
on milking oysters J1
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Any statement concerning the match of person and environment must
identify the specific behavioral effect to which it applies. Person-
environment combinations may be matched for one outcome and not for
another. It is here we must remind ourselves of Lewin's theory:
(Behavior) = f (Person, Environment). In addressing this issue, two
definitions of matched environments seem most helpful. Pervin postulates
a match or best-fit within an environment will be the school's capability
to produce high satisfaction and low stress within a school. A mismatch
or poor fit will manifest itself in a decrease of satisfaction and a cor-
12
responding increase in stress. Palmer has stated the rationale of
matching as follows:
...the principle goal of matching the establishment
and the maintenance of relationships which can be of
increased relevance to long-term difficulties and
capabilities of given types of youths, and which--
from the point of view of the youths- -can also be of
increased relevance to their immediate investments,-,-
preoccupations, and preferred modes of interaction.
In essence, we assume that the environment a person prefers will be very
11 12 13
close to their matched environment. * ’
We have much to gain from a study such as the one outlined. With
all the commotion over alternative education, choice for students, and
the newly designed voucher plan, questions about the kind of education
that schools offer remain of tantamount importance: (1) What are the
characteristics of these schools, and are they truly an alternative?
(2) If they are different, can we describe those differences so as to
enhance our knowledge of alternative education? and (3) Do alternative
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schools represent a viable strategy for the rejuvenation of education in
the United States?
Collection Procedure
Using both the Activities Index (AI) and the El ementary/Secondary
School Environment Index (ESI), data was collected from forty- three
separate alternative schools throughout the United States. The AI was
administered on site by representati ves of the National Alternative
Schools Program (NASP) at the University of Massachusetts during NASP's
nationwide survey of public alternative schools (December, 1973-Janua ry,
1974). The writer supervised the selection of schools, administration of
instruments, collection of data, and subsequent analysis. The follow-up
ESI was administered on site roughly one month later by the local alter-
native school staff. Results were then returned by mail to NASP. When
the total sample of answer sheets had been received, checked, and coded,
they were forwarded to the Psychological Research Center at Syracuse
University for scoring and analysis.
Specific information on each alternative school is included to offer
the reader some guidance in the review of data. Geographic and grade
range data breakdown as follows:
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Location and Number of
Number of Schools Schools
California 6 High School 28
Colorado 2 Programs
Connecticut 1 7-9 2
Illinois 3 5-8 1
Mi ch i gan 3 K-12 3
Minnesota 3 K-8 3
Missouri 1 K-6 2
New Hampshire 1 K-5 1
New Jersey 5 1-6 2
New York 3 Pre-K-9 1
Oregon 1
Pennsylvani
a
7
Vermont 1
Washington 6
The collection of data was fraught with a variety of problems, not
the least of which was a general student skepticism in standardized
"anythings." Difficulties arose in each phase of the research (examples
are provided):
Planning
After careful instructions were given to the persons responsible for
the administration of the AI, one data collection team switched computer
answer sheets and gave some 60 students the wrong sheets. Some of this
data was saved by transfering it to the correct forms (0.5% unusable).
AI Administration
To assemble 50 students at one time in one place in most alternative
schools proved to be no small task. Problems with class schedules, ab-
sentees, and general test apprehension caused the collection teams many
difficulties. At several schools only very small samples of students
were available, while at some others, no data at all could be collected.
These are reflected in sample sizes.
ESI Administration
While NASP representatives gave the first questionnaire, it was left
to local school staff to administer the ESI. Some staff members forgot
what it was while others lost the students' answer sheets. Each school
was personally telephoned to make this second administration as easy as
possible. (Two hundred answer sheets not returned.)
Answer Sheet Return
The United States mail lost the results from one school somewhere
between Philadelphia and Amherst.
Preparation of Answer Sheets
About 3% of the completed answer sheets were found of no use for a
wide variety of reasons, including massive stray marks, ink written
profanities, and mutilation. One answer sheet was of specific interest.
A high school student wrote:
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Sir,
I feel that the test you are giving is of no im-
portants to a evaluation of this type of schooling.
The questions are distributing to my sence of values.
Because the test [Activities Index] is of a set of
values and with some of the ordeal which I have gone
thru these seem very irrelevant to you and my goals.
This is probable the difference in the ways of life
you and I live.
I'm very in favor of the evaluation of the
school, except I feel you are going about it in a
wrong manner. This is just the way I felt when I
started taking the test.
Sincerely yours,*
This type of response can certainly temper our thinking as to the overall
validity of the responses and at the very least serves to illustrate a
bit of that aforementioned skepticism. However, this kind of response
was not numerous and from most reports, the great majority of the
students were excited and challenged by the questionnaires.
Generally, sample sizes and student responses were more than adequate
for the parameters of this study. All 43 schools provided usable informa-
tion allowing for the development of useful conclusions. (For sample
sizes, see Appendices IV and VIII.)
*Spelling and sentence structure are printed here as appeared in the
original note.
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Item Analysis
Before attempting a school -by-school analysis of the results, it is
important to examine several of the ESI (environment) items and their
previous High School Characteristics Index (HSCI) (the instrument used by
Stern before the ESI) scores. These items are useful in giving the
reader a representative picture of al ternative schools and their relation-
ship to traditional schooling. Since we do not have an ESI norm sample
for traditional schools, comparisons are made to a traditional sample
gathered over the last few years on the HSCI. Items on the ESI and the
HSCI are all closely related; some are identical. A total item-by-item
comparison is available in Appendix X. Overall sample sizes:
ESI, 1153; HSCI, 3900.
Item 3: Teachers here really care about a student's feelings.
Alternative: True 82% False 17%
Traditional: True 59% False 40%
As might be expected, the alternative school sample responded
overwhelmingly "true" to this item. This response seems to support a
belief that alternative school practitioners have maintained continual
-
ly--that a new and more personal teacher-student. relationship is fostered
in their schools. This theme runs true throughout the ESI responses.
Item 4: Students here think this school is really the best.
Alternative: True 67% False 32%
Traditional: True 51% False 49%
Since alternative school students attend any particular school
by choice, it is assumed they will have a positive attitude toward the
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institution. Although not definitive figures, the ESI shows that 2/3 of
the sample population see their school as the best; and most likely
because the student has chosen it.
Item 5: Most students look up to their teachers and respect
them.
Alternative: True 65% False 34%
Traditional: True 37% False 63%
Although these figures support the conclusions indicated for
Item 3, they are no where as extreme. Several students commented verbal-
ly during questionnaire administration that this was a misleading ques-
tion; they objected to the use of the words "look up to." Seme students
interpreted this as a negative factor symbolizing subservience or unequal
relationships between student and teacher. Even so, these results seem
supportive of alternative schools.
Item 18: This school has the same activities every year.
Alternative: True 28% False 70%
Traditional: True 74% False 25%
Given that most alternative schools claim they are responsive
to the needs of their students, one would assume that the everyday acti-
vities would vary from year to year depending on the student population.
Once again, the student's perceptions confirm this assumption.
Item 20: There are so many thing’s to do here that students are
busy all the time.
Alternative: True 46% False 53%
Traditional: True 39% False 60%
This piece of data can be interpreted in numerous ways. Propo-
nents of alternative schools would argue that the data indicates a great
deal of free time for each student, thereby allowing him time to pursue
his own interests. A conservative school board member might argue that
not enough is happening in the school and, therefore, the school is not
.fulfilling its educative duties. It seems rather senseless to speculate
which interpretation is just (it is probably somewhere in the middle).
Suffice it to say that in the schools sampled there is a great deal of
unprogrammed time for the students. Whether this is advantageous has yet
to be determined.
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Item 26: New ideas are always being tried out here.
Alternative: True 85% False 15%
Traditional: True 64% False 34%
Item 26 had the highest percentage, either true or false.
Before questionnaire administration, it was hypothesized that this item
would, indeed, have the highest percentages. Since the alternative
school movement is seen as new and experimental by most, this conclusion
is not terribly surprising. What is more important, this conclusion is
supported not by administrative or staff rhetoric, but by the students'
feelings. Staff will always defend their school as innovative, but stu-
dents are far more critical. In this instance, the data indicates they
agree.
Item 30: There is a lot of smoking, drinking, or drugs around
this school.
,
Alternative: True 35% False 65%
Traditional: True 80% False 20%
This item is of interest to any educator in any school. Appar-
ently, the alternative school does much in reducing the on campus use of
outside stimulants. Caution should be exercised in this interpretation,
however, because a portion of the alternative school sample was students
below age 13 (approximately 30%). It is estimated that this group of
students would have a substantial "fa! se?' response. Nonetheless, the
results do reveal an interesting facet of alternative schools. It is
hypothesized that the drop in percentages is due to a fear of district
reprisals on the alternative school if one of its students is caught
breaking district and/or legal regulations.
Item 32: Students try in a lot of ways to be friendly, espe-
cially to people who are new here.
Alternative: True 77% False 22%
Traditional: True 53% False 45%
If, as is claimed by most alternative schools, student relations
are improved, a high percentage true would be expected on this item. As
can be seen, this is the case. Throughout the data, this point seems to
surface. Alternative schools are apparently having great success in
redefining human roles and behavior in education. This is true not only
in teacher-student relationships but in student-student (and presumably
teacher- teacher) relationships as well.
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Item 33: Everyone has a lot of fun at this school.
Alternative: True 75% False 25%
Traditional: True 54% False 45%
Once again, the notion of choice plays an important role in the
interpretation of this item. Since students are attending the school
they have chosen and have the option to leave when they choose, these
results are not surprising. Indeed, one would expect students in an al-
ternative school to enjoy their experience--or else simply leave. It is
important to remember that these percentages are group norms and particu-
lar schools did have results that differed considerably.
Item 35: Everything you learn here is carefully planned.
Alternative: True 44% False 55%
Traditional: True 70% False 29%
The concept of incidental learning plays a large role in most
alternative schools. In essence, learning occurs all the time and in all
dimensions. A visit to a factory or a nature walk in the park are dif-
ferent learning experiences for each individual; no teacher can carefully
plan the learning for each student. In traditional schools, the movement
is toward behavioral objectives and an increased accountability on the
part of the teacher. All learning is predetermined and there is often no
room for anything else. Caution is taken so that a lesson will not move
in a direction unforeseen by the teacher. Alternative schools seem to
have withstood this pressure toward intricate and detailed goals and
objectives. In general, the concept of behavioral objectives is not well
received in these environments and is replaced with a concept of inciden-
tal learning.
Item 37: Teachers here put a lot of work and enthusiasm into
their teaching.
Alternative: True 78% False 22%
Traditional: True 62% False 37%
The role of the alternative school teacher is most certainly
different from the stereotypic traditional teacher. We have already seen
this difference in the student's perception of the teacher-student rela-
tionship. This difference now also comes to the forefront in the area of
teacher energy. Just as alternative schools represent options for stu-
dents, they represent options for teachers. Teachers can now choose the
type of school to which they feel best suited. No longer are teachers
forced to teach Egyptian history because they rank lowest on the tradi-
tional school seniority system. Teachers are reasonably free to choose
their own areas of specialty. When individuals are excited by their work
they, in turn, work harder. It is most exciting that students can see and
feel this energy because it most certainly transfers to their own work.
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Item 44: One nice thing about this school is the interest
teachers take in the students.
Alternative: True 82% False 17%
Traditional: True 52% False 47%
It becomes apparent that one real alternative offered by these
schools is a student-supportive environment. Teachers are supremely con-
cerned about their students and obviously make this concern personal.
This item should be closely linked to Factor 4: Personal Dignity. At
this point, one can hypothesize a remarkably high score.
Item 46: This school is boring.
Alternative: True 21% False 78%
Traditional: True 57% False 42%
This is, perhaps, the most interesting item of the entire ESI.
One major factor given for the rise of alternative schools is the disen-
chantment of today's youth with the traditional educational system. If
alternative schools are really meeting the needs of the disenchanted, a
fairly high “fa 1 se" percentage would be expected. Not surprisingly, this
is the case. This item is probably the most powerful item in making a
subjective evaluative judgement about any particular school. If, for
instance, over half of your student body answered "true," a careful look
at your school, its curriculum and goals, would be imperative.
Item 53: Students work here because they love to learn, and
not just because they want good grades.
Alternative: True 56% False 42%
Traditional: True 46% False 53%
This item offers some insight into the immediate concerns of a
large portion of the alternative school students. It was hypothesized
that there would be a much greater alternative school "true" percentage
than actually appeared. Apparently students are still concerned with
grades, competition, and "getting into college." A "love of learning"
does not yet pervade the vast majority of students. Schools should add-
ress this concern and provide their students with appropriate institu-
tional structure with which to satisfy these achievement needs.
Item 54: Most student here take their school work very serious-
ly.
A1 ternati ve:
Tradi tional
:
True 60%
True 49%
False 38%
False 49%
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Many of the criticisms of alternative schools have included
statements concerning academic standards. The critics have contended
that these schools have abandoned the traditional rigor and simply are
allowing the students to do what they please. By and large, the stu-
dents do not believe this. This 60% "true" figure is most impressive
when one considers the fact that many of the schools sampled had stu-
dents at elementary and junior high level. At even the best junior high
schools it has been difficult to inspire or motivate pubescent children.
This item bolsters the feeling that the majority of alternative schools
are fulfilling some of the students' intellectual interests.
Item 59: Students in this school are very friendly with each
other.
Alternative: True 77% False 22%
Traditional: True 56% False 42%
Most alternative school philosophies somewhere contain the
words "sense of community." These schools believe it essential that
people get along with others. Many of the students at these schools come
from very negative school experiences, and as such feel very alienated
from anything called school. By making a conscious effort to involve
people in the school's activities, alternative programs generally have
success in establishing some "sense of community." Friendliness in any
environment is one measure of this success. (Note Item 32.)
It is the purpose of this beginning section of Chapter III to give
the reader a general background into how students percei ve their alterna-
tive schools. Exercise caution by avoiding the assumption that all
alternative schools fit this singular description. Large differences
between schools will become apparent. However, in general, the alterna-
tive schools sampled give a favorable impression of their existence; an
impression that should be carefully noted by their critics.
The following section of Chapter III is the school -by-school summa-
tion of the basic ESI (environmental) and AI (personal i ty ) data. Using
the raw data from each school, standard scores for each of the previously
defined first and second order factors were determined. It is important
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to note that these standard scores are based solely on our sample so no
factor comparison to traditional schools is possible. By definition,
one half of our sample will score below average on each factor. How a
bottom-half alternative school would score when compared to a traditional
school is unknown. Standard scores are based on a mean of 0.0 and a
standard deviation (sigma) of 2.0. Included before each analysis is a
brief description of the school. These descriptions are provided to give
insight into the ESI and AI interpretations. When sample size fell below
5% of the student population, conclusions were not generated. (See
Appendices IV and XIII.)
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School Analyses
000
Grades 7-12. ..55 students. . .publ ic/private. . .orienta-
tion toward personal growth. .. first year of operation,
one year prior planning. . .100% rural ... .mixture of ex-
perimental and academic experiences.*
ESI (Elementary and Secondary Environment Index)
By and large, 000 represents the stereotypic model of the alterna-
tive school. Intellectual Climate and Achievement Standards are slightly
above average while Group Social Life appears over one sigma above the
norm. This would indicate a marked concern on the part of the school to
foster meaningful group experiences. Low scores in Control and Peer
Group Dominance indicate a student-centered environment, one trying to
involve students in all decision-making areas. A high Development Press
score indicates a supportive environment for students, a fact well sub-
stantiated by an independent evaluation done for this school.
AI (Activities Index)
There seems to be a high degree of correspondence between the male
.and female samples from 000. Two particular sets of scores are of inter-
est. In both Factor 8, Closeness, and Area 2, Dependency Needs, there are
*School descriptions are taken from the NASP Directory of Public Al-
ternative Schools, 1974.
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substantial sex differences. Contrary to what one might believe, the
boys show a greater need for warmth and emotional support than do the
girls. Within 000 the girls seem more autonomous and non-conformant than
do the boys. This fact might, in some way, be linked to a rural environ-
ment, but that remains an issue for the sociologist. Also of interest is
the generally low score for Achievement Motivation. The focus of the
school supports this inference. In conjunction with this inference, 000
scores substantially below the mean in Intellectual Interests.
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035
Grades 9-12... more than 5 years old... 50-1 00 students
...78% Black, 16% White... 95% urban... 9 paid staff...
referral, reviewed application, interview selection
process. . .housed in leased building by itsel f. . .pub-
lic funds supplemented by federal money. .. emphasi s on
basic skills and cultural awareness. . .extensive use
of television production equipment.
I
ESI
The ESI configuration of 035 is rather unique for alternative
schools. Accompanying a rather high standard score for Development Press
is a remarkably high score for Control. This supports the following con-
clusion: a highly supportive environment does not necessarily mean an
environment controlled by the students. Students in this predominantly
Black urban school found the school to be supportive and at the same time
highly controlled by the administration. Personal visits to this school
substantiate this finding. 035 also maintains a high degree of academic
pressure which is translated in their score of Achievement Standards--
well over one sigma from the mean. In a school that emphasizes cultural
awareness, one would also expect a high score in Peer Group Dominance.
Again this is substantiated.
,AI_
Within 035 there are several factors which have marked sex differ-
ences. These include: Factor 3, Intellectual Interests; Factor 4,
Motivation; Factor 6, Orderliness; Factor 7, Submissiveness; and Areas 2
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and 4, Dependency Needs and Educability. In all cases, the girls score
substantially higher; a pattern has been established. At least at this
inner-city Black school, the girls appear far more suited to the school
experience than do the boys. In keeping with this finding, the boys
scored high in Sensuousness and Expressi veness, indicating more indulgent
and impulsive personality characteristics.
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039
Grades 10-1 2. . .4 years old. ..50-100 students. . .65%
White, 26% Black... 60% urban, 40% suburban. .. 7.5
paid staff. ..all who apply are admitted, up to 250
students.
..
pub! ic system funds supplemented by fed-
eral money. . .housed in high school with other school
programs. . .wide variety in curriculum, many student-
initiated courses.
ESI
From the ESI three outstanding scores can be found. The first is
the very low Group Social Life score. This would seem to indicate an
environment where individualism operates in an extreme. There are appar-
ently few, if any, organized structures or activities that contribute to
group experiences. Since 039 is housed in a building with the local town
high school, there is much interplay between program and students. The
traditional school no doubt supplies some facets of group social life.
The second score of interest is the low Achievement Standard score. It
is obvious, from both this instrument and personal visitation, that this
program is designed for the bright, non-motivated student. Intellectual
Climate is high while Achievement Standards are low. One might hypothe-
size this as the reason the school is not deluged with students trying to
get in; notice the size between 50 and 100 and a capacity of 250. The
.last noteworthy item is the extremely low score for Control; 039 ranked
forty-second of the forty-three programs surveyed. Again, this low score
can be attributed to the type of student attracted.
52
AI
Of interest from the AI are series of scores that support the
bright, non-motivated student stereotype. High scores in Applied
Interests and Achievement Orientation are coupled with low scores in
Orderliness and Submissiveness. By and large, male and female agreement
was good. 039 apparently provides an educational environment directly
related to the needs of its students. (Note: This is not a value
judgement, simply an educated hypothesis.)
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044
Grades kindergarten-8. . .2 years old. ..50-100 students
...95% White, 5% Spanish surname. . .60% urban, 40% sub-
urban... 3 paid staff, 2 aides. .. interview selection
process. . .housed in school building with other pro-
grams.
..
publ ic funds supplemented by community money
...extensive volunteer participation. . .daily "friend-
ship group" meetings (10 kids and 1 adul t) ... frequent
school community meetings. . .consensus decision-making
process.
ESI (Note: Only 10 respondents.)
Little meaningful interpretation of data is possible given the small
number of questionnaires returned. However, one brief comment on Area 3,
Peer Group Dominance, is in order. One would predict that elementary and
junior high level programs would score low in this area. No doubt there
exists peer pressure, but in general, it increases through school, reach-
ing its peak during the high school years. 044, as would be expected,
scored low in this area.
AI_
Legitimately, no general comments can be made. When a sample size
is this small, the instrument measures individual personality characteris-
tics. Any conclusions can only be drawn concerning those particular
students and not an entire school population.
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059
Kindergarten-12. . .3 years old. . .200-500 students...
45% White, 35% Black, 14% Spanish surname. . .50% urban,
50% suburban... 11 paid staff, 6 aides .. .lottery with
quotas selection process. . .housed on one floor of cen-
tral administration building. . .publ ic funds supple-
mented by money from the university. . .emphasis on cul-
tural and socio-economic di versity. .. off-campus learn-
ing experience and cross-age curriculum.
ESI
High scores for Intellectual Climate coupled with a reasonably high
Control score set this alternative school apart from the majority. One
reason for this may be the vast age range in this program. Later in the
analysis we will determine whether significant differences between age
groups exist. Slightly above-average scores in Expressiveness, Group
Social Life, and Personal Dignity indicate a responsive climate. This is
manifested in the above-average Development Press score. 059 is one of
the largest programs surveyed as well as the one most successfully inte-
grated. This might support an important conclusion: all alternative
schools need not have less than 100 students to be successful.
AI
No factor scores were outside one sigma. The one score having the
highest male-female agreement also had the lowest standard score. Submis-
siveness seems to have little role in a school like 059. Given its size
and general day-to-day life, this conclusion seems most apparent.
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077
Kindergarten-5. . .90 students. . .90% White... 3 paid
staff, 2 aides. . .public system funds supplemented by
state or federal funding. . .housed in 3 connecting
classrooms in school building. . .extensive use of
parents. . ."open education" based on British Infant
School model... many "mini -trips" into community.
ESI
A high Achievement Standard score coupled with a low Intellectual
Climate score set 077 apart from other alternative programs. This discre-
pancy can be attributed to the fact that this program is only elementary,
and at this level a tremendous emphasis is placed on basic skills. The
low Intellectual Climate score indicates some resistance on the part of
the youngsters. This open classroom scored low in Personal Dignity and
Expressiveness, scores which are definitely surprising. Perhaps a look
at the meaning of open education and its use at 077 is in order. Person-
al visits to 077 do not wholly substantiate these findings. Generally,
students seemed happy and mildly disorganized. More insight into this
program can be drawn when these scores are compared to schools 677 and 777
which are other fifth-grade classrooms in this same school.
AI_
It is noteworthy that of 32 AI scores for 077, 17 were outside one
sigma and 2 were outside two sigma. Scores were mixed with extremely
high scores for Audacity, Motivation, and Educability. Wide sex differ-
ences surfaced on two scales: Sensuousness and Expressiveness, on both
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of which gif is scored markedly higher. In some ways, the sum of this data
validates the age-old feelings about elementary age girls and boys. Girls
mature faster, are better students, are more rulely, and generally cause
less problems. Again, all this data takes on more meaning when compared
to schools 677 and 777.
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677
Fifth-grade classroom in the same school with 077 and
777. This classroom was identified by the principal
as "semi -traditional .desks were grouped in squares,
students pursued a variety of activities, there was a
fair amount of movement, etc... it was also obvious
that the classroom was teacher controlled with a min-
imum of authoritarianism.
ESI
As anticipated, the Control score for 677 was high. But more of
note are the low scores for Intellectual Climate and Expressiveness. It
is apparent that students feel in some way restrained by this environment.
The low Intellectual Climate score is not completely unexpected given a
low score for this factor in 077, the open program. Actually, of the
three programs surveyed within this school, the semi -traditional scored
highest in the area of Personal Dignity. One would have assumed this
result to be the case for the open classroom. Accompanying these figures
is a low score for Development press.
AI_
Remarkably high scores appear for Applied Interests, Orderliness,
Submissiveness, Egoism, and Dependency Needs. Given the fact that the
majority of these students are age 11 or 12, these results are not sur-
prising. Given the predominately White suburban location of this school,
it was hypothesized that a notably high score for Educability would arise.
The girls had a standard score of 5.2, a full 2 and 1/2 sigmas above the
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norm while the boys scored a 2.7. In a "traditional" sense, as defined
by Stern, these children are highly educable. Interestingly enough, the
elementary age girls, once again, seem more suited to the elementary
school experience.
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.
777
Fifth grade... same school with 077 and 677. . .classroom
identified by principal as "traditional ".. .desks in
rows, students all worked on the same activity, there
was a minimum of movement, etc... It was obvious that
the classroom was controlled by the teacher in a dis-
tinctly authoritarian fashion.
ESI
A score nearly two sigma below the mean for Personal Dignity stands
out clearly from the data. Accompanying this figure is a very low score
for Expressiveness. Quite obviously, the instrument seems to verify the
conclusion of the observer. Within this classroom the student plays a
subservient and passive role. High scores in both Control and Peer Group
Dominance indicate an environment dominated by imposed structure, both on
the part of the teacher and the students. The data manifests itself in a
very low score for Development Press.
AI
Somewhat similar to the AI structure of 677, 777 shows high scores
in Orderliness, Friendliness, and Egoism. Scores for Educability were
far below that of 677. By and large, there was a high degree of corres-
pondence between girls and boys with the greatest variance on Factor 11,
Expressiveness. Once again, as it appears in the elementary age children,
girls scored substantially higher.
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.
083
Grades 9-1 2... more than 5 years old... more than 500
students.
..
(150 regularly attend at one time)... 85%
White, 13% Spanish surname. . .60% suburban, 30% urban,
10% rural... 23 paid staff .. .housed in a school build-
ing by i tsel f. .
.
pub! ic funds supplemented by state or
federal funding (Title I )... "Program for dropouts,
unemployed, and underemployed youth". . .academic and
vocational training linked in job-oriented program...
remedial and advanced courses in basic skill areas...
one of four centers in city.
ESI
The ESI data strongly represented the focus of the program at 083.
Given that this school focuses on dropouts, unemployed, and underemployed
youth, predictions on ESI factors included low Intellectual Climate and
Achievement Standards. Data indicates these hypotheses to be the case.
Also predicted were relatively high scores for Expressiveness, Group
Social Life, and Personal Dignity. Again data substantiates this predic-
tion. In a school which focuses on disenchanted youth, it appears 083
emphasized Personal Growth and Supportiveness. Both Control areas scored
very low, again indicative of the population served.
AI_
Given the student population, several interesting personality char-
acteristics became apparent. Unlike most students, these students scored
low in Self-Assertion, the need to achieve social power and recognition.
Factor 8, which indicates one's need for warmth and emotional supportive-
ness had remarkably low scores as did Factor 11, Expressiveness. Quite
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obviously, all students who attend alternative schools are not alike. In
addition, they seem to have somewhat predictable personality patterns.
Tailor-made alternative schools are an absolute necessity, given these
wide personality differences.
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087
Pre-kindergarten-9.
.
.4 years old. .. 100-200 students
... 99 % White. ..80% suburban. ..8 paid staff, 10 aides
...first come, first served admission process...
public system funds supplemented by community and
state, or federal money ... housed in school building
by itself. . .extensive parent invol vement. . .emphasis
on building a "learning community."
ESI
087' s factor scores prove to be exceedingly interesting. From its
description, it appears that the major focus of this suburban White pro-
gram is affective in orientation. Emphasis on a "learning community"
would indicate a strong program in the areas of Group Social Life and
Personal Dignity. One might predict low scores in both Intellectual Cli-
mate and Achievement Standards as well as very low scores in both Control
dimensions (Control and Peer Group Dominance). The data supports these
hypotheses. 087 most closely fits America's conception of the free
school. Students apparently have much choice within this environment as
demonstrated by low Control scores. Intellectual Climate and Achievement
Standards scores imply a focus on such non-academic areas as arts and
crafts or drama. The remarkably high Personal Dignity score indicates a
school highly supportive of its students. Contributing to this inter-
pretation is evidence of extensive parental involvement.
AI
Generally low scores for Intellectual Interests and Applied Interests
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were not unexpected when considering this school's environment. Overall,
little can be inferred from 037' s AI results. A high Dependency Needs
score confirms the speculation that the school stresses an affective pro-
gram.
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094
Grades 10-1 2. . .4 years old. ..50-100 students. . .96%
White... 40% suburban, 35% urban, 25% rural... 7 paid
staff. .. lottery with quotas selection process... pub-
lic system funds supplemented by state or federal
money. . .housed in school system building with other
school programs, faci 1 ities . .
.
SWAS is an alternative
program offering an alternative to the local public
high school... the program incorporates these con-
cepts: the phase concept (dividing the school year
into phases), the project concept (allowing students
to get extensive experience in a subject area through
projects, the P.A.M. evaluation system (performance
,
achievement and motivation), the community concept to
create sense of community in the school and the co-
operative discipline concept involving counseling
peer group discussions, and parent involvement in the
school
.
ESI
This school -wi thin-a-school shows both strong intellectual and per-
sonal development components. A low Group Social Life score, as was
found in other school s-within-school s (i.e., 035), indicates that much of
what is classically considered social activities, is to be found in the
local high school. Low scores in both areas of control (Control and Peer
Group Dominance) substantiate the school's concern with cooperative dis-
cipline and developing a sense of community. The overall picture given
by 094 is that of the suburban, middle class, innovative school. Similar
configurations of scores appear for several other schools within the sam-
ple indicating this to be a possible alternative school category.
(Chapter IV, Alternative School Classifications.)
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m
Once again, AI data confirms popular stereotypic beliefs concerning
today's suburban youth. Average to low scores on those factors concern-
ing Intellectual Achievement and Motivation were found, with girls scor-
ing slightly higher in these areas. These factor scores are culminated
in a total boy's score of -1.9 for Achievement Motivation (Area 1).
Accompanying this low area score are very low scores for Orderliness and
Submissiveness. In accordance with the stereotype come low scores for
Dependency Needs and Educability. It becomes apparent that there exists
evidence which validates people's feelings about today's high school age
youth. However, the environmental data on 094 indicates an environment
which is both intellectually stimulating to, and supportive of, this type
of youth.
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114
Pre-kindergarten-8. .
.2 years old. ..325 students...
93% White... 80% suburban, 14% rural... 22 paid staff,
600-700 student interns each year. ..open enrollment
...public system funds supplemented by state or fed-
eral money. . .housed in leased building by itself...
former lab school ... ful 1 use of university resources
...shared decision making.
ESI
This open school proves to be most fascinating. Like all elementary
school surveyed, scores were high for the Control factor. Of particular
interest in 114 is the high score for Group Social Life. (The highest
score by nearly one half sigma within the entire sample.) Extensive
telephone contact with 114 suggested an educational setting more concerned
with the development of a group consciousness than any other single acade-
mic area. Student perception confirms this emphasis. A high score for
Academic Achievement denotes an elementary environment. Overall, like
the elementary school subsample, the Development score was high.
M
Strangely enough, AI data from elementary schools 114 and 077 (677,
777) are significantly different. Where in the 077 series girls were re-
presented as the more educable sex, 114 data indicates more educable
males. This difference occurs because of scores on two factors. Intellec-
tual Interests and Submissiveness. Unlike 077, on both factors, girls
scored considerably lower than did boys. Sample size was adequate, so
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this data cannot be disregarded. These differences might be linked to
community makeup, 077 being located in a bedroom commuter town while 114
is located in a university town. In addition, students from 114 come
from a school with students up to age 14 and a generally "open" environ-
ment. 077 is a relatively standard elementary school. Within 114,
except for the aforementioned two factors, sexual agreement on the factor
scores was good.
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115
Grades 7-9... 3 years old... 280 students .. .89% White
...60% suburban, 20% urban, 15% rural... 21 paid staff
...lottery with quotas selection process ... publ ic
system funds supplemented by state or federal money
(Title III). . .housed in school system building with
other programs. .. refunding doubtful .. .acti ve involve-
ment of parents .. .extended trips with "counseling
groups". .. "open Friday "--activity arranged and
carried out by student.
ESI
This junior high age program presents the "standard" alternative
school scores, high in Development Press, low in Control. Of note are
high scores for both Expressiveness and Group Social Life. An adult/
student ratio of 15-1, no doubt, in some way contributes to this set of
results. Active involvement of parents supports the findings indicated
by the Group Social Life score.
AI
Sex differences within 115 give a great insight into the years of
puberty. Girls scored higher in Factors 4, and 8 through 12, Motivation,
Closeness, Sensuousness, Friendliness, Expressiveness, and Egoism. These
scores were predominantly above the total sample means. Boys' scores on
these factors were all below the sample means. The summation of this
data appears in the area scores. Dependency Needs were much higher in
the males while emotional expression was much higher in the females. Of
interest are the low scores, male and female, in Areas 1 and 4, Achieve-
ment Motivation and Educability.
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120
Grades 11, 12. ..3 years old. ..1,500 students .. .95%
White... 95% suburban. .. 89 paid staff. .all who apply
are admitted. . .publ ic system funds supplemented by
federal money (Title III)., .housed in school build-
ing (local high school)... 7 optional programs with-
in school--traditional
,
flexible, individualized,
fine arts, career, work-study, special education...
"education by choice."
ESI
Sample size of 120 represents only 2% of the student population. In
addition, there exists a collection of alternatives within a single
building and it is not known from which alternative our sample came. For
this reason, conclusions are impossible. Data suggests an overall
environment providing a variety of group supportive experiences.
AI
Large sex differences were found throughout 120's AI data. Most
evident were (1) scores concerning intellectual areas where girls scored
higher and (2) scores concerning personal emotional areas where the boys
scored higher. The girls' score for educability was 3/4 sigma above the
mean while the boys' score was 1/2 sigma below the mean. This Area 4
difference is a pattern peculiar to suburban middle class communities
(i.e., 094, 210. and 269).
V
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, 178
Grades 5-8... 400 students. . .20 staff. ..3 years old...
has media, career, reading, speech, and instrumental
learning center. ..has parent-student-staff council to
implement purposes of the school... 50% Black, 50%
White. ..100% urban. .. housed in leased building by it-
self. ..first come, first served selection process
with quotas by grade, sex, and race.
ESI
This middle school represents a school where both Development Press
and Control scores are exceedingly high. This configuration is much like
the elementary age sample. Of particular significance is the high score
for Personal Dignity. A school remarkably high in administrative control
has developed a program highly supportive of individuals. In addition,
the school maintains a high standard of achievement. Certain trends
already become evident within our limited sample of schools. Generally,
the younger the student body, the greater the amount of administrative
control as perceived by students.
AI
Once again, in this younger age sample, girls appear more suited to
the school experience. Later in the analysis this sex role difference
will be investigated. Suffice it to say that on those factors contribu-
ting to educability, girls within 178 scored higher. As with past cases,
boys tended to be more expressive, sensuous, and volatile.
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198
Kindergarten-6. .. 3 years old. . .100-200 students...
100% White... 100% suburban... 6 paid staff. . .referral
selection process (parent signature and teacher re-
commendation requi red) .. .housed in school system
building with other school programs .. .based on open
classroom concept.
ESI
Scores from this open classroom concept school demonstrate one
critic's view of open education. While scoring high in Group Social Life
and Achievement Standards, Intellectual Climate is low. As with all
elementary schools in the sample, administrative control is high. These
results indicate a dichotomy within the school program. Students are
told they are in an environment that seeks their judgements while at the
same time, they feel a strong degree of control from their teachers.
Many open classrooms suffer from this problem. While they are administra-
tively committed to the idea of choice and power for students, the pro-
gram does not materialize as such. They key score in this interpretation
is the -1.1 for Expressiveness. Students most assuredly do not feel a
truly open environment.
AT
The personality array for 198 shows a typical suburban, all-white
community. Students are generally interested in intellectual areas.
Students are highly achievement oriented as well as educable. 198 is
located in an affluent suburb that has obviously molded its children to a
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certain set. What is so surprising is the discrepency shown between stu-
dents' needs and their perceived school environment.
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209
All grade levels... 3 years old... uses cross-age tutor-
ing. . .curriculum centers around environmental studies
...funding through Title III federal funds .. .mul ti -age
groups of students are organized into QUEST teams to
study the environment and its management. . .QUEST teams
have developed environmental lesson packages called
GREEPS (Groovey Environmental Education Packages) for
use in the classroom.
ESI
Once again a small sample size makes general izabl e conclusions impos
sible. However, the limited data indicates an environment highly con-
cerned with the academic aspects of schooling. Linked with this is a stu
dent perception of administrative control. A 3.6 standard score on the
Control factor places 209 within the top five schools. One possible
reason for this is the school's obvious emphasis on the development of
curriculum rather than the creation of a "humane" environment. 209 is
one of the few schools that has an institutional commitment to the design
of new teaching materials. Corresponding to the student's perception of
a strongly controlled environment is a low score for Expressiveness. An
institutional commitment to the development of cross-age activities is
also reflected in a high score for Group Social Life.
AI_
Given a small sample size, an analysis of sex variance is not help-
ful. The only point worth mentioning is the low score for girls and the
high score for boys on Factors 7 and 8, Submissiveness and Closeness.
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210
Grades 10-1 2+. .. 3 years old... 60 students. . .80% Whi te,
20% Indian... 90% suburban, 10% rural (small community)
...3.5 paid staff. .. referral
,
reviewed application,
interview selection process .. .communi ty and state or
federal fundi ng. .. housed in school system building
with other programs ... primari ly for potential dropouts
...emphasis on giving student positive self-image.
Often through granting responsibility.
ESI
The data most effectively reflects the described program. Low scores
on Intellectual Climate and Achievement are to be expected considering the
makeup of the student population. An institutional emphasis on self-image
is inferred in the data by a high score for Group Social Life and Peer
Group Dominance. The granting of student responsibility is reflected in
the low score for Control. Whether or not 210 is successful in the aca-
demically defined sense, it most assuredly is providing the environment
the students seek. At some point, however, the school for dropouts will
be forced into developing a reasonable form of "academic" education.
AT
As with the ESI, the AI data indicates a school for potential drop-
outs. Scores were very low for Intellectual Interests, Applied Interests,
Motivation, Self-Assertion, and Orderliness. There was some difference
according to sex, but the overall agreement was good. Extremely low
scores, as predicted, appeared for the two academic areas. Achievement
and Educability.
75
213
Grades pre-k-1 2+. .
.6 years old. . .more than 500 students
.. .99% White. . .43 paid staff. . .referral
,
reviewed app-
lication, interview selection process .. .housed in
school building by itself. . .state funding. . .extensive
use of student teachers. . .social service requirement
..."an experiment in freedom and discipl ine". .
. lab
school
.
213, one of the two k-12 schools surveyed, scored above the mean in
every factor and area. The highest score was for Group Social Life, a
result expected in any school stressing cross-age activities. High
scores for Intellectual Climate and Achievement reflect the school itself
and the fact that it is housed on a college campus. A positive Control
score indicates some sort of administrative hold on the activities of the
school. Extensive personal visitation confirms all conclusions indicated
within the data.
AT
Male-female results for 213 were comparable. Of interest are low
scores for Audacity and Egoism. Academically related factors scored
close to the sample means. Positive Submissiveness scores for both males
and females indicate a student population content to let the teachers and
staff provide a large degree of direction within the school.
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243
Grades 9-1 2... 2 years old... more than 500 students...
95% White... 100% suburban. . .reviewed application sel-
ection process. . .housed in school building by itself
...modular schedul ing. . .shared decision making...
interdisciplinary emphasis.
ESI
This large high school turned out to be just that--a large high
school. It was originally listed as an alternative school because there
are two high schools within the district and students had a choice of
which to attend. Observers noted that few, if any, students made use of
this option, usually choosing their school for geographic reasons. 243
was not the classic traditional image of a high school for it had modular
scheduling and a building that looked like a shopping mall. Its remark-
ably low score for Development Press was derived from low scores for
Academic Achievement, Intellectual Climate, and Personal Dignity. A high
score for Peer Group Dominance also confirms the feeling that the school
is nothing more than the local high school. The issue of definition here
becomes crucial. Whether or not 243 is truly an alternative school is
certainly a matter for debate.
AI.
None of the 32 AI scores fell outside one sigma, signifying an aver-
age sample of students. The only factors with real sex differences were
Sensuousness and Egoism for which the girls scored higher. This is a
trend found in the entire high school age sample. Of interest are the
low scores for both sexes in the area of Educability. A cursory view of
both ESI and AI data together indicates a traditional high school with
the average popular stereotype of American youth in attendance.
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258
Grades 9-12. . .2 years old.. .less than 50 students...
100% Whi te. .
.2 paid staff. .. referral , interview sel-
ection process.
..
publ ic system funds supplemented by
state or federal money ... housed in leased building
with other non-school programs. . .extensi ve utiliza-
tion of community resources.
ESI
Noteworthy in the data is the -4.8 score for Personal Dignity (ranked
45 of 45 schools). Reasons for this figure are not immediately clear when
examining the data or during visitations. Intellectual Climate is
slightly above average while Achievement Standards are slightly below.
Like many traditional school environments. Peer Group Dominance is high.
A high score for Expressiveness and a low score for Control are compatible
given the nature of this high school program. Low Development Press is
due to the low Personal Dignity figure.
AI_
As in all high school programs, the male sample scores higher on
Sensuousness and Egoism. In addition, there are higher scores for Expres-
siveness and the academically linked areas. In this predominantly rural
setting, girls and boys do seem to distinguish themselves. The rural
pattern followed is also apparent in 000. The boys, while more expressive
and emotional, are more geared toward school achievement. One theorizes
that aspiration levels of rural girls are much lower, probably culminating
in marriage or a non-academic or non-creative career. This is shown
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clearly in the values for Educability: male, 1.7; female,
-2.6.
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257
Grades 11, 12. ..3 years old. ..50-100 s tudents . . .92%
White... 100% suburban... 5 paid staff. ..all who apply
are admitted. . .housed in school system building with
other programs .. .wide variety of curricular experi-
ences. . .emphasis on building self-confidence.
ESI
This school shows the same configuration as the previous schools-
wi thin-schools with average to above-average scores for Intellectual Cli-
mate and Achievement, high scores for Personal Dignity, and low scores
for Group Social Life. This pattern seems indicative of school programs
that cohabitate with more traditional high school programs. A low
Expressiveness score, however, sets 257 apart from the other schools.
Also as expected in a vastly White, suburban setting is the significantly
low Control score. Note that sample size was small.
AI
AI sample size was considerably larger allowing for some analysis of
the results. Scores offering some insight include a low score for Order-
liness; given the school and the nature of the suburban community, this
is not surprising. A low score on Friendliness is also present. Scores
with marked sex differences included: Sensuousness (males higher).
Egoism (males Higher), Dependency Needs (females higher) and Emotional
Expression (males higher). This data suggests that high school males are
more autonomous and volatile, a supposition well supported throughout the
AI data.
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267
Grades k-6...more than 5 years old. . .200-500 students
...78% White, 20% Black. .. 70% rural, 20% suburban.
.
.
20 paid staff. ..all who apply are admi tted. . .public
system funding supplemented by state or federal fund-
ing... housed in school building by itself.
ESI
This elementary school is merely one of the local elementary schools
within a local district. As with 243, questions arise as to the validity
of considering this school an alternative program. Slightly below aver-
age scores for Intellectual Climate, Expressiveness, Achievement Standards,
and Group Social Life are not of particular importance. Outstanding
figures are -3.5 Personal Dignity, 2.4 Control, and 4.4 Peer Group Domi-
nance. These three figures indicate a program which is highly teacher
centered. The education offered is definitely not "open"; quite to the
contrary, students perceive a highly non-supporti ve program, a fact re-
flected in a Development Press one sigma below the mean.
M
Every value for 267 on the Activities Index had a positive value and
all but three were over 1/2 sigma above the mean. Students scored high
in Areas 1, 3, and 4, Achievement Motivation, Emotional Expression, and
Educability. With a student makeup such as this, ESI data indicates that
the school plays an active role in suppressing student growth. Outstand-
ingly high scores were recorded for all factors except Motivation,
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substantiating this conclusion. 267 provides an interesting case where
most obviously a school is not meeting the needs of its students. To the
contrary, it appears to have designed an environment completely at odds
with the children's desires.
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269
Grades 10-12.
.
.2 years old. .. 100-200 students ... 98%
White... 100% suburban... 8 full-time, 8 part-time
staff. ..open lottery selection process.. .public sys-
tem funding supplemented by state or federal money
...housed in school building by itself.
ESI
Factor scores for 269 indicate the most supportive school environ-
ment surveyed. An Intellectual Climate score of 4.5 places 269 over two
sigma above the mean. A 3.9 figure for Expressiveness places 269 first
among the 45 schools. Personal Dignity and Group Social Life scores one
sigma above the mean are also noteworthy. These five scores culminate in
the highest Development Press found, 3.6. In conjunction with the notion
of a suburban alternative school, Control and Peer Group Dominance scores
are low. It is evident that 269 represents the ideal alternative school
for the majority of its students. However, in such a setting, one must
view the data with caution. The instructions in giving both instruments
read: "Give your impressions as you see the school, not what you would
like the school to be." We can only assume people adhered to this direc-
tion. Scores in 269 are so extreme as to suggest that the students put
down what would give the school a good description rather than what
really was occurring. However, this is sheer speculation and on-site
visitations are needed to confirm these questions.
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ai
269
' s AI data showed significant sex variation. Girls in this all-
White suburban alternative scored much higher in all academically related
factors. As with the high school sample, boys scored higher on Sensuous-
ness and Expressiveness. Sex differences were evident in three of the
four second order areas. Achievement Motivation was considerably higher
for the girls. This is a trend continually reflected in the White
suburbs. Dependency Needs were higher in the boys while girls were far
more Educable. The sex related role of women in the suburbs (and the
rural areas) seems significant and worthy of future research. Indications
are that the suburban culture stresses Achievement and Motivation within
the woman's role while the rural environment does not. Correspondingly,
male roles may prove equally different.
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293
Grade 12... 2 years old... 95% White... 100% suburban...
public system funds supplemented by state or federal
money (Title III).. .housed in high school .. .modular
scheduling. . .variety of curricular offerings.
ESI
This school-within-a-school, patterned after and located near 269,
shows many results different from 269. Low academic scores and a high
Peer Group Dominance score are most different. A low Development Press
score is a result of the low academic and personal indicators. Once
again, some of these scores seem attributable to the nature of schools-
within-schools. In comparing these results with those of 269, it is im-
portant to note that 269 is not a school-within-a-school. As simply a
twelfth grade program, this school may be envisioned as a one-year exper-
ience. A low Intellectual Climate may be desired or anticipated because
of a school -wide emphasis on personal growth or development. Caution
should be exercised before passing judgement in a school on the basis of
these results. Specific on-site observations are needed before any
effective evaluation can be performed.
AI
Scores indicate a suburban environment with high scores for Audacity
and Egoism. Low scores on Submissiveness, Orderliness, and Dependency
Needs are not unexpected. Intellectual Interest and Motivation are aver-
age with Educability a bit below the norm. There is little extreme data
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within 293 and what there is rpflprtc • ,u. , enec s the local sociological environment
of the community.
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295
Grades 11, 12... 1st year of operation. .. 100 students,
60 female... 86% White, 14% Black. . .academic and affec-
tive emphasis... 6 permanent staff. .. vol unteers ... per-
pupil district funding only. .. located in basement of
church. .. "working toward self-motivation and acceptance
of responsibility."
ESI
School 295 and School 269 have remarkably similar scores. Both are
extremely high in Intellectual Climate and Expressiveness. Both are low
in the control areas. Both the schools are located in predominantly
White suburbs of a major metropolitan area. The same warnings that were
given for 269 apply in this case. The students who attend these schools
are sophisticated and realize the value of positive evaluation. Their
answers are, no doubt, affected by this knowledge. Taken as a whole,
295' s data indicates a highly supportive environment, an environment con-
cerned with both the academic and the affective components of education.
The low Control figures represent the increased responsibility sought by
the school
.
AI
Once again, as in 269, males and females score differently with the
girls scoring higher in the academically related factors. As is the
pattern, the boys were less submissive. Overall, the boys scored si gni-
ficantly below the girls in two major areas. Achievement Motivation and
Educability. This analysis adds additional supportive data to the
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existence of role differentiation between suburban and rural youth. Of
note are the low scores, both male and female, for Dependency Needs. This
low score has appeared in most suburban high school programs and is trans-
lated into the educational environment a particular school seeks to pro-
vide.
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297
Grades 10-12... 3 years old... less than 50 students...
100% White... 100% suburban... 2 paid staff. .. referral
,
reviewed application, interview selection process...
public system funds supplemented by state or federal
money. .. housed in leased building with other non-
school programs. . .primarily works with dropouts...
humanistic orientation. .. use of community resources.
ESI
Sample size is so small that any inferences from the data have no
meaning. The only utility of this data is in the establishment of group
norms.
AI
Like the ESI, sample size is far too small for any meaningful inter-
pretation.
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310
Grades 9-1 2. . .4 years old. . .200-500 students ... 65%
Black, 34% Spanish surname. . .95% inner city.
..17 paid
staff, 10 ai des ... referral
,
interview selection pro-
cess (must be potential dropout). . .public system
funds supplemented by state or federal money... "the
program format combines work and study, with students
assigned to jobs on an entry level, either in private
industry or with city agencies one week and reporting
to school for academic study, skills training, and
counseling the alternate week."
ESI
This potential dropout inner-city school showed predicted high scores
for both Control and Peer Group Dominance. Within our limited sample of
minority students, Peer Group Dominance proves to be a meaningful score.
In all cases. Peer Group Dominance is high. 310 maintains average scores
for Intellectual Climate and Achievement Standards which, given its
student body, seems no small accomplishment. Expressiveness and Group
Social Life scores are low, contributing to a low Development Press.
Personal visitations suggest these results to be somewhat misleading, con-
sidering the makeup of student population.
hi
With a small male sample size and a large female sample size, it is
difficult to make any conclusive judgements. What is apparent, as it was
in the other urban, predominantly Black school is that girls are more
suited to the school experience. In addition, within 310, the boys
score high on Educability. Scores of interest from 310 include several
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factors where the limited male sample had scores comparable to the
females. The scores for Motivation, Orderliness, Submissiveness, and
Dependency Needs were high. These scores are very much different from
the suburban White sample. The differences are especially apparent
within the female sample.
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355
Grades 1-6... more than 5 years old. . .200-500 students
...53% White, 31% Black, 16% Spanish surname. .. 29%
inner city, 68% urban. ..23 paid staff. .. revi ewed ap-
plication with quotas selection system (waiting list)
...public system funds for basic operations, supple-
mented by state or federal money. . .housed in school
building by i tself. .. in-service resource center for
outside teachers. . .special interest centers (reading,
science, social studies, art, etc.) supplement larger
cross-graded "family room."
ESI
Low Intellectual Climate and Achievement Standards are most notice-
able within 355 1 s scores. However, unlike the vast majority of elementary
schools, 355 scores near the mean for both Expressiveness and Control.
These figures indicate an environment more open to student input than most
elementary programs. However, the low academic scores place it far below
average. This school demonstrates a continually surfacing battle between
alternative school proponents and their enemies. If the meaning of edu-
cation is to provide students a strict academic program where reading,
writing, and arithmetic are important, 355 seems unsuccessful. If the
meaning of education is to provide a student with an experience in an en-
vironment that allows for student input, then 355 appears more successful.
AI_
Within the AI data two scores are noteworthy. A high score for
Friendliness is indicative of the elementary school age. In a school and
a school district concerned with the issue of integration, this is
certainly positive feedback. The otter scores of *
Educability. 355
note are t>le values fory adds mora confirming data to the c . .
elementary age g,>i s f
“PPosition that
9 9 are far TOra educable than boys.
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356
Grades 9-12. .
.3 years old. ..100 students. .. 75% White,
25% Black. ..65% urban, 35% inner city... 10 paid staff
...lottery with quotas selection process. . .housed in
leased building with other non-school programs ... four
different kinds of classes: (1) workshop (required)
in math, writing, research media, reading, speaking
out; (2) afternoon classes (generally classes not
found in regular high school); (3) extended classes
(within community); (4) independent extended classes.
ESI
At the time of questionnaire administration, the future of this pro-
gram was very much in doubt. Critics leveled cries of non-academic tom-
foolery. Results indicate much the opposite. As a means of assuring the
validity of the Stern instrumentation, the director asked all his stu-
dents to respond; 77 of an enrollment of 91 responded. Noteworthy scores
are Intellectual Climate and Expressiveness; both are well over one sigma
beyond the mean. Heavy loadings on these two factors contribute to a
Development Press of 1.7. Low Control and Peer Group Dominance scores
indicate an environment responsive to student input. This is also sub-
stantiated by the high Expressiveness score.
AI_
No AI scores were outside one sigma. Girls scored slightly higher
in such academically related factors as Intellectual and Applied Interests.
Girls were slightly more aggressive, scoring higher in Self-Assertion and
Audacity. These results culminated in a significantly higher female
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score for Achievement Motivation. Scores for Educabilitv
3b, e
and were s,i ght ,y above the norm.
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377
Grades k-8...6years ol d.. . 200-500 students.
. .99%
White... 100% suburban. .. 22 paid staff. ..all who apply
are admitted (out of district residents must pay tui-
tion) ... "soci al recreation center for community"...
non-graded, individualized instruction, parent parti-
cipation. . .emphasis on students' freedom of choice...
field studies.
ESI
This elementary/middl e school (all respondents were ages 10, 11, or
12) had an atypical composition of scores. A high Group Social Life
score indicates the elementary age range, with a concern for non-graded-
ness and student choice. However, the remainder of the data does not
correspond with the school's given description. Low scores for both aca-
demic factors and a -1.1 for Personal Dignity indicate an environment far
below the average in student supportiveness. These scores are manifested
in a single figure of -1.4 for Development Press. A low score for Con-
trol was also atypical for the elementary schools. This might in some
way reflect the school's concern for "emphasis on a student's freedom of
choice.
"
M
AI scores for 377 are equally as confusing. Boys scored substan-
tially higher in every factor except Friendliness. The factors then are
translated into area scores showing the male sample more achievement
motivated, dependent, emotionally expressive, and educable. This is
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qune contrary to all other elementary age alternate
Reasons for these discrepancies are not clear
Pr°3ram reSUUS
'
377 not be an alternative at all me 1
’
nd' Cati °n
middle schools. Before any of th'
' ^ Y ° ne ^ ^ '° Ca ' e,ementary/
sne visjtiti.o n ^
^—r data is hel Pfu ,, an on-
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383
Grades 10-1 2. .
.4 years old. . .100-200 students ... 100%
Black. ..100% urban.. .12 paid staff, 5 aides. ..open
lottery selection process. .. housed in school buildinq
by itself.
ESI
A Development Press score of -4.0 places 383 at the very bottom of
all schools surveyed. On-site visitation confirms this score. The
majority of the students at 383 are not happy with the program. This is
reflected in the True/False response to Item 46: This school is boring.
78.25% responded "True." Low scores on all 5 factors contributing to
Development Press are present. A -4.8 for Achievement Standards places
383 nearly two and one half standard deviations below the computed norm.
Given both the ethnic background and geographic location of the school
(inner-city, major metropolis ), some of these scores are not totally sur-
prising. A Peer Group Dominance Score above the mean is probably also a
reflection of these two demographic factors. The school program of 383
is in dire need of evaluation; students are obviously not content with
the program offered. However, once again, conclusive statements without
further evaluation should be avoided.
AI_
No AI data is available. This is particularly disappointing because
of the demographic factors existent within the school. An all -Black sam-
ple could have helped substantiate or disprove what are now good
speculations about inner-city youth and their relatio „•
native schools movement.
h ' P to the alter-
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. 396
Grades 9 and 10... 1 year old... 300 students. ..60%
White, 40% Black... 100% inner ci ty. .. "admission
depends upon whether we have room to accommodate
at various levels "... publ ic system funds supple-
mented by state or federal money ... housed in
leased building with other non-school programs...
student-teacher relationship is personal...
teacher acts as counselor and tutor as well as a
friend.
ESI
This inner-city school (same city as 383) suffers from much the same
problems as 383. All five factors contributing to Development Press are
far below average. An Intellectual Climate score of -1.8 and an Achieve-
ment score of -1.4 are the least extreme. (A reminder that these parti-
cular scores may not be as bad as seems given the inner-city student pop-
ulation.) Expressiveness, Group Social Life, and Personal Dignity-
Supportiveness scored -4.2, -3.9, and -3.1 respectively. These scores
certainly give an impression of a poorly received school program. The
low Development Press of -3.6 is also reflected in the two scores in the
Control area. A 2.2 and a 2.8 indicate an environment high in both ad-
ministrative control and peer group dominance. This trend of high Peer
Group Dominance scores within inner-city schools continues.
AI_
The AI scores for 369 are far less extreme. Almost all values fall
within one sigma and as such, no male-female dissonance can be observed.
Reasonably high scores for females on Closeness, Sensuousness, and
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. Emotional Expression are worth identifying. Educability scores of 0.0
and 0.3 indicate a student body that is receptive to traditional notions
of education. The extreme reactions in the ESI might indicate a real
failure of the school to address specific needs of the students. This is
sheer speculation, and a personal visitation is needed to confirm such an
hypothesis.
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397
Grades 10-1 2. .. 2 years old. ..50-100 students. . .84%
White, 11% Black... 100% urban... 5 paid staff. ..re-
ferral, reviewed application, interview selection
process.
..
public system funds supplemented by state
or federal money .. .housed in leased building with
other non-school programs.
ESI
This ci,ty alternative (same metropolitan area as 383 and 396) offers
much different data in students' perceptions. Quite high scores in In-
tellectual Climate, Expressiveness, and Achievement scores represent an
environment concerned with the academic component of education. A Per-
sonal Dignity score of 2.1 indicates a school setting equally concerned
with the rights and responsibilities of each individual member. A low
Peer Group Dominance score also separates this alternative from all other
urban schools. Reasons for this score are not known. Some demographic
research on the nature of the students seems appropriate. A high Control
score is surprising given the high Personal Dignity indicator. We can
postulate an environment controlled by the staff but extremely responsive
to the students' desires.
AI_
Given that 396 and 397 are in the same general area and had such
different ESI results, a comparison of the AI factors is helpful.
.
397
scored significantly higher in Motivation, while 396 scored higher on
Orderliness, Submissiveness, Closeness, and Expressiveness. These results
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add additional information for the interpretation of the ESI data. Moti-
vation is an extremely important dimension when identifying student or
program success. With a non-moti vated student population like that of
396, it is not surprising to find low academically related factor scores.
However, Educability scores for both schools are average, suggesting
failure in 369's educational environment in addition to the slightly less
motivated student population.
409
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Grades 9-1 2... more than 5 years old. . .200-500 students
...50% Black, 47% White... 50% inner city, 35% urban...
47 paid staff. .. lottery with quotas selection process.
ESI
This program, along with 410, is a subunit of a large alternative
plan in a major urban area. As is immediately obvious upon examination
of the data, scores within the larger alternative programs vary consider-
ably. 409 scores high on all but one of the developmental factors.
Particularly noticeable are the scores for Intellectual Climate and
Achievement Standards. This is especially meaningful when one understands
that 409 is a "school-without-walls
.
11
High scores for Peer Group Domi-
nance and Control are typical of the urban sample. A high percentage of
Black students is probably reflected in this Peer Group Dominance score.
The high Control score is developing as a trend within urban areas, sug-
gesting the necessity of stronger administrative control within city
schools, especially those attempting integration.
AI_
All trends identified earlier within the urban sample are supported
by 409 's AI data. Males score higher in Expressiveness and Sensuousness.
Females score higher in Dependency Needs, Educability, and Submissiveness.
This pattern most certainly is constant and has important information for
the design of effective educational environments. This step in the design
of prescriptive school programs is a logical area for additional research.
V
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410
Grades 9-12... 200 students ... 99% urban... 60% Black,
40% White..
.5 years old.. .10 paid staff and student
teachers. ..office building location. ..lottery and
district referral .. .district funding.
. .emphasi s on
basic skills and community involvement.
ESI
High Peer Group Dominance scores confirm the metropolitan location
of the program. Low academic scores seem also indicative of the inner-
city location. Ther Personal Dignity score of -2.2 suggests a program,
like many of the urban schools, that is not overly concerned with the
desires of its student body. These scores culminate in a Development
Press of -2.7. The impression given by the data is not overly flattering.
Little in the data portrays the environment in a favorable light. Again,
this observation is not conclusive; an on-site visit is needed.
AI
A I scores are not significantly revealing. Most scores are compar-
able for male and female, with the only variance of interest being on
Educability, where, as would be predicted, the girls scored higher (al-
though standard score was low). The reasons for this variance were the
slight sex differences on all such contributing factors as Motivation and
Intellectual Interests. These differences add confirming data to the
hypothesis that urban girls are more accepting and adaptable to the
school experience as a whole.
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414
Grades 10-1 2. .. 3 years old. . .100-200 students. . .70%
Black, 30% White... 40% inner-city, 60% urban... 10
paid staff. . .reviewed application, interview selec-
tion process.
.. pub! ic system funds supplemented by
private funding agencies. . .housed in leased building
by itsel f. . .emphasis on learning through participa-
tion in volunteer jobs in the human services (variety
of field work experiences).
. .teachers serve as
counselors
.
ESI
A Control score of 4.0 puts 414 second in rank on this factor. Once
again, the urban pattern of high control is followed. The remaining
scores, however, show an unusual program. Extremely high scores were re-
corded for Achievement Standards, Group Social Life, and Personal Dignity-
Supportiveness. These scores are manifested in a Development Press Score
of 2.1, the highest achieved for an urban program. One reason for this
high score may be the interview process. 414 admits students after a
personal interview. This method can assure the school of a student body
of their choice; low risk students, if desired, can be chosen. If this
is the case, 414 may not actually be an alternative school in the sense
the word is commonly used. It would, however, be an alternative in the
sense that students have chosen this program from a variety of options.
AI_
AI scores show a high degree of sex agreement. Of interest are low
scores for Audacity (a trend in the urban schools), and Achievement
High scores were recorded for Submissiveness and DependencyMoti vation.
IU,
Needs. Educability scores were close to *u
MSh SC° reS
academic factors of the IT
"
“
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- adequately address student needs as shown by theiVT^
significant « factors.
scores and t,le
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447
Grades 10-12. ..more than 5 years old. ..less than 50
students. . .93% White... 100% suburban... 3 paid staff
...referral, reviewed application, interview selec-
tion process .. .housed in school building by itself
...primarily dropout program. .. 1 earning contracts...
"Individual Guided Education."
ESI
This rather small dropout program had a small sample size. A care-
ful analysis of the data would, therefore, not be fruitful. The only
score worth noting is the 2.3 for Personal Dignity. This score seems to
be a good indicator of the supportiveness of an environment.
AI_
A sample size with only one female respondent is available.
Results are, hence, inconclusive. A low Educability score for the male
sample, -2.1, appears and is as expected.
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454
Grades 10-12. ..3 years old. ..42 students.
..3 paid
staff. . .appl i cation process based on immediate needs
of students. . .preference given to students withdrawn
from school for 60 days ... school is major community
focus.
ESI
This very small school showed very positive results on the academic
factors. High scores for Intellectual Climate, Expressiveness, Group
Social Life, Personal Dignity, and Achievement Standards were recorded.
A particularly high score for Personal Dignity suggests a supportive
climate. This score may be partially attributable to the size of the
school program. A slightly positive score for Control reflects the
student population (dropout). The high Development Press score can be
linked to the low score for Peer Group Dominance. It is obvious that
this suburban dropout program has significant differences from its urban
counterpart. This difference is most easily evidenced when comparing
Peer Group Dominance scores (urban: high; suburban: low).
ai
AI scores are extreme. These results are attributed to a small
sample size and the nature of the student population. Low scores are
noted for Intellectual Interests, Motivation, Orderliness, Egoism,
Achievement Motivation, and Educability. These results do, indeed,
reflect a dropout type of student. The lowest scores for the entire
no
sample, male and female, were scored by 454 on Educability. A comparison
of the AI and ESI data makes the ESI data look even more powerful. As
the school description implies, the needs of students are of utmost con-
cern.
Ill
. 458
Grades 10-12. . .2 years old... 40 students.
. .100% White
...100% suburban...! paid staff. . .reviewed applica-
tion, interview selection process ... housed in school
system building with other school programs .. .wide
range of learning experiences, including independent
study options and in-community work. . .emphasis on
coaxing students to accept responsibility.
ESI
A small school program with a reviewed application procedure is, in
some ways, reflected in 458 's scores. Scores over one sigma above the
mean are recorded for Intellectual Climate, Expressiveness, Personal
Dignity, and Achievement Standards. These scores are then culminated in
a Development Press of 2.4 (4th of 45). This score indicates an environ-
ment high in academics as well as in humanistic areas. A low Control
figure and an extremely low Peer Group Dominance figure corresponds to
the high Development Press. A 100% White and 100% suburban environment
are also probable factors contributing to the positive perceptions of the
students.
AI_
As is predicted, AI scores show a student body that is highly moti-
vated, academically interested, and educable. Responsible for this is
the local community and the application procedure. In some ways, 458 has
assured itself of a certain type of student. In doing so, the school has
developed a student body that is definitely geared toward 458's school
experience, thereby assuring school success,
apparent in Sensuousness, Emotional Expression
Egoism, with the male sample scoring higher.
Sex differences were
5 Self
-Assertion, and
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464
Grades 10-1 2. .. 2 years old. ..50-100 students .. .96%
White... 2 paid staff. . .reviewed application, inter-
view selection process ... housed in school system
building with other programs.
ESI
Once again a small school population and a reviewed application pro-
cedure contribute to positive ESI results. Intellectual Climate and
Expressiveness are particularly high. A Personal Dignity score of 1.2
indicates, as with 458, a school environment that is student supportive.
In fact, the similarity of 458 and 464 is striking. Not only are ESI
results quite similar, these two programs are located in the same semi-
urban area. 464 also exhibits low scores on both Control dimensions.
The effect of a reviewed application procedure is evident. When design-
ing a program, it is easier to deal with students who are low-risk, stu-
dents who will react to the school in a positive manner. This is not an
indictment of this procedure, but merely a recognition that this is an
important factor to be considered when drawing conclusions on the basis
of the perceptions of students.
AI
AI data is considerably less extreme than 458' s. Differences be-
tween sexes were noted on several factors. On both the Closeness and
Expressiveness scales the male scores were higher. Small differences on
all the remaining academically related factors contribute to a higher
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female score on Educability. When considering 464's AI and ESI data to-
gether, the ESI scores are important. The student population was not
overwhelmingly academic in orientation indicating that the positive per-
ceptions of students were, indeed, based on environmental factors and not
students' personality characteristics.
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506
Grades 9-12... first year. .. 50-100 students .. .83% White,
15% Spanish surname. .. 100% suburban... 3 paid staff...
referral, reviewed application, interview selection
process. . .housed in school system building with other
school programs, facili ties. . .school functions solely
for underachi evers
,
habitual absentees, etc.
ESI
Student population is reflected in the ESI results. Low scores on
all factors except Peer Group Dominance are not unexpected. This school
for probl em youngsters scores close to the mean for Personal Dignity,
indicating that student supportiveness is a factor actively sought by the
school. This is most logical. Academics and Achievement Standards score
very low and are probably not major program foci. A low Development
Press figure is based primarily on the low academic scores.
AI_
AI scores are not exceptional with low scores recorded for Applied
Interests, Motivation, Intellectual Interest, Achievement Motivation, and
Educability. These scores seem to correspond with the student body
behavioral characteristics. Sex compliance was close on all factors
except Closeness and Expressiveness where the female sample scored higher.
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507
Grades 1-6... 2 years old... 50-100 students.. .99% White
...99% urban... 3 paid staff. . .reviewed application
selection process ... publ ic system funds supplemented
by state or federal money .. .housed in school system
building with other school facilities, programs...
school was created by parents and parents serve in key
roles in the school .. .emphasi zes strong staff-parent
relationship in which parents assume daily responsibi-
lities in tutoring, preparing materials and discussion
of direction and content of the program. . .tries to
minimize competition and create a sense of togetherness
in the school.
ESI
507 shows ESI scores all close to the mean. The only scores more
than one half sigma above the mean are Group Social Life and Peer Group
Dominance. Both these scores indicate substantial group-related activi-
ties. This is in keeping with the goals of the school: minimizing com-
petition and creating a sense of togetherness. A Development Press of
0.7 is predominantly attributable to the high score for Group Social Life.
AI
Sample size is small, making any interpretation non-concl usi ve.
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Grades 9-12... one year old.. .50-100 students. . .66%
White, 21% Black, 13% Indian. .. 100% inner city.. .3
paid staff. . .interview selection process, must have
dropped out of school and be between ages 14-21...
housed in leased building with other non-school
programs. . .emphasis on basic skills.. .serves Gradu-
ate Equivalency Degree students and those on the
way back to regular high school.
ESI
A small sample size offers no conclusive data.
AI
A small sample size offers no conclusive data. Data for both indices
was used, however, in the generation of standard norms.
chapter IV
SUMMATIVE ANALYSIS
CHAPTER IV
SUMMATIVE ANALYSIS
Introduction
A vast number of educational issues are suggested by the range and
depth of the collected data. Possible areas of analysis include the role
of the teacher, human growth and development, the instructional process,
curriculum and methods, the school as an institution, basic foundations
of education, etc. However, five areas stand out which offer the
researcher particularly meaningful lines of analysis. These areas were
chosen by first examining the data and then noting those areas in which
large amounts of score variation existed. As this study is descriptive
research, those areas which give the broadest base of applicable informa-
tion were also considered:
1. The first of these areas is the structure of schooling. If
alternative schools represent an alternative, they must, in some way,
redefine the institutional parameters of the American public school. A
comparison of the previous HSCI data with this alternative school sample
is most interesting.
2. Second, if alternative schools are individually designed
and committed to the particular needs of their students, then, by defini-
tion, the schools should be different. Yet, urban schools in one area
resemble urban schools in another, and suburban schools in one area
resemble suburban schools in another. An analysis of the different
types
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. of schools is essential.3.
Third, student populations within the alternative schools
varied. This variance is most significant when considering race and
geographic location. Therefore, discussion of demographic variability is
included.
4. Fourth, alternative schools deal with students of all ages.
Because of this wide range of ages, a discussion of age differences is
requi red.
5. Fifth, it is obvious from Chapter III that boys and girls
are different and, as such, view their education and their schools dif-
ferently. The relationship of sex roles will, therefore, be examined.
The Structure of Schooling
Many educational sociologists have proposed schemes for examining
the sociological foundations of public education in America. The scheme
one chooses for a particular examination is immaterial in that all evalu-
ate the enti re scope of American education. As such, all provide an ade-
quate framework for comparisons. Carl Weinberg, at the University of
California at Los Angeles, has suggested a framework that is conducive
for an analysis of alternative educational structure. Seven distinct
structural components of public education are identified and briefly ex-
plained. Each component and its subparts have alternatives, alternatives
suggested by Weinberg and others. In this analysis each component and
its subparts will be examined, the alternative will be suggested, and the
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existence of such an alternative will be verified through personal exper-
ience and the environmental data collected. Such an analysis technique
will substantiate the existence of true alternatives in both a practical
and theoretical framework. While most of the ESI data is directly appli-
cable to the Weinberg analysis, several of the areas suggested by Weinberg
have no supporting information within the ESI. When these areas are dis-
cussed, the writer has relied on two additional sources of information.
The first of these sources is the National Alternative Schools Program's
nationwide survey of alternative schools. Data was collected on some 350
schools throughout the country early in 1974 by means of questionnaires,
interviews, and visitations. All of the data was collected and is now on
file and being processed for publication at the University of Masschusetts
,
School of Education. The second source of data is personal acquaintances
and on-site visitations.
governing attendance of both school and classes. The traditional word
associated with school attendance is compulsory. Notes from home are
required to verify absences. Attendance in specific classes is expected.
Absences may often be punished by detention, required study halls, and an
ultimate suspension. The alternative approach is that of voluntary atten-
dance. While public schools grapple with the problem of compulsory educa-
tion, alternative schools argue their case as an option. Granted, all
children under age 16 must attend school; but, within systems that pro-
vide alternatives, the decision as to which school they attend remains
their own. If this analysis is correct, one would expect a much more
1. The Attendance Structure- -Requlations and expectations
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positive approach towards the school environment in an alternative set
-^3
ting. As was described in the preliminary item analysis (Chapter III),
all indications are that this hypothesis is confirmed.
On all items related to acceptance of environment, the sample scored
well. This conclusion is also confirmed when compared to the traditional
sample HSCI item norms. On every item dealing with student reaction to
environment, the alternative schools scored favorably. (See Appendix X.)
Key items in this analysis include: #4 "Students here really think this
school is the best." Alternative schools: 78% "true," Traditional
schools: 51% "true." #3 "Everyone has a lot of fun at this school."
Alternative schools: 75% "true," Traditional schools: 54% "true."
#46 "This school is boring." Alternative schools: 21% "true," Traditional
schools: 57% "true.”
2. Organizational Structure- -The pattern of organization
created to make decisions. Within the conventional school setting four
distinct patterns of organization are present. The first of such is the
formal. Here persons relate as roles; behavior is controlled by expecta-
tions for role performance. The alternative to this formal relationship
individual qualities and relationships. For example, some persons can do
or give more than others. A child may teach and a teacher may learn.
Data from the ESI substantiates this breakdown of role-related behavior.
Alternative schools have environments where the traditional role-bound
student-teacher relationship is changing. Key items are: #31 "Teachers
really care about a student's feelings." Alternative schools: 82% "true,"
Expectations are based on particular
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Traditional' schools: 59% "true"; and #44 "One nice thing about this
school is the interest teachers take in the students." Alternative
schools: 82% "true," Traditional schools: 52% "true." Supporting items
deal with teacher access and attitudes: #17 "The teachers often make you
feel like a baby." Alternative schools: 20% "true," Traditional
schools: 49% "true." #49 "The teachers here always seem to think stu-
dents are up to something bad and make the worst even of little things."
Alternative schools: 25% "true," Traditional schools: 46% "true."
#60 "Many teachers seem a little angry or unhappy and are hard to figure
out." Alternative schools: 30% "true," Traditional schools: 43% "true."
The second form of organizational structure is the hierarchical --a
vertical system where the higher the position, the greater the authority.
By and large, the alternative school sample offered a more egalitarian
environment where decision making is shared in some form. ESI supported
this in the students' perception of the decreasing importance of elected
or natural student leaders (#27) and teachers' increased concern for
individual desires (#31 and #44).
The third and fourth forms of organizational structure deal with the
use of manpower within school settings. The fundamental concepts are of
division and certification of labor. While the ESI does not offer any
direct indication of the alternatives within this area, supportive data
collected in the National Alternative Schools Program's national survey
and personal observation indicate the existence of environments where
entire staffs share in duties, and non-certi fied staff, volunteers, stu-
dent teachers, aides, and paraprofessionals play major roles.
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* Lva .1ua tion Structure- -The process of assessing student per
formance. The conventional evaluation system has had two distinct
features: universal ism and unidimensional ism. All students are judged
against the same standard which is then translated into a letter or num-
ber grade. This standard, against which all are evaluated, is academic
achievement. Curiosity, uniqueness, athletic ability, and other non-
academic competencies, attitudes, or behaviors become secondary. The
alternatives, as suggested by alternative schools, are what Weinberg
calls particularism and multi-dimensional ism. Here students are generally
evaluated against differing standards, usually individually based, and
comparisons of students are kept at a minimum. In addition, students are
given feedback on their own choice of tasks. Creative, artistic, and
personal growth tasks are emphasized as much as academic achievement.
Although particular ESI items are not geared specifically toward the
evaluative process, they do reveal the competitive atmosphere fostered in
the traditional high school. All indications are that Weinberg's new
definition of evaluation is at least partially operationalized within the
alternative school movement (See Items #53, #54 and Appendix IV).
4. Allocation and Certification Structure- Sorting, tracking,
and certifying. The traditional school program attempts to sort and
track students based on test scores and previous academic achievement.
The alternative, presented in almost all alternative schools sampled, is
the varied program--a curriculum open to all students within the alterna-
tive setting. This observation is based on the descriptive information
provided by the schools and through personal observations. These varied
programs enjoy a high degree of student support as evidenced by the entire
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group of academic factor scores on the ESI (see Appendix IV, ESI Factors
1 and 5).
5. Adaptive Structure—Locomotinq students through the program.
Traditional concepts of education seem to impose four adaptive systems on
the schools. First, all schools are efficiency-based. The American
school system has adopted a mass production model, locomoting the most
students for the least output. Second, the schools are product -centered.
Schooling concentrates on final or finished products, defined by grades,
degrees, or certificates. Third, education is occupation-based. Schools
adapt to requirements in the outside industrial, adult world. Achieve-
ment in school is directly linked to potential occupations and their
status. Fourth, all education remains time and space based. The manage-
ment and control of students requires the adoption of time and space limi-
tations. (Chapter I.)
The alternative approaches to these four adaptive structures were
evidenced throughout the sample. First, alternative education is gener-
ally student based. Alternative schools operate to make available the
maximum resources for individuals. This point, supported in the ESI (#7),
also surfaced in the suppl ementary data collected. Second, alternative
schooling is evolving as process-centered. Focus is upon the
experience
or activity. Students are exposed to a maximum of ideas; a product
is
not always required. This is reflected in the favorable
responses to all
the items related to the roles and behaviors of teachers (#31,
#44, #17,
#49, #60). Third, alternative education moves from
occupation-based to
awareness-based. Focus is upon the development of a
capacity for
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understanding self, needs, and capacities, with a concern for, but not a
preoccupation with occupational needs. Descriptive data collected on the
sampled schools indicate such an emphasis. This conclusion is substan-
tiated in the NASP interview data as well. And, fourth, as previously
cited in Chapter I, alternatives possess great variations in time and
space. Adaptations occur according to the interests of the child rather
than the control needs of the system. The descriptive data conclusively
supports this hypothesis and is bolstered by the positive attitudes
reflected in the ESI.
6. The Socialization Structure--The choice of goals for the
school. Specifically, what skills, knowledges, and values are to be
dealt with, and what understandings will be considered worth having?
Traditionally, education has emphasized goals chosen by the American
ethic--those skills, knowledges, and values which the society respects
and desires to be implanted in children. Training has focused on the
basic and advanced academic skills, while children have been expected to
comply with rules (often unquestionalby ) established by fiat of school
administration. The alternative approach to this imposed structure is
quite different. The majority of alternative schools are viewed as a
"community" of learners; the worth of skills, knowledge, and values is to
be constantly inspected as a condition of their development. The school
is concerned with the emotional and interpersonal state of the learner.
As a "community," rules are established jointly. The overall effect of
these alternative approaches is a favorable student attitude. This
atti-
tude can be seen in innumerable ESI items; most dramatic are the
items
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relating to teacher attitudes and student behavior (#37, #30, #3, #49).
7. The Integrating Structure- -The rules and patterns related
to bringing persons of varied social characteristics together or keeping
them apart. Traditional segregation patterns arise in age, sex, race,
and economic level. Alternative schools address these various areas in
different manners. No single trend has emerged. However, given the
varied nature of the sample, several ESI items shed considerable light on
this analysis: #59 "Students in this school are very friendly with each
other." Alternative schools: 77% "true," Traditional schools: 53%
"true." #28 "Students here seldom talk about social problems or issues."
Alternative schools: 34% "true," Traditional schools" 64% "true."
#12 "There are so many things going on here that it is easy to make
friends." Alternative schools: 81% "true," Traditional schools: 60%
"true." Large differences indicate that the integrative structures of
alternative schools (see descriptions) do, indeed, affect student atti-
tude and school behavior.
Student perceptions, coupled with descriptive and observed informa-
tion confirm that the majority of the alternative schools provide a legi-
timate structural alternative.
Alternative School Classification Schemes^
Careful analysis of the available ESI data indicates
five distinct
alternative school environments. Most significant
is the individual
breakdown of these schools. Quite unexpectedly, they
divide according to
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several structural differences, thus lending credence to the notion that
a school -within-a-school is different from a school
-without-walls. To
facilitate the following discussion of alternative school types, each
environment will be dealt with separately. This classification scheme is
based on a purely interpretive view of the data. The writer analyzed
each school (Chapter III) and then grouped them by similar factor scores.
The titles given each school type are also interpretive--assigned by the
writer to ease identification. While Type 1 is entitled The Suburban
Open School , this indicates only that the majority of schools in this
category were, indeed, suburban open schools.
1. The Suburban Open School (Above Grade 6)--The suburban open
school developed on the belief that the alternative experience should be
based on greater interaction with other individuals and to the surround-
ing learning environment. Often, a high level of community involvement
is sought. People act as both resources and students, and a "community
of learners" emerges in lieu of a "school" per se. Community building
activities are encouraged
—
group projects, banquents, all -school meetings,
etc. The creation of a positive self-image, of a sense of belonging, and
of responsibility within the community are equally important as academic
development.
Usually these schools provide their students with a wide range of
learning experiences. Staff members act as learning facilitators,
channeling interests and providing for learning needs on a more individual
basis.
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The ESI data indicates that the perceived environments within these
schools are almost identical. Each school has a strong Intellectual Cli-
mate. This intellectual atmosphere can probably be attributed to the
suburban geographic location. (See Demographic Variability, Chapter IV.)
As Intellectual Climate and Expressiveness are closely related. Expressive-
ness scores are equally high. This score is related to the school's
commitment to involving students in the day-to-day affairs of the school.
Students' opinions and feelings are actively sought, thus creating an
environment accepting of student expression. This, too, can probably be
related to geographic location and suburban family life styles.
Group Social Life scores appear somewhat below the scores of the pre-
vious two factors (Intellectual Climate and Expressiveness). This trend
is very much a function of the individualistic tendencies within each
school setting. It is important to note that group social life is more
than just parties and dances; it indicates the existence of organized
institutional structures within a school used to foster group experiences.
Although these suburban schools did not score as high as they did on
Factors 1 and 2, they did score above the average with only the elemen-
tary schools above them.
Personal Dignity-Supporti veness scores were once again among the
.highest of the sample (above standard score 1.5). An environment that is
individualistic and responsive to student desires is suggested. The
stress on a notion of community is also manifested here.
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Achievement Standard scores, like those of Group Social Life, drop
slightly. A de-emphasis on grades and competition and a development of
"community" appears to be a logical cause. The suburban open school does
not foster a great competitive spirit within its students; quite to the
contrary, the schools seek to instill a cooperative spirit. These first
five factors (Intellectual Climate, Expressiveness, Group Social Life,
Personal Dignity, and Achievement Standard) are translated into a score
for Development Press and, accordingly, the suburban open school scores
far above any other alternative school type. This does not imply that
these schools are the best, rather that the students within these schools
perceive their environment as supportive and stimulating. Whether, in
reality, these environments are so is uncertain. However, this absolute
judgement is unnecessary. It is enough to indicate that students react
favorably to this environment.
In the remaining two factors (Control and Peer Group Dominance), the
suburban open school scores at the very bottom of the sample. Whether
control is exercised administratively or from within the peer group, it
appears to have little place within the open environment. This de-empa-
sis on control corresponds to the sense of "community and the individu-
alistic nature of the programs. It is probable that the suburban open
school owes as much of its nature to the "suburban" as to the "open."
This is addressed further in the Demographic Variability section.
2. The Suburban Open Elementary School (Below Grade
7)— The
development of this type of alternative school may be
traced back to the
British Infant School and the subsequent American
acceptance of the
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integrated day concept. Individual diagnosis and prescription are
stressed, with children being allowed to decide for themselves what should
be taken and when. These schools usually provide a wide range of learning
experiences with special emphasis on the basic skills and the fine arts;
staff members are expected to act as facilitators as well as teachers.
The fundamental difference between the junior-senior high and the elemen-
tary versions of the open school is the degree of control give to the
students.
This elementary environment scored above average in all factors
related to Development Press. Intellectual Climate scores were high, a
direct result of administrative emphasis on the acquisition of skills.
Expressiveness scores hovered around the mean, offering no real insights.
Group Social Life scores were high, suggesting the existence of some
organized activities aimed at creating a group consciousness. The ele-
mentary environment, unlike its older counterpart, the suburban open
school above grade six, has the ability to funnel its students in this
direction. Personal Dignity scores, like those for Expressiveness,
centered around the mean. The reasons for the average Expressiveness and
Personal Dignity scores are most likely linked to the scores in the Con-
trol areas. The primary difference between suburban schools, as observed
by their students, is the amount of administrative control exercised.
Within an elementary environment, this control is greater. This is cer-
tainly not unexpected. The vast majority of elementary schools surveyed
scored well above the mean in Control
.
132
The suburban open elementary school also scored very high in Achieve-
ment Standards. This score, like the Intellectual Climate score, is
directly related to the emphasis on skill development. It is interesting
to note that on this factor all the elementary schools scored over one
half sigma beyond the mean. Scores for Peer Group Dominance were average,
giving little data for interpretation.
By and large, the elementary sample scored well in Development Press.
As a school type, it ran close behind the suburban open school. These
positive attitudes, coupled with alternative school histories, suggest
that the alternative school movement may have both its roots and emphasis
within suburban America. Such an observation is not original within this
study and has been documented by others (Horowitz, 1974; Fantini, 1974).
3. The Non-Alternative Alternative
—
Even a cursory review of
the data indicates that many of the schools surveyed appeared to be nothing
more than local schools with a new name. One is quickly drawn back to the
quotation from Harvey Scribner in Chapter I (regarding new titles, incre-
mental innovation). These schools are generally high school programs
geared towards specific groups of individuals. The key factors in charac-
terizing these particular schools are Peer Group Dominance and Personal
Dignity. Those schools which scored high in the former and low in the
•latter fell into this type or classification. When examining the
speci-
fic item responses from the schools identified in this category,
one is
struck by the negative reactions to the school environment.
As is to be
expected, each school scored remarkably low in Development
Press. This
is due to the students' perception of a non-challenging
academic program.
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an unexpressive environment, and finally, a setting with an overkill of
administrative interference.
Schools in this category are found in all geographic locations but
are more generally found in rural or urban areas. There are few in sub-
urban surroundings. Also noteworthy is the fact that these programs vary
in size from extremely small (under 50) to large (over 200). The majori-
ty of these schools might be classified as schools-wi thin-schools
.
Definitions include "a program which uses as its main base classrooms and
office space in a regular school but sets up its independent governance
structure, curriculum and structure." (NASP) Many of the problems asso-
ciated with the non-alternative alternative may be linked to this loca-
tion within another school building. A wealth of problems face the
school -wi thi n-a-school ; the most significant being that this model alter-
native is often seen as a laboratory of innovation for the entire school
in which it operates. The administration and the regular staff of the
building are often scared and hostile towards these programs, viewing
them as direct threats to their future. Too often the school -wi thi n-a-
school becomes so tortured that it really is not an alternative at all.
Sadly, the evidence supports this conclusion.
4. The Urban Skill and Awareness School- -The majority of alter-
native schools located in urban America emerge as having two major foci.
Like the suburban open elementary school, they are heavily ski
lls-orien-
ted, and like the original Parkway Program, they are heavily
community-
based. These two facets are translated into educational
environment in a
These schools have high scores for Peer Group Dominancedistinct manner.
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and for the academically related ESI factors such as Intellectual Climate
and Academic Standards. Characteristically, students are urged to find
their classrooms, curriculum, and sometimes their teachers from among the
varied resources of the urban community. Rather than isolate the school
children from the city, their education is integrated into the community.
Often these alternative schools develop a particular personality centered
around a definite ethnic and cultural emphasis. This emphasis offers the
students a choice and a chance to strengthen racial identity and awareness
of cultural background. This type of school is not restricted to minority
groups; indeed, these schools often focus on the culture of urban America.
In addition, these urban schools scored very low on Group Social
Life. This score is easily understood when the full definition of this
factor is understood. Institutionally, there is little in these schools
that foster group experiences. The bulk of the group experiences are
provided by the students themselves. A curriculum emphasis on a particu-
lar culture often naturally provides for group functions through studies
of group cultural phenomena.
5. The Suburban/Rural/Urban School for "Problem" Yo ungsters_--
This type of school proved much harder to identify than
any other. As it
turns out, there appears to be a variety of environmental
types found in
.this category. An initial identifier are low scores
for Achievement
Standards and Intellectual Climate. These low
scores are attributable to
the type of student enrolled. They are usually
dropouts, or turned-off
students, or underachievers. But as the AI
indicates, they are also
often bright and creative. What bonds this
diversity of students together
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is a consistent lack of motivation. The philosophy of these schools cen-
ters around motivating a student by emphasizing the relevance of learning
with a definite bent toward the basic communication skills.
The students' perceptions indicate a type of school that generally
is not as effective as was hoped. Students sense a tremendous amount of
administrative interference as well as a high degree of peer dominance.
These two factors do much to undermine the goals of the program. The key
factor in measuring the overall student attitude of a program seems to be
Personal Dignity. This type of school had mixed figures. Those schools
that had an academic student body (as measured by Intellectual Interests
on the AI) tended to score higher on this supportiveness scale. Conver-
sely, those that had a truly non-academic clientele scored lower.
Development Press scores were average to low, the reasons for these
low scores being the uniformly low Intellectual Climate scores achieved
by all schools in this category. Clearly, the data on this type of
school is mixed and rather confusing. Most easily understood is the
fact that the students are unmotivated and have little interest in achieve-
ment related to school. Structurally, the school might be within a
school, or without walls, or located in a store front. What unifies
the
subsample are low Achievement Standards and high Control ratings.
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Alternative School Classifications
ESI Factors
Suburban
Open
Suburban Schools Non-
Open (below Alternative Awareness "Problem"
Schools Grade 7 ) Alternativi
Urban Schools
Skill And For
1
Intellectual
Climate
5 5 2 4 2
2
Expressive-
ness
5 3 2 4 3
3
Group
Social Life
4 5 3 1 3
4
Personal
Dignity
4 4 1 3 3
5
Achievement
Standa rds
4 5 3' 4 2
6
Control 1 4 4 4 5
7
Peer Group
Dominance
1 3 5 4 4
A1
Development
Press
5 4 2 3 2
RANGE: 1
LOW
2 3
BELOW AVERAGE
AVERAGE
4 5
ABOVE HIGH
AVERAGE
137
Demographic Variability
It is apparent even from our limited sample that alternative schools
are located in varied geographic and social locations. Given the self-
assigned goals and retionales of alternative schools, one would predict
patterns to emerge corresponding to particular types of student popula-
tions. Data from the AI show distinct differences between populations.
In our sample, rural populations were few. However, they indicated
student populations which were both non-achievement and non-sucess
oriented. The writer attributes this observation to the desires and
aspiration levels of rural families. Success, in middle-class terms, is
apparently not given the same emphasis within rural communities. Conse-
quently, such a realization should have great implications for the
development of appropriate academic programs. If the rural alternative
school is to function and "meet the needs," they must successfully deal
with this aspiration level issue.
Given different student bodies, different sets of goals are essen-
tial. If your students are "rural" in orientation, the goals they strive
for should be related to their view of reality. Automatically incorpora-
ting goals from a given open school or a given school-without-walls
is
senseless. Children should not blindly adapt to goal statements
— goal
statements should adapt to children.
Many of the schools surveyed were located in suburban
middle-class
communities. Since our sample was randomly chosen,
this most likely
indicates that the majority of alternative schools are suburban.
This,
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in turn, supports many historical analyses done on the alternative school
movement. By and large, we find the suburban youth significantly differ-
ent from their rural or urban counterparts.
Achievement motivation is uniformly greater within suburban areas.
(See Appendix VIII. ) This is not surprising; population surveys of sub-
urban areas indicate a middle to upper income range and a matching set of
stereotypic middle-class values including power and money. Success is
important success which, no doubt, becomes translated into performance
and competition. The suburban youth is, therefore, geared to the
"school experience." Unlike rural youth, where traditional forms of
success are seemingly not stressed, the suburban youth evidently faces
considerable parental and cultural press.
Intellectual Interest scores varied considerably within the suburban
subfroup. This variation is probably related to the "turned-off" youth
of America. Sophistication levels in students have reached an all-time
high (Me
,
1967). Today's high school aged students have lived
through televised murders, space walks, and governmental corruption.
These life experiences are incorporated into an individual's personality.
Suburban youth form a large demographic group of their own. To fail
recognition of this group would bring a swift end to any beginning inno-
vative school program. Our findings also indicate high intellectual
interests in major metropolitan or university suburbs and lower scores
for less densely populated areas.
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Suburban youth scored generally lower in dependency needs. Again,
this score can probably be linked to the home environments of the
students. With most suburban homes stressing personal success and power,
it is most likely that individualism is stressed and rewarded. Depen-
dency is considered undesirable and is, therefore, not reinforced. (This
deduction is speculative and requires further documentation.)
Suburban youth also scored high in the expressive-ego related
factors. Again, the suburban culture can be identified as the probable
reason for these results. Expression and individual thought are generally
stressed in suburban homes. Students are encouraged to think, read, and
talk. An expressive student population makes the design of an alternative
program much easier. Student needs are articulated by the students them-
selves. Although not always succinct or entirely appropriate, they give
a school staff an identifiable starting point. The "expressive culture"
can also be linked to the starting of the entire alternative school move-
ment. It was the middle class parents who first brought pressure on
districts urging the establishment of alternative learning environments.
Related to this strong individualistic trend are low scores for
Orderliness. The order of the environment appears far less important to
suburban youth than either the urban or rural. Also apparent are low
scores for Submissiveness, indicating an audacious, assertive youth.
Again, these scores are not unexpected, given the image of
America's sub-
urban culture.
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The AI- Personality data supports the overall stereotypic impression
created by suburbia. If alternative schools are appropriate to this
setting, they must address this specific set of suburban needs. ESI data
suggests partial success in this area--the creation of schools that
appear to be both educationally sound and well received by their students.
As with our rural sample, the urban sample was limited. Those
schools surveyed enrolled students from many racial groups and economic
levels. Due to the complex administration problems of the instrument
itself, this specific type of racial and economic data could not be col-
lected. All conclusions related to ethnic and racial composition of the
schools are drawn from the descriptive information furnished by the
schools.
The urban sample had several unique characteristics. The most in-
teresting were the recurrent high scores for Orderliness. Given the
rather tumultuous city life, a school which provides some identifiable
form of order seems appropriate. This high need for control substanti-
ates the Kozol-related feelings that the "free school" has little place
in urban areas. The earlier quotation from Andrew Hal pin concerning
specific urban education needs is aptly supported.
In all the remaining personality factors, the urban sample was
mixed. Academic-related factors hovered around the mean while the expres-
sive characteristics were just slightly above.
Overall, only the AI's area scores prove helpful in characterizing
urban students. Achievement Motivation was average, indicating no
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significant' differences within the urban sample. The scores for this
area indicate a continuum of motivation with suburban and rural students
the high and low extremes and the urban the mid-range.
Dependency Needs were also mixed with some seeming relationship to
particular age and ethnic variables. In general, these scores offer
little insight.
Emotional Expression and Educability scores were slightly above the
mean. While this is not surprising for Expression, it is for Educability,
the factor reflecting interests in academic activities coupled with or-
derliness and conformity (Stern, 1970). For years urban school districts
and certain select academicians (Jensen and Shockley) have argued that
certain inner-city ethnic groups are, in someway, restricted in their
academic capabilities by virtue of their heritage. Most educators have
argued that this restriction is cultural, while the above academicians
have argued it is hereditary. Perceptions of the students themselves
imply the fault lies rather with their schools. If, indeed, inner-city
students are as "educable" as the suburban students, any problems with
their education cannot automatically be attributed to the students them-
selves. The positive attitudes expressed towards some urban alternative
schools (035, 409) suggests that the job of inner-city education is not
an impossible one. Indications are the city education cannot be achieved
through mammoth high schools under police guard. Our data suggests that
small, individually designed schools will prove to be far more successful.
A separate comprehensive study of educability in urban areas is obviously
needed.
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Age
As differences exist between students from different geographic lo-
cations, so they exist between students of different ages. In consider-
ing school environments in this study, we have relied on the perceptions
of the students. If students in a particular age group are different
from other age groups, as substantiated in the AI, then their perceptions
should vary accordingly. A year-by-year age comparison of students was
too costly, so students were grouped by traditional school age cut-offs.
The sample was divided into elementary, junior high, and high school age
categories. (See Appendix VI.)
As the data was analyzed, two schools emerged helpful to the under-
standing of age differences. Schools 213 and 059 have students from each
age group (elementary, junior and senior high) which allowed for some
basic comparisons. (See Appendix XI.)
School 213 showed a series of distinct patterns in ESI responses.
On all factors contributing to Development Press, the older the student
group the higher the score. These factors are Intellectual Climate,
Expressiveness, Group Social Life, Personal Di gni ty-Supporti veness , and
Achievement Standards. Several implications are to be found. The first,
and probably most likely, being that the students within 213 are sub-
jected to a variety of environments dependent upon their age. Elementary
age students are most probably confined to open classrooms in their par-
ticular wing in the school building. The data also indicated a relatively
small amount of cross-age experiences. This is inferred from the distinct
143
age group score differences. The elementary section of this school,
while scoring below the junior and senior high Development Press levels,
was still considerably above the total group means. Another possible
explanation is that only one environment is offered the students, and the
students of different ages view it differently. If this is the case, one
might postulate that the environment created is geared toward the older
students. Whichever hypotheses is correct, these five factor scores are
manifested in Development scores that increase with age, indicating a
school which is thought of more highly by its older students.
Factors 6 and 7 (Control and Peer Group Dominance) prove most inter-
esting. Peer Group Dominance is high for the two extreme age groups
while the junior high score is lower. This pattern is also the case in
the overall total means. What is indicated by Factor 7 is that students
affect other students more in the older and the younger groups. Within
school envi ronments a sociological explanation seems probable. At a young
age, peers and friends are essential; going to play at Johnny's house is
a major focus of a child's life. As students reach the age of puberty
(junior high), their shape, size, and academic level might be far from
any of their peers. All these changes may be translated into a more
individual approach to schools and life. Once the student enters high
school, sex and dating become important issues. Gangs begin to take on
real, shapes. What your friends do, you do. It is probable that this
pressure is then translated into higher Peer Group Dominance scores.
This analysis holds true over all demographic categories investigated.
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For Factor 6, Control, the sample responded in a predicted manner.
The higher the age, the lower the Control score. This trend includes
even the presumably open elementary schools. It is evident that even
with increased participation on the part of the elementary age student,
the staff retains much of the decision-making power. As the students
grow older, more and more of this power is filtered down, allowing for a
greater student voice. While most free school advocates argue for total
decision-making power for the student, the public alternative school has
evolved as a place where students gain control as they gain maturity.
This is, no doubt, in response to teacher concerns as well as parent con-
cerns. As can be seen in Chapter III, the amount of control varies in
each institution with exceptions for every general hypothesis created.
Within 213, the student sample adhered to this conclusion exactly; the
younger the students, the greater the degree of staff control. Apparent-
ly, even within a single school setting, students within different age
groupings are dealt with differently.
School 059 offers us much the same supportive evidence. Intellec-
tual Climate and Expressiveness scores increased with age. Interestingly
enough. Achievement Standards did not. As was predicted by the staff at
059, the junior high age bracket scored lowest in this area. It is
generally considered within 059 that the junior high level is the weakest
academically. This feeling is, in turn, verified by the students.
School 059 follows the same patterns for the Control factors as did 213.
The junior high level scored lowest for Peer Group Dominance while Con-
trol was reflected by age. Development Press increased with age as with
213.
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Both 059 and 213 are K-12 schools. However, it is obvious that a
variety of environments and approaches to students operate simultaneously
within the school environments. Each approach is geared toward the per-
ceived needs of the students affected.
Sex
The Activities Index was the instrument used for examining differ-
ences between the two sexes. As with differences in age, it is important
for any school environment to consider its sexual makeup in making pro-
grammatic decisions. If its student population is predominantly female
(as is the case in many suburban open schools), it is essential that the
school recognize sex differences and how these are translated into learn-
ing styles, for only then can educators work at breaking down traditional
binding sex roles--especially those concerning women. Of the 12 person-
ality factors derived for the AI, the boys scored higher on four, the
girls higher on four, and the sample was mixed on four. By and large,
there was little difference according to age.
The boys, within all three age factors, scored higher on Factors 1,
2, 3, and 5. Factors 1 and 2 are the confidence factors, Self-Assertion
and Audacity-Ti midi ty. Obviously, in particular schools the girls
scored higher for these two factors; this overall generalization is based
on the entire alternative school sample. These two factors certainly
support the male-oriented role assigned by American culture. It will be
interesting to look at the change on these two factors as the women's
movement gains momentum during the coming decade. One would predict an
146
increase in- the female scores for these factors.
How these two factors translate into learning styles is not clear.
This issue remains a problem for the educational psychologist. The boys
also scored higher on Factors 3 and 5, those areas related to interests,
both intellectual and applied. This indicates a stronger male interest
in not only academic areas but in those activities which give success
through concrete, tangible, socially accepted activities. Again this
seems linked to the traditionally imposed sex roles.
The girls scored higher on Factors 7, 8, 9, and 11. These factors--
Submissiveness, Closeness, Sensuousness, and Expressiveness--are all
associated with the classical notion of women and their societal roles.
Interestingly enough, these scores are noteworthy at all three age levels.
Our data corroborates the notion that schools and their students are dis-
similar. In actuality, this conclusion has implications that go far be-
yond alternative education. If boys and girls are different, as the data
suggests, their school experiences should be directly related to their
needs. European public education attempts to deal with this difference
via segregated elementary school s--obviously an extreme solution, but,
perhaps, a psychologically justifiable one. What is more plausible is a
school that offers a variety of experiences, some segregated sexually
and others not. Only then can schools, an institution that most likely
perpetuates sexual stereotypes, begin to adjust their programs for the
alleviation of this phenomenon.
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The remaining four factors had comparable results for both halves of
the sample. These were Motivation, Orderliness, Friendliness, and Egoism.
Slight sex variance was noticeable in each, but these differences were
not major.
Within the four personality areas only Emotional Expression showed a
sizeable sex bias. In this area, the girls scored higher. This score is
simply a reflection of those previous emotional factors on which the
girls scored higher (Factors 7, 9, and 11).
The conclusions from the sex data are self-evident. Boys and girls
are different-different in ways which affect their school experience.
If education is to become individually geared toward student needs, these
sex differences need to be taken into account. However, no school should
rely on normative data as presented here. Each school will have a parti-
cular configuration. Indeed, it may be the very opposite ( i . e
-
,
School
035). What needs to be recognized is that sex differences which have
influenced educational policies by perpetuating sexual stereotypes, must
now be reexamined in their relationship to student needs, not only within
alternative schools but within school districts generally.
CHAPTER V
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CHAPTER V
CONCLUSIONS AND FUTURE DIRECTIONS
Armed with information on institutional and student differences,
many of the inferences and feelings of alternative educators can be legi-
timately confirmed or denied. The conclusions on sex, age, and demogra-
phic differences, along with the documented structural differences in al-
ternative education, reveal much of what is the essence of alternative
schools. The Stern data also addresses some significant overall educa-
tional issues as well.
While individuals and schools vary, neither produces academic per-
formance and student satisfaction in isolation from the other. It is the
interactions between individual characteristics and school conditions
that are critical. The data infers that schools are not schools, teachers
are not teachers, and students are not students in any singular way that
permits us to make unilateral educational generalizations. There need be
many kinds of schools reflecting the various approaches required to meet
the differing growth patterns of many different kinds of students. As a
consequence, there cannot be one kind of effective teacher (hence, one
kind of teacher certification and training); different kinds of teachers
are functional and dysfunctional for different kinds of students. Most
importantly, we must not expect all students to be alike. At any age,
there are different points on different dimensions of growth trends; with
some students learning one way and others another (Bredemeir, 1968).
While such realizations have been circulating since long before the
advent of alternative schools, few studies have proved at all helpful in
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clarifying differences between either school environments or children's
learning styles and needs. This study has been an attempt to quantify
various factors, variables, and patterns relative to schools and children
along comparable dimensions so that prescriptive education can move
toward a reality. While this study has done much to describe school en-
vironments and their student populations, little has been said concerning
their compatabili ty. Can we now hypothesize which school types are best
suited for any particular student type? The first step in such a proce-
dure must be the identification of student-environment matches, or, as
defined by Stern, "cultures."
Cul tures
t
—————————
The data collected was subjected to a complex double- factor analysis
which combines both personality (AI) and environmental (ESI) data. The
product of this analysis is the identification of distinct alternative
school cul tures--cul tures as combinations of environment and people with-
in the environment. These alternative school cultures are the products
of the match between both personality and environmental characteristics.
Depending upon the significance in variability between factors, some of
the cultures are purely personality based (derived only from AI factors),
some purely environmentally based (derived solely from ESI factors), and
some are a combination of the two. The outcome is the description of
five distinct alternative school cultures that are basic to alternative
schooling; they are inherent to alternative schools. Ideally each school
in the sample would be scored on each culture (just as they were previ-
ously scored on each factor) indicating from which cultures the school
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environment is derived. Due to limitations of time and money, this was
not done. This is an area where further research on alternative schools
is logical. Data for such a project is readily available within this
study.
The five statistical cultures have no names since they are merely
descriptions of envi ronment/ personal i ty groups. In Chapter IV, given
school types were dubbed with names through an interpretive process
alternative school classification scheme. A comparison of the statisti-
cal cultures to the interpretive alternative school classifications pro-
vides important insights into alternative schools and their design.
Culture 1
This culture draws its factors from both student personality and en-
vironmental perceptions. They key factor from both the AI and the ESI is
Expressiveness. High levels from both instruments were present. Coupled
with these high levels was a high score for Intellectual Climate. Low
figures were contributed from three AI factors: Orderliness, Control
-
Practicalness, and Peer Group Dominance. This culture, which might be
identified as the “alternative suburban stereotype" is very closely remi-
niscent of the "suburban open school" of Chapter IV. With its high scores
for Expressiveness, both in terms of personality and environment, it
adheres closely to the stereotype of alternative education. It is pre-
dicted that if each school in the sample were scored on Culture 1, the
high Standard scores would belong to the suburban schools while the low
scores would belong to those schools in urban areas.
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Culture 2
This culture is entirely personality based. In other words, all
those AI or ESI factors that played a part in determining this culture
were found in the personality section (AI). High scores for Intellectual
and Applied Interests and Motivation are complemented with high scores
for Submissiveness, Restraint, and Diffidence. This cuts the classic
mold of the "perfect" learner as defined in traditional terms. Visual-
ize the passive learner sitting in a classroom: Motivated and interested,
he listens attentively; submissive and passive, he rarely challenges.
Culture 2 also presents the model of the educable child, which, in fact,
falls very close to Stern's initial definition of educability. The key
factors here are Intellectual Interests and Submissiveness.
Indications are that those schools which would score high in this
culture would be either elementary age programs or the "non-alternative
alternatives." Both of these types of schools rely on semi -traditional
bases for their programs. Further research would be most helpful in
linking this culture to specific environments. This is not now possible
since, statistically, all the determinants for culture came from personal-
ity data.
Culture 3
For this culture three personality factors played significant roles.
These factors were Closeness, Sensuousness, and Friendliness. When taken
collectively, these three factors indicate a group of students who are in
need of highly supportive, humane school environments. The influx of the
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.free school into American education was in response to just this type of
student need. Lacking from this culture, however, is any indication as
to the type of environment either desired or provided. Additional
research is called for.
When a comparison of Cultures 2 and 3 is made, it is observed that
the AI personality traits fall into two groups. The first of these
groups, Culture 2, relates to an individual 's particular needs while
those of Culture 3 are all related to group needs. Thus, Culture 2
belongs to those students who are individualistic and competitive, while
culture three belongs to those students who are more involved in personal
relationships and their development. The looser "free" type school
seems appropriate for the latter group-related individual. Culture 3
differs from Culture 1 in that Culture 3 has no components of intellec-
tual or motivated interests.
Culture 4
Culture 4 is based on a combination of personality and environment
factors. The image projected by this particular combination of factors
is closely related to the already identified school for "problem" young-
sters. High scores are found in three areas: Self-Assertion, Sensuous-
ness, and Peer Group Dominance. Low scores are recorded for Motivation
and Expression. Interestingly, Self-Assertion is high, while Expressive-
ness is low. This is due to the major physical component of self-asser-
tion and the major verbal component of expressiveness (as defined by
Stern). This is not an unlikely description of the "problem" youngster
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in American schools. This culture would probably be found in the high
schools only. The agressive personality makeup coupled with the unmoti-
vated mind quite exactly describes many of the students at the alterna-
tive school for problem students. The high score for Peer Group Dominance
indicates the importance of peer pressure which is found consistently in
these schools. (Chpater IV) Aspects of this culture would also be
found in several of the urban schools sampled. The "school for problem
youngsters" must recognize the strengths in the personalities of its
students. Unless this recognition is made, the school increases its
chances of failure; it will become a school manipulated by its students.
Culture 5
This last culture is readily identified as the elementary alternative
culture. High personality scores for Orderliness and Submissiveness are
paired with high environmental scores for Group Social Life, Personal
Dignity, Achievement Standards, and Control. This combination of factors
quite explicitly describes the "suburban open school" (below Grade 7).
Key aspects in this identification are the high Control and Achievement
Standards scores. Important in this culture is its ability to provide an
environment that is high in administrative control as well as personal
dignity.
While the personality factors contributing to Culture 5 are Orderli-
ness and Submissiveness, it is not clear what type of student would find
this a challenging environment. Quite obviously, the passive student can
adapt or at least survive in almost any setting. What needs further
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research is the ability of the motivated, agressive child to cope with
this environmental culture. (See the Alternative School Cultures chart
on the following page.)
These five cultures make up the statistical analysis of the data.
When these are compared to the five alternative school types identified
in Chapter IV, there is a close resemblance. Culture 1, the suburban
stereotype, describes the open high school. Culture 2, describing the
traditional achiever, is closely related to the non-alternative alterna-
tive. Culture 3, the group-conscious culture, describes the student
population of many of the urban programs. Culture 4 is directly related
to the programs for problem youngsters. And Culture 5 portrays the
elementary open school. While careful comparisons of cultures would
prove useful, this procedure (both statistical and interpretive) has not
been performed due to time and financial limitations. The school types
were the writer's interpretations of the data, while the five cultures
were derived systematically by statistical means (See Stern, 1970). Each
analysis adds evidence to support the conclusions of the other; if, then,
we assume these to be the differentiations between schools, what can be
said about their futures?
ALTERNATIVE
SCHOOL
CULTURES
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The Future and Its Implications
Alternative education is a phenomenon so complexes witnessed by the
data presented here, that no soothsayer could easily predict its future.
If, as a concept in education, alternativism is to survive, several
initial changes must take place. Foremost in this list of needs is the
recognition of school districts that students are, indeed, different and
that these differences can be adequately described. Our research indi-
cates that this is not as difficult a process as one might think, and
meaningful results can be achieved with little effort or cost. Most
promising, the data indicates groupings of children along demographic
lines. Children fall into definite groups--groups easily identified by
age and location. This makes the job of the local school system far
easier. Once the system has identified its groups of students it can
then, and only then, begin to realistically talk about alternative envi-
ronments. By using information from documents such as this study on the
existence of school types and cultures, in addition to complete descrip-
tions of existing alternative schools, new alternative schools can be
individually designed. These new schools would reflect a district con-
cern for the individual students and teachers involved. For better or
for worse, a prepackaged instant success alternative school does not
exist. For each community the successful school will differ, even if
only slightly. This is the underlying concept of alternativism.
While the data does not suggest a specific singular model for the
alternative school movement, it certainly does raise some specific and
significant spin-off issues. Clearly, the most controversial of these
158
issues is that of school integration.
With the current crisis over school bussing and desegregation, many
crucial educational issues have been obscured. Rationally, few can
argue that schools with a mixed population are not the desired end.
Human beings will survive on earth only when they can understand and
accept their fellow man. Integration of the nation's schools is seen as
a means to this end. Understanding comes only with familiarity, thus
states the case for integrated schools. One must also understand that
this goes beyond racial integration; the issue dealt with must be segre-
gation of age, sex, and academic ability, as well as the obvious ethnic
group segregation-all of which have implications for the future of
American society. Alternative schools might present a beginning answer
to this question.
The case for alternatives is clear; but is the education offered
truly "quality" education? While specific data on the curricula^ makeup
of these schools was not collected, the research design called for an
extensive survey of student attitudes. What was observed was a distinct
difference in these attitudes between the traditional and the alterna—
tive—a difference indicating a greater acceptance of schools and learn-
ing on the part of student participants in alternative programs. It was
from this data that many of the inferences in Chapter IV were drawn.
Student Attitude
The major differences in student attitude centered around personal
relationships within the environment and general reaction to academic
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program. A difference in attitude was noted in both areas. The implica-
tion is self-evident. When the students are offered a choice in academic
program they respond favorably. In many cases, a legitimate sense of
school ownership evolves within the students. Therefore, a problem with-
in the school becomes a problem for the student. Another possible expla-
nation exists for the positive student attitudes evidenced in this study.
A sociological experiment in the Hawthorne, California General Electric
Plant showed that any change in environment that is coupled with an in-
crease in the expectation of output will, indeed, show that increase.
Simply stated, anything new that is supposed to work, will work. The
Hawthorne follow-up study showed this increase to be short lived. Alter-
native schools are no doubt bolstered by this Hawthorne effect. Moreover,
its effects may last as long as several years. When the shine from the
new program is worn off, then, and only then, can its effectiveness be
measured. Many alternative schools are now at this point; their histor-
ies, as short as they may be, allow for some real analysis as to success
in areas beyond differences in student attitudes and acceptance. Compre-
hensive efforts need to be undertaken by the school districts to assess
each school's successes and failures. Our data indicates that the alter-
native schools should not fear this close scrutiny. Different environ-
ments will show varying degrees of success and failure. What is clear is
that the means of evaluating, like the schools themselves, must be dif-
ferent
— designed to measure the unique goals established by each school.
Just as urban students are different from rural, so must the means be
different by which we judge their schools.
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Environments
"Alternative education" offers what the term implies—the existence^
of alternatives for students. Evidence within this study supports the
positive feelings of alternative educators: students are, indeed, re-
sponding to the new environments in positive ways. But we have much to
learn about the educational processes that imbed alternative education.
While we have defined the variables of educational environments, we have
done little to identify the specifics that create these variables.
Further research into the roles of alternative school teachers and stu-
dents is essential. All that positive attitudes tell us is that alterna-
tive education is well received. The specific aspects that create posi-
tive reactions in specific schools remain mostly a mystery. Research is
also needed in establishing significant "traditional education" norm
groups. All the standard scores presented in this study were based on
our limited sample of alternative schools. A comparison of traditional
school responses would allow for some meaningful statements concerning
both the traditional form of education as well as the alternatives.
Finally, it must be noted that this study meets only the criteria of
descriptive research. No true hypotheses were made, tests were adminis-
tered in differing conditions, entire schools were represented by as few
as ten responses, etc. Any school interested in assessing its environ-
ment need make a concerted effort to administer the various instruments
it chooses in a comprehensive and consistent manner. Although our sample
size is large, it is not completely reliable. But this is only descrip-
tive research. We aimed at assessing a wide variety of students and
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environments; and to that end we succeeded. The task now becomes that of
the educational researchers. Testable hypotheses can now be made concern-
ing alternative schools and their students based on information supplied
by studies such as this. Specific environments and trends within alterna-
tive schooling can now be studied productively, using data and information
from descriptive studies as a legitimate starting point.
When the needed research is completed, and its impact assessed, edu-
cators will be one step closer to the reality of prescriptive education-
schools designed specifically for individual students. Alternativism and
its future derivatives may provide the needed structures in this quest.
As research on student needs and environments grows more sophisticated,
hopefully, so will our understanding of the learning process. What is
now clear, however, is that this process is truly a function of both the
student and his/her school environment.
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APPENDIX I: MURRAY'S SCALE DEFINITIONS
MURRAY'S SCALE DEFINITIONS
Explorations in Personality
, 1938
Stern: People in Context. 1970
SCALE DEFINITIONS
1 „ Aba Abasement—Ass ASSUiance: Self-depreciation and self-devalua-
tion as reflected in the ready acknowledgement of inadequacy,
ineptitude, or inferiority, the acceptance of humiliation and
other forms of • self-degradation versus certainty, self-confi-
dence, or self-glorification.
2. Ach Ac^W.evement: Surmounting obstacles and attaining a successful
conclusion in order to prove one's worth, striving for success
through personal effort.
3. Ada Adaptablllty—Dfs defensiveness : Accepting criticism, advice,
or humiliation publicly versus resistance to suggestion, gui-
dance, direction, or advice, concealment or justification of
failure
.
4. Aff A^llllatlon: Gregariousness, group-centered, friendly, partici-
patory associations with others versus social detachment, social
independence, self -isolation, or unsociableness.
5. Agg Aggresslon—Bla Blame. Avoidance.: Indifference or disregard for
the feeling of others as manifested in hostility, either overt
or covert, direct or indirect, versus the denial or inhibition
of such impulses.
— Ass Assurance. See Abasement.
— Aut Autonomy . See Supplication.
— Bla Blame Avoidance. See Aggres -4Ion.
6. Cha Change—Sam Sameness: Variable or flexible behavior versus re-
petition and routine.
7. Cnj Conjunctlvlty—Dsj Vis junctivlty: Organized, purposeful, or
planned activity patterns veASuS uncoordinated, disorganized,
diffuse, or self-indulgent behavior.
8. Ctr Counteraction: Persistent striving to overcome difficult, frus-
trating, humiliating, or embarrassing experiences and failures
veASUS avoidance or hasty withdrawal from tasks or situations
that might result in such outcomes.
-- Dfs Vefienslveners
.
See Adaptability
.
9. Dfr Ve^erence—Rst Restiveness: Respect for authority,
submission
to the opinions and preferences of others perceived as superior
versus noncompliance, insubordination, rebelliousness,
resis
tance, or defiance.
— Del deliberation. See Impulsiveness
— Dsj Vis junctivlty
.
See Conjunctlvlty
.
— Dso disorder. See Order.
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14. Exh
ExX
- ExI
15. F/A
16. Har
17. Hum
_ Ipr
18. Imp
- Inf
19. Nar
20. Nur
21. Obj
22. Ord
_ Pas
- Pic
23. Ply
24. Pra
Pra
— Pro
Dom induce—Tol Tolerance: Ascendancy 'over others by means of assertive or manipulative
control versus nonintervention, forbearance, acceptance, cqualiturianism, permissiveness, humility
or meekness.
Ego Achievement (derived from Exoeathcction-Intraccption)
. Self-dramatizing, idealistic social
action, active or fantasies! realization of dominance, power, or influence achieved through*
sociopolitical activities in the name of social improvement or reform.
Ego Ideal. See Eantasied Achievement.
Emotionality— Pic Placidity: Intense open emotional expression versus stolidness, restraint,
control, or constriction.
Endocathect ion-Extreception: Natural Science. See Science.
. Endocathection-Extraception : Social Science and Humanities. See Humanities, Social Science.
Endocathection-lntracepiion. See Reflectiveness.
Endurance. See Energy.
Energy—Pas Passivity (derived from Energy-Endurance-Psychasthenia): High activity level, in-
tense, sustained, vigorous effort versus sluggishness or inertia.
Exhibitionism— Inf Inferiority Avoidcnce: Self-display and attention-seeking versus shyness,
embarrassment, self-consciousness, or withdrawal from situations in which the attention of others
might be attracted.
Exocathection-Extraception. See Practicalness.
Exocathection-Intraception. See Ego Achievement.
Fantasied Achievement (derived from Ego Ideal) : Daydreams of success in achieving extra-
ordinary public recognition, narcissistic aspirations for fame, personal distinction, or power.
Harm Avoidance—Rsk Risktaking: Fcarfulness, avoidance, withdrawal, or excessive caution in
situations that might result in physical pain, injury, illness, or death versus careless indifference
to danger, challenging or provocative disregard for personal safety, thrill-seeking, boldness,
venturesomencss, or temerity.
Humanities, Social Science (derived from Endocathection-Extraception: Social Sciences and
Humanities)
:
The symbolic manipulation of social objects or artifacts through empirical
analysis, reflection, discussion, and criticism.
Impracticalness. See Practicalness.
Impulsiveness—Del Deliberation: Rash, impulsive, spontaneous, or impetuous behavior versus
care, caution, or reflectiveness.
Inferiority Avoidance. See Exhibitionism. This was at one time defined as the inverse of both
Counteraction and Exhibitionism taken together, but the composite scoring has been dropped
in the interests of simplification.
Narcissism: Self-centered, vain, egotistical, preoccupation with self, erotic feelings associated
with one's own body or personality.
Nurturance: Supporting others by providing love, assistance, or protection versus disassociation
from others, indifference, withholding support, friendship, or affection.
Objectivity—Vxo Projcctivity: Detached, nonmagical, unprejudiced, impersonal thinking versus
autistic, irrational, paranoid, or otherwise egocentric perceptions and beliefs-superslition
(Activi-
ties Index) , suspicion (Environment Indexes) .
Order—Dso Disorder: Compulsive organization of the immediate physical environment,
mani-
fested in a preoccupation with neatness, orderliness, arrangement, and meticulous
attention to
-detail versus habitual disorder, confusion, disarray, or carelessness.
Passivity. Sec Energy.
Placidity Sec Emotionality.
Play—Wrk Work: Pleasure-seeking, sustained pursuit of amusement and
entertainment versus
persistently purposeful, serious, task-oriented behavior.
Practicalness-lpr Impracticalness (derived from Exocathection-Extraception
and Pragmatism):
Useful, tangibly productive, businesslike applications of
skill or experience in manual arts, so .
affairs, or commercial activities versus a speculative, theoretical,
whimsical, or id, irere.it att.t.
• toward practical affairs.
Pragmatism. See Practicalness.
Projcctivity. Sec Objectivity.
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prUdishness.
Sec Sexuality.
Psychasthcnia. See Energy,
furitanism. Sec Sensuality.
Reflectiveness (derived from Endoealhcction-lntracepHon): Contemplation, intraccption, intro-
spection. preoccupation with private psychological. spiritual, esthetic, or metaphysical experience.
Rejection. Formerly defined as the inverse of both Affiliation and Nurturar.ee taken together,
but in order to simplify
processing the composite scale is no longer in use.
Risktaking See Harm Avoidance.
Restiveness. Sec Deference.
Sameness. Sec Change.
Science (derived from Endocaihcction-Extraccpiion: Natural Sciences)
:
The symbolic manipu-
lation of physical objects through empirical analysis, reflection, discussion, and criticism.
Sensuality—Tut Puritanism (derived from Sentience): Sensory stimulation and gratification,
voluptuousness, hedonism, preoccupation with aesthetic experience versus austerity, self-denial,
Ktnporance, or abstinence, frugality, self-abnegation.
Sentience. Sec Sensuality.
Sexuality— Prudishness (derived from Sex-Superego 'Conflict) . Erotic heterosexual interest
or activity versus
the restraint, denial, or inhibition of such impulses, prudishness, priggishness.
asceticism.
jut Submission.
See Dominance.
.
juc
Succorance. See Supplication.
S/C Superego Conflict.
See Sexuality.
j Sup
Supplication—Aut Autonomy: Dependence on others for love, assistance, and protection versus
detachment, independence, or self-reliance.
Tol Tolerance. See Dominance.
H
pui Understanding: Detached intcllectualization, problem-solving analysis, theorizing, or abstrac-
tion as ends in themselves.
. Wilt Work. See Play.
-
APPENDIX II: FACTORS AND AREAS
FACTORS AND AREAS
Factor 1
2
3
4
5
6
7
Intellectual Climate
Expressiveness
Group Social Life
Personal Dignity
Achievement Standards
Control
Peer Group Dominance
Area Developmental Press
Area 2
Area 3
Factor 1
2
3
4
5
6
7
8
9
10
11
12
Sel f-Assertion
Audaci ty- -Ti mi di ty
Intellectual Interests
Motivation
Applied Interests
Orderliness
Submissiveness
Closeness
Sensuousness
Friendliness
Express iveness--Restrai nt
Egoism- -Di ffidence
Area 1
2
3
4
Achievement Motivation
Dependency Needs
Emotional Expression
Educability
APPENDIX III: ELEMENTARY AND SECONDARY SCHOOL ENVIRONMENT INDEX (ESI)
ELEMENTARY AND SECONDARY SCHOOL
ENVIRONMENT INDEX
SHORT FORM
Form ESI-1273SF
George G. Stern, Syracuse University
There are 61 statements in this booklet. They are about school life. The things that are described
here happen at many schools, but schools are not all alike. You are to decide which of these are
true of your school and which are not. You may not actually know the answers to many of these
statements, but your answer should tell what you really believe is true or probably true about
your school and what is false or probably false about it. Answer every question, even if you have
to guess at some of them.
DIRECTIONS
Turn the special answer sheet sideways and fill in the blanks where the red arrows are with the
date, your school or organization, class or group, name, age, sex, and the title of this booklet.
The person who is giving this will tell you if there is any other information you should provide.
Then, for each statement, mark the space on the answer sheet underneath
T — if it is something that is generally true about your school, is something
which happens or might happen there, or is the way people at your
school seem to feel or act.
F — if it is something that is generally false or not true about your school, is
something which does not happen or probably would not happen there,
or is not the way people at your school seem to feel or act.
Be sure to fill in the whole answer space with a heavy black mark, using any #2 or softer pencil.
Do not use ball point or ink.
YOU MUST ANSWER EVERY STATEMENT
Work as quickly as you can. Make sure that the number of the statement is the same as the
answer sheet space. Do not make any extra marks on the answer sheet or in this booklet. Erase
completely anything you want to change or remove.
©Copyright 1960, 1964, 1973 by George G. Stern
Mark the space on the answer sheet
T - if it is something that is generally true about your school, is some-
thing which happens or might happen there, or is the way people at
your school seem to feel or act.
F - if it is something that is generally false or not true about your
school, is something which does not happen or probably would not
happen there, or is not the way people at your school seem to feel
or act.
1. Many teachers and students like to do things that
involve music, art, or acting.
2. It’s important here to be friends with the right people.
3. Teachers here really care about a student’s feelings.
4. Students here think that this school is really the best.
5. Most students here look up to their teachers and
respect them.
6. Students here work hard at everything they do—in and
out of school.
7. Students in this school have many chances to get to
know important works of art, music, or the theatre.
8. Students take a great deal of pride in how they look.
9. Almost everybody comes to the big school events
(fairs, games or dances).
10.
Students often get together and talk about things they
have learned in school.
11. Once you’ve made a mistake it’s hard to live it down
in this school.
1 2. There are so many things going on here that it is easy
to make friends.
13. Most students would not be interested in a film about
writers or poets.
14. There are lots of dances, parties, and sports activities
here.
15. Most students would not be interested in hearing a talk
by a famous scientist.
16.
Meetings or discussions on serious subjects are not held
very often here.
17. The teachers often make you feel like a baby.
18. This school has the same activities every year.
19. There are several student crowds here, and if you’re
not in one you’re pretty much on your own.
20. There are so many things to do here that students are
busy all the time.
21. Students here seldom read books which deal with
political or social issues.
22. At this school there is a place for everything, and
everything is kept exactly where it belongs.
23. Having a good time comes first with most students
here.
24. Students here spend a lot of time talking about their
boyfriends or girlfriends.
25. There are many parties or dances given at the school.
26. New ideas are always being tried out here.
27. Student leaders at this school expect you to go along
with what they say.
28. Students here seldom talk about social problems or
issues.
29. Discussions on national and international news are
encouraged in this school.
30. There is a lot of smoking, drinking, or drugs around
this school.
31.
When students get together they seldom talk about
concert music or art.
Mark the space on the answer sheet
T - if it is something that is generally true about your school, is some-
thing which happens or might happen there, or is the way people at
your school seem to feel or act.
F - if it is something that is generally false or not true about your
school, is something which does not happen or probably would not
happen there, or is not the way people at your school seem to feel
or act.
32.
Students try in a lot of ways to be friendly, especially
I
to people who are new here.
33.
Everyone has a lot of fun at this school.
34.
Teachers get angry with students very easily here.
35.
Everything you learn here is carefully planned.
36.
You get along better if you make the right friends here.
37.
Teachers here put a lot of hard work and enthusiasm
into their teaching.
38.
Students with bad colds or anything that’s “catching”
are sent home so that they don’t give it to others.
39.
History, literature, and art are among the best liked
subjects here.
40.
Students have to be neat and clean when they come to
school.
41. There always seems to be a lot of little quarrels going
on.
42. Many student desks or lockers are messy, some even
dirty.
43. Most students would like to have a girlfriend or
boyfriend of their own.
44. One nice thing about this school is the interest teachers
take in the students.
45. You have to do what everybody else does in order to
get along around here.
46- This school is boring.
47.
Everyone here thinks about safety so that nobody will
get hurt.
48. Good manners and being nice are important here.
49. The teachers here always seem to think students are up
to something bad and make the worst even of little
things.
50. Classrooms are always kept very clean and in order.
51. Long, serious discussions are common among the
students.
52. Some of the most popular students make jokes that
aren’t exactly nice.
53. Students here work hard because they love to learn,
and not just because they want good grades.
54. Most students here take their school work very
seriously.
55. Most of the students here started going out with a
girlfriend or boyfriend when they were very young.
56. Very few things happen here that make people feel
very excited.
57. Student parties are exciting.
58. Most students here are not interested in television
programs about social or political problems.
59. Students in this school are very friendly with each
other.
60. Many teachers seem a little angry or unhappy and are
hard to figure out.
61. Nearly everyone here wishes they had a boyfriend or
girlfriend they could go out with after school or over
the weekend.
APPENDIX IV: ESI FACTOR AND AREA SCORES
ESI FACTOR AND AREA SCORES
R ID
53 000
n 035
24 039
5 044
12 059
13 077
27 677
29 777
23 083
12 087
47 094
49 114
37 115
22 120
14 178
17 198
7 209
20 210
41 213
38 243
8 257
12 258
40 267
21 269
25 293
33 295
5 297
19 310
38 355
74 356
43 377
23 383
46 396
46 397
9 404
27 410
39 414
23 409
6 447
12 454
10 458
10 464
24 506
8 507
3 511
Fl
_
£2
0.6 0.8
1.3 1.4
1.1 1.0
1.3 0.8
1.5 0.9
- 1.5 -1.7
- 2.3 - 2.8
- 1.3 - 2.3
-0.2 1.1
- 2.4 -1.2
2.2 2.6
-0.3 0.4
0.8 1.7
0.7 1.0
1.3 0.5
- 1.9 - 1.0
3.1 -0.7
- 2.5 - 3.4
1.1 0.5
- 2.5 -1.6
0.4 - 1.1
0.3 1.4
-0.5 -1.0
4.5 3.9
- 1.4 -0.6
3.5 5.0
- 2.0 -0.6
- 0.1 - 2.3
- 2.1 0.1
2.8 2.9
- 2.8 - 1.8
- 3.5 - 2.6
-1.8 -4.2
3.1 3.0
-0.8 - 1.4
- 2.1 -1.5
1.1 0.0
1.0 -0.5
-0.6 - 0.8
1.7 1.4
2.4 2.8
2.3 2.9
- 3.9 - 3.2
0.0 0.4
- 1.6 -0.2
£3 £4
2.7 1.6
-0.3 1.2
- 2.6 0.6
1.1 0.4
0.2 0.9
-0.6 -1.5
0.0 -0.6
-1.3 - 3.6
1.4 1.8
1.0 2.4
0.1 1.7
3.4 0.8
1.6 0.7
2.4 1.4
2.6 0.7
1.1 0.0
2.2 1.0
0.1 -0.8
2.4 1.2
0.2 - 1.5
- 3.0 1.2
- 2.3 -4.8
-0.2 - 3.5
2.3 2.2
- 2.5 0.1
-0.4 1.7
- 3.7 - 1.8
- 1.3 -0.6
-0.8 - 1.2
-0.3 1.0
1.7 -1.8
- 2.2 - 3.2
- 3.9 - 3.1
1.2 2.1
- 2.7 - 5.7
- 2.0 - 2.2
2.5 2.1
1.0 0.6
1.4 2.3
2.2 2.6
0.2 2.1
0.1 1.2
- 2.3 - 0.1
1.9 0.7
-4.4 -0.2
ESI Factor and Area Scores, Co^t.
R ID F5 F6 ( A2 ) F7 ( A 3 ) Al
_
53 000 1.2 -0.6 -1.3 1.7
11 035 2.9 3.5 2.4 1.6
24 039 -1.4 -2.6 - 1.1 - 0.3
5 044 0.7 -1.2 -1.7 1.0
19 059 1.1 0.5 -1.9 1.1
13 077 1.4 0.5 0.7 -1.0
27 677 -0.5 1.2 - 0.4 -1.5
29 777 -0.8 1.3 1.3 -2.4
23 083 - 2.1 - 3.7 - 3.4 0.6
12 087 - 1 .1 - 3.1 -2.0 -0.2
47 094 0.8 -1.5 -1.7 1 .8
49 114 1.9 1.8 -0.2 1.5
37 115 0.8 -2.5 -0.7 1 .4
22 120 1.3 -0.1 0.5 1.7
14 178 3.5 4.2 -0.1 2.1
17 198 1.6 3.6 -0.3 -0.1
7 209 3.6 1 .9 - 1.1 2.3
20 210 -1.5 -0.8 2.0 -1.9
41 213 1.7 0.5 1.0 1.7
38 243 - 3.0 -0.8 2.9 - 2.1
8 257 0.1 -2.3 -0.7 -0.5
12 258 -1-6 -1.9 3.0 - 1.9
40 267 0.4 2.4 4.4 -1.3
21 269 1.7 - 2.1 - 3.4 3.6
25 293 -2.0 -1.8 2.7 -1.6
33 295 0.3 -1.8 -2.0 2.4
5 297 -4.4 -2.6 -0.6 - 3.1
19 310 -0.3 1.0 1.6 - 1.1
38 355 - 1.3 0.4 -0.1
-1.4
74 356 0.7 -1.8 -1.8 1.7
43 377 - 1.1 -0.6 1.3
- 1 .4
23 383 -4.8 -0.1 0.8
-4.0
46 396 - 1 .4 2.8 2.2
- 3.
6
46 397 3.3 1.9
- 1 .2 3.1
9 404 -1.5 1.0 3.7
- 3.1
27 410 - 3.1 - 1.4 3.4
-2.7
39 414 2.8 4.0 -1 .8
2.1
23 409 1.4 1.8 1.3
0.9
6 447 0.8 1.0
- 2.6 0.8
9 A
12
10
454
458
1 .6
2.3
0.4
-0.8
-1.7
- 3.2 2.4
10
24
8
464
506
507
-1.2
- 2.5
-0.3
-2.3
- 1.6
0.1
-2.8
0.5
1.8
1 . 0
-2.9
0.7
_o 1
3 511 -1.9 2.2
-0.
1
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APPENDIX V: ESI FACTOR AND AREA RANKS
R53
11
5
19
13
27
29
23
12
47
49
37
22
14
17
7
20
41
38
8
12
40
21
25
33
5
19
38
74
43
23
46
46
9
27
39
23
6
12
10
10
24
8
3
A£
10
14
19
18
28
33
39
23
25
9
15
16
13
8
24
6
36
11
37
27
35
30
1
34
3
43
29
31
12
32
45
44
2
42
40
7
20
21
5
4
17
41
22
38
ESI FACTOR AND AREA RANKS
ID Fl_ £2 F3
000 22 17 2
035 13 8 28
044 11 16 16
059 10 15 20
077 32 35 31
677 39 42 26
777 30 40 34
083 25 12 12
087 40 33 18
094 8 7 25
114 26 20 1
115 18 11 11
120 19 14 5
178 12 19 3
198 35 30 16
209 4 28 9
210 41 44 23
213 16 18 6
243 42 37 20
257 21 32 42
258 22 8 37
267 27 31 27
269 1 2 7
293 31 27 39
295 2 1 30
297 36 26 43
310 24 39 33
355 37 22 32
356 5 5 29
377 43 38 10
383 44 41 36
396 34 45 44
397 3 3 15
404 29 34 41
410 38 36 35
414 14 23 4
409 17 25 19
447 28 29 13
454 9 8 8
458 6 6 22
464 7 4 24
506 45 43 38
507 23 21 14
511 33 24 45
£4 £5 F6(A2) F7(A3)
11 17 26 32
14 4 4 7
26 22 30 36
19 18 18 38
35 14 17 17
31 29 13 25
43 30 12 12
8 40 45 44
2 32 44 38
9 21 32 34
20 7 11 23
21 19 41 28
12 16 23 18
22 2 1 20
28 11 3 24
17 1 9 29
33 13 28 9
13 8 19 15
36 42 27 5
14 25 40 27
44 10 37 4
42 28 6 1
4 9 38 45
27 39 36 6
10 24 34 39
38 44 43 26
32 26 16 11
34 35 21 21
18 23 35 27
37 33 25 14
41 45 24 16
40 36 5 8
6 3 8 31
45 37 14 13
39 43 31 3
7 5 2 35
24 15 10 2
3 20 14 41
1 12 20 33
c 6 28 43
14 34 39 42
29 41 33 19
23 26 22 10
30 38 7 22
APPENDIX VI: ESI GROUP MEANS
ESI GROUP MEANS
Elementary Junior Hi gh
FI 5.1 5.5 6.2
F2 5.8 6.1 6.4
F3 7.0 6.3 6.1
F4 6.9 7.2 7.4
F5 6.3 5.7 6.2
F6 4.2 3.9 4.0
F7 5.1 4.6 4.6
A1 31.2 30.7
32.2
N = 327 267
497
APPENDIX VII: STERN ACTIVITIES INDEX (AI)
STERN ACTIVITIES INDEX
Form 1173—Short Form
George G. Stern, Syracuse University
Although people are often judged by their actions, they are better understood by their intentions.
We do what circumstances permit, and this is not always the same as we might have preferred
doing. Our preferences reflect how we would really be if the choice and the opportunity were
entirely up to us. The activities listed in this booklet represent the preferences of a great many
different people. You will like some of these things. They will seem more pleasant than unpleasant
to you, perhaps even highly enjoyable. There will be others that you will dislike, finding them
more unpleasant than pleasant. People differ in the kinds of things they enjoy, like to do, or find
pleasant to experience. You are to decide which of these you like and which you dislike.
The following paragraph is to be read to young children
Here are some short descriptions of many different kinds of things to do.
You will like some of these things. They will seem like good things to do,
maybe even a lot of fun. There will be others you won’t like very much. The
things described here are each done by a lot of people, but people don t all
like to do the same kinds of things. You are to decide which of these you
would like to do and which you would not.
DIRECTIONS
Turn the special answer sheet sideways and fill in the blanks where the red arrows
are with the
date, your school or organization, class or group, name, age, sex, and the title
of this booklet e
person who is giving this will tell you if there is any other information you s ou provi e.
en,
for each activity, mark the space on the answer sheet underneath
L - if it is something you would like, enjoy, find pleasant, or that
appeals
to you.
D - if it is something you would dislike, not enjoy, find unpleasant,
or that
does not appeal to you.
Be sure to fill in the whole answer space with a heavy black mark,
using any #2 or softer penci .
Do not use ball point or ink.
YOU MUST ANSWER EVERY QUESTION
Work as quickly
sheet space. Do
pletely anything
as you can. Make sure that the
not make any extra marks on
lumber of the question is the same as
the answer
he answer sheet or in this booklet.
Erase com-
you want to change or remove.
©Copyright 1958, 1972, 1973. by George
G. Stern
Mark the space on the answer sheet
L - if it is something you would like, enjoy, find pleasant, or that
appeals to you.
D— if it is something you would dislike, not enjoy, find unpleasant,
or that does not appeal to you.
1. Doing things that are hard to do.
2. Dreaming about what you would do if you could live
your life over again.
3. Talking about feelings of love.
4. Belonging to a family that expects you to come to
them with your problems.
5. Going someplace with a crowd of people.
6. Doing something over again that you failed the first
time so you can get it right.
7. Being a president, prime minister, or government
leader.
8. Wearing clothes that will make your friends look at
you.
9. Keeping your things neat and tidy.
10.
Putting something together again that is broken or
has stopped working.
1 1 . Learning more about what makes the weather.
12. Working hard, to show yourself what you can do.
13. Saying you’re wrong when you are wrong.
14. Spending all of your time doing fun things with your
friends.
15. Looking at yourself whenever you pass a mirror.
1 6. Helping people who are in trouble.
17. Talking about who likes who.
1 8. Thinking and talking about difficult problems.
19. Getting other people to do things your way.
20. Thinking about what you could do that would make
you important.
2 1
. Dreaming about what it would be like if you could do
anything you wanted.
22. Being with someone who is feeling bad and needs
your help.
23. Arranging your things neatly before going to bed.
-4. Making useful things for yourself or for your home.
25. Thinking of ways to get the information together that
would test an idea.
26. Seeing love stories in the movies or on TV.
27. Being shown the right way to do something that
you’re doing wrong.
28. Belonging to a group of friends who do everything
together.
29. Doing things that will make people pay attention to
you.
30. Thinking about becoming famous.
31
. Standing on the roof of a tall building.
32. Having lots of time to take care of your hair, hands,
face, and clothing.
33. Finishing some work even though it means missing a
chance to be with your friends.
34. Working with tools and machines.
35. Studying the stars.
36. Being a college professor, scientist, scholar, or writer.
37. Working on things that are hard to do, even though
you may be hardly able to do them.
38. Being in a group where you are expected to be friends
with everybody.
39. Having a regular way to do things and doing them
that way ever day.
40. Writing a plan out ahead of time for every step of
something you’re doing.
41. Dropping something you’ve failed and going on to
something else.
42. Being a leader.
43. Being one of the only two people dancing while
everybody else is watching.
44. Dreaming about doing things which make you a great
hero.
45. Seeing your reflection in a mirror or window.
Mark the space on the answer sheet
L - if it is something you would like, enjoy, find pleasant, or that
appeals to you.
D - if it is something you would dislike, not enjoy, find unpleasant,
or that does not appeal to you.
46 Putting all of your things where they belong every
day before you leave home.
47. Having a good time with your friends.
48. Going to a science show or museum.
49. Reading books and stories about love.
50. Being corrected without talking back.
51 . Keeping to a plan, even if it sometimes means working
when you don’t really feel like it.
52. Getting a group of people together to protest about
something that isn’t right.
53. Making a speech to a lot of listening people
.
54. Dreaming about how it would feel to be rich and
famous.
55. Playing games in which you have to be rough and
hard-hitting.
56. Finding out how different languages have come about
and changed.
57. Taking care of young children.
58. Fixing things around your home.
59. Finding out more about the earth, the stars, and the
sun.
60. Choosing hard things to do instead of easy ones.
61. Saying you’re sorry when you’ve done something
wrong.
62. Going to the park, beach, or playground when no one
else is going to be there so you can be alone.
63. Eating your meals at the same time every day.
64. Doing things when you feel like doing them, without
following any plan.
65. Being the center of attention among a group of
friends.
66. Climbing high mountains, or crawling through narrow
underground caves.
63. Dreaming about the kind of life you would have if
you were born at a different time in a different place.
68. Keeping your room in perfect order.
69. Being with people who are always joking, laughing,
and having a good time.
70. Reading about the way the earth and the other
planets came to be.
71. Listening to your friends talk about the people they
love.
72. Getting help from someone in your family.
73. Having your mistakes pointed out to you.
74. Going on a visit to a place where there will be lots of
people.
75. Seeing sad TV shows or movies.
76. Pretending you are a famous movie or TV star.
77. Making your handwriting smooth, even and interesting.
78. Taking care of someone who is sick.
79. Having a special place for everything and seeing that
each thing is in its place.
80. Learning how to grow healthy plants, flowers and
vegetables.
81 . Studying how the planets move around the sun.
82. Talking with people about your own problems.
83. Thinking of a way to explain or prove something,
even though it can’t be used.
84. Picking out a hard job for yourself and doing it.
85. Inviting a lot of friends to get together at your home.
86. Making people do what’s right.
87. Getting people to change their ideas about
something.
88. Trying out different ways of writing
your name, to
make it look unusual.
89. Being with or taking care of someone
who is very old.
90. Reading about the love affairs of TV,
movie stars and
other famous people.
91. Working out answers to hard problems,
even though
your answer may have no use right away.
APPENDIX VIII: AI FACTOR AND AREA SCORES
AI FACTOR AND AREA SCORES
R ID S Fl
_
F2 F3 £4 £5 £6 £7 £8
35 000 M - 1.3 - 1.3 -1.2 0.5 - 1.2 -0.9 0.0 1.6
-0.719
F - 1.0 - 1.3 - 2.1 0.0 - 2.1 - 1.0 - 1.1
16 035 M 0.7 -0.8 -0.3 -0.9 -1.2 2.6 0.6 1.3
7 F 0.3 - 1.6 2.0 3.4 1.3 4.5 3.1 0.1
14 039 M -0.5 -0.2 -0.3 -1.8 0.4 -2.2 - 2.2 - 1.0
14 F - 1.3 1.6 1.8 1.4 2.3 -0.4 -0.8 - 1.1
2 044 M 5.9 1.3 1.3 4.1 - 1.2 -0.3 3.3 3.8
3 F 2.0 0.7 - 1.4 1.5 - 1.8 1.6 - 2.9 1.9
8 059 M - 0.6 - 0.2 0.9 -0.3 -0.2 -1.5 -1.8 0.2
12 F 0.5 - 1.2 - 1.4 - 0.1 - 1.3 -0.9 -1.5 -1.3
10 077 M 0.0 3.6 3.9 2.1 4.3 0.4 2.3 - 1.2
4 F - 2.2 2.4 1.7 2.8 1.1 2.2 2.4 1.5
10 083 M -0.6 1.2 1.9 1.3 -0.2 -0.5 - 1.3 - 3.5
13 F - 3.0 - 1.4 - 1.7 -0.1 -0.2 0.5 0.0 - 3.8
4 087 M - 2.2 -0.9 0.1 2.7 -0.2 - 2.3 1.3 2.2
8 F - 1.8 - 1.8 -2.5 -0.8 - 2.4 0.6 0.0 1.5
18 094 M - 1.3 -1.2 -1.0 - 2.3 - 2.0 - 3.6 - 2.3 - 2.2
30 F 0.6 0.7 0.6 - 2.0 -0.4 - 2.9 -2.8 -4.4
21 114 M 0.8 1.8 1.5 -0.6 2.3 2.8 2.3 0.2
26 F 0.9 0.0 -0.7 -0.4 0.1 1.2 0.3 - 1.8
21 115 M - 1.2 -0.8 - 1.6 -2.7 -1.4 0.6 -0.8
- 1.7
16 F -0.4 - 0.4 - 1.2 0.7 - 1.9 -0.7 -2.2 1.3
13 120 M 1.7 0.7 -0.3 - 1.7 -0.4 0.0
-0.4 0.7
11 F 1.8 1.8 2.0 1.0 0.6 0.7 0.4
- 2.2
5 178 M 0.3 - 2.6 -4.5 0.0 -2.5
-0.3 1.0 2.5
- 1.7
8 F 1.1 - 1.1 - 1.8 1.1
- 1.1 1 . 5 0.3
7 198 M 0.8 1.6 2.1 0.7 1.4 1.3
1.9 00
CM
o
oi
10 F 0.3 2.3 2.1 -0.5 1.7 1.4
2.2
2
5
209 M
F
0.1
1.1
4.0
3.1
5.2
1.1
5.0
-1.9
5.9
1.3
-4.4
- 1.2 cx>
*3
-
o
i - 3.5
3.4
AI Factor and Area Scores Con ' t .
R ID S F9 F10
35 000 M 0.6 0.0
19 F -0.8 1.7
16 035 M 2.4 -1.4
7 F 0.4 -0.3
14 039 M -0.8 - 1.0
14 F 0.0 -1.9
2 044 M 2.9 - 0.1
3 F -2.0 -0.6
8 059 M 1.3 -0.9
12 F -1.2 0.7
10 077 M - 3.4 -2.4
4 F 1.2 1.1
10 083 M - 2.1 - 3.3
13 F - 3.1 -0.3
4 087 M 1.3 - 1.7
8 F - 1 .0 0.3
18 094 M - 1 .8 0.8
30 F - 3.4 -1.0
21 114 M - 1.2 1.3
26 F -0.5 1.6
21 115 M - 1.9 -0.5
16 F 2.0 - 0.1
13 120 M 1.1 0.1
11 F - 0.2 0.4
5 178 M 2.9 2.1
8 F 0.5 2.3
7 198 M - 0.5 -1.0
10 F 0.6 0.7
2 209 M -2.5 - 5.5
5 F 3.2 - 0.1
FI 1 FI 2 Al
_
A2 A3
0.9 -1.6 - 1.1 0.7 0.0
- 0.1 -1.1 -1.9 -1.3 - 0.4
1.4 1 .1 -0.6 0.9 1.3
0.2 -1.0 1.5 5.5 - 0.1
-0.2 -1.7 -0.6 -1.4 - 1.2
-0.9 -1.0 1.6 0.5 -1.6
4.8 4.8 2.9 -2.5 5.2
-0.5 1.1 0.1 - 1.1 0.4
-0.4 1.5 0.0 -2.1 0.3
- 1.7 -0.2 -1.0 - 0.8 -0.6
- 3.0 1.5 3.5 1.4 - 1.8
2.1 -0.3 1.4 1.3 0.7
-4.9 - 1.1 1.0 - 0.4 -3.5
- 3.4 -1.0 - 1.8 1.6 - 3.4
0.1 -2.2 - 0.1 1.6 -0.6
-0.4 - 3.6 -2.7 1.7 - 1.3
-1.3 -0.8 -1.9 - 3.2 - 1.5
-2.2 - 1.0 0.0 - 3.2 -2.4
-0.2 0.8 1.5 2.4 0.4
- 0.7 1.3 0.0 0.2 0.4
-1.2 -1.8 -1.9 0.4 - 1.9
1.3 0.9 - 1.0 -2.6 1.1
2.0 1.4 0.0 -1.9 1.7
- 1.2 2.7 1.9 -1.0 0.5
2.1 1.3 -2.4 0.1 2.5
- 0.6 1.9 -0.6 -0.1 1 .1
-0.9 0.4 1.7 1.9 0.0
-0.3 2.1 1.7 0.9 0.8
- 1 .4 - 0.8 5.1
-4.2 - 3.0
0.0 1.4 1.3 -0.5 1 .9
A4
-0.9
- 1 .9
0.4
4.0
-1.9
1.3
2.2
-0.8
-0.9
-1.5
4.0
2.8
0.5
- 0.5
0.4
-1.6
- 3.5
-2.0
2.7
0.2
- 1.8
- 1.5
- 0.9
1.4
- 2.1
-0.2
2.3
2.0
2.2
0.1
.AI Factor and Area Scores Con ' t .
R ID S F£ F2 F3
14 210 M - 4.3 -4.6 -4.1
6 F - 1.1 - 2.1 -0.7
18 213 M - 2.8 -0.7 -1.0
23 F -0.5 -0.3 0.0
16 243 M 0.7 -0.7 - 1.4
21 F - 0.4 - 1.4 -0.6
9 257 M 0.2 0.9 0.3
20 F -0.8 0.1 0.3
7 258 M 1.9 2.4 0.7
5 F - 3.2 - 1.1 - 2.3
11 267 M 1.6 1.3 0.8
30 F 1.7 3.4 2.8
5 269 M 1.5 - 3.6 - 3.2
18 F 0.6 3.6 3.8
9 293 M 2.6 - 0.6 0.0
15 F 1.5 1.6 0.4
15 295 M 0.7 -0.8 -0.6
23 F 1.4 0.8 1.2
1 297 M -0.8 4.9 2.1
4 F 1.6 - 3.3 - 3.2
5 310 M 0.0 - 0.4 0.2
19 F - 1.6 0.3 2.0
19 355 M 1.7 -0.8 - 1.0
19 F 0.7 1.3 0.7
40 356 M -0.8 - 1.1 -0.2
34 F 0.9 1.4 1.0
25 377 M 2.5 2.6 1.7
16 F 1.4 - 0.1 - 0.9
22 396 M - 0.1 0.1 - 0.2
19 F 0.6 -0.8 - 0.1
£4 £5 £6 £7 £8
- 1.6 - 3.3 - 2.0 0.3 - 1.1
-4.4 - 2.2 -1.0 2.0 1.9
0.8 - 0.7 0.3 2.3 -0.4
0.8 0.1 -0.4 0.6 0.6
-0.4 - 1.4 0.0 - 1.4 0.2
-2.0 -0.7 -0.8 - 1.4 0.7
0.0 -1.7 - 1.0 1.6 0.3
1.2 0.1 - 3.3 0.9 0.5
1.2 1.4 2.3 -0.3 - 0.1
- 3.9 -0.5 - 1.2 - 2.0 -0.5
0.1 1.2 1.9 1.7 4.3
1.1 3.1 3.2 1.6 2.5
-1.4 0.0 0.4 - 1.0 -0.4
1.1 3.9 - 2.7 0.6 1.6
1.0 -0.3 - 1.7 - 2.7 - 3.6
0.2 - 0.2 - 2.4 - 2.2 0.6
-0.2 - 3.6 - 1.4 -0.7 -0.6
0.3 0.7 -2.5 -2.0 - 0.1
-1.4 2.9 1.3 -2.5 -4.5
- 2.1 - 5.5 2.9 0.8 2.9
2.6 -0.8 2.0 2.9 -0.8
1.8 1.5 3.1 1.7 1.5
- 1.5 - 1.6 0.2 - 1.3 - 1.0
- 0.3 0.5 0.4 0.0 - 2.0
0.8 - 1.1 - 0.6 1.6 1.6
0.0 1.2 - 1.2 0.5 1.3
1.4 2.0 1.4 2.0 1.1
- 2.7 -0.2 - 1.5 0.2
- 1.5
-0.6 - 1.7 2.5 0.5 0.1
0.4 -0.9 0.0 0.9 2.7
AI Factor and Area Scores
,
Con ' t .
R ID S F9 FI 0 FI 1 FI 2 AI A 2 A 3
14
6
210 M
F
-0.8
1.2
- 0.2
0.5
-1.2
1.0
-1.0
-1.1
-4.6
-2.7
0.4
0.4
- 2.1
0.5
18
23
213 M
F
- 1.0
0.1
-0.3
0.3
- 2.0
0.6
-1.6
-1.0
- 1.1
0.0
2.6
0.5
- 2.0
0.0
16
21
243 M
F
-0.6
1.5
0.4
0.1
0.3
2.0
-1.1
0.5
-0.8
-1.3
-0.4
-1.7
-0.1
1.0
9
20
257 M
F
1.7
- 1.3
-2.0
-2.2
0.8
-0.3
2.6
- 3.6
0.0
0.2
-2.4
0.1
0.9
- 1 .9
7
5
258 M
F
1.7
- 0.3
2.4
3.3
2.3
-1.0
1.5
- 3.9
1.9
-2.9
- 1.2
0.5
2.2
- 1 .2
11
30
267 M
F
5.1
3.0
2.5
1.0
4.5
2.6
2.9
3.8
1.2
3.4
0.2
0.9
4.7
3.4
5
18
269 M
F
1.6
0.5
- 0.1
- 1.6
2.1
1.0
- 1.3
-0.2
-1.9
3.6
1.1
-0.6
0.8
0.3
9
15
293 M
F
- 2.4
0.7
-2.2
-1.1
-2.3
3.0
0.4
0.1
0.6
0.8
- 3.1
-4.2
- 1.4
1.2
15
23
295 M
F
- 1.0
-0.2
- 3.1
-1.8
- 0.4
1.1
-0.6
- 0.6
- 1.1
1.3
-2.0
- 2.4
- 1.1
0.0
1
4
297 M
F
-1.4
3.2
2.1
-0.8
1.7
3.0
0.2
1.9
2.0
- 3.4
-4.2
-0.9
-0.6
2.6
5
19
310 M
F
-0.5
1.0
1.7
- 0.1
- 1.2
- 1.5
0.9
1.6
0.4
1.1
2.0
3.7
0.0
-0.1
19
19
.355 M
F
- 1.1
-1.4
2.3
1.2
-0.5
- 1.8
0.9
2.4
- 0.8
0.8
-1.4
-0.6
0.6
0.0
40
•34
356 M
F
0.9
0.5
-0.4
- 0.1
0.1
0.8
-0.8
-0.9
- 0.6
1.2
1.4
-0.1
0.1
0.6
25
16
377 M
F
1.5
- 1.1
-0.7
1.4
1.5
- 1.1
2.0
0.9
2.6
-0.6
0.1
-1.2
1.9
0.2
22
19
396 M
F
-0.3
3.0
T .2
1.2
0.4
2.4
0.6
0.9
-0.6
-0.2
0.4
-0.4
0.4
2.5
A4
- 3.5
-1.8
0.5
0.2
-1.4
-1.5
-0.2
-0.5
1.7
- 2.6
1.8
3-6
-1.7
2.0
- 1.2
- 1.2
- 1.9
-0.5
0.8
- 2.1
2.2
2.9
- 1.5
0.5
0.2
0.4
2.7
-1.4
0.3
0.0
rAI Factor and Area Scores
, Con
'
t .
R ID S £1_ £2 £3 £4 £5 £6 £7 £8
19 397 M - 1.8 0.2 -0.6 2.2 -0.4 - 2.4 - 1.0 -0.7
28 F -0.3 -0.3 0.4 2.1 0.3 -0.7 -0.5 0.8
7 404 M 0.3 - 1.4 -0.4 1.2 1.7 4.4 -0.3 1.1
1 F 5.1 - 1.8 - 1.4 - 1.1 0.7 -0.3 -2.9 0.
1
11 409 M 3.7 1.8 0.6 -0.6 1.2 0.4 -4.0 -0.6
17 F 2.0 0.0 0.1 - 1.0 -0.1 1.4 -0.8 -0.3
12 410 M 0.1 - 1.3 -1.3 -0.8 0.0 - 1.4 - 2.2 - 1.6
27 F 0.4 - 1.3 -0.3 - 1.6 -0.6 0.5 -0.4 0.2
10 414 M -0.2 - 2.2 -0.9 - 1.8 - 2.0 1.0 2.3 2.1
28 F -0.6 - 2.5 -0.6 -0.3 - 2.1 2.0 1.4 1.8
4 447 M - 3.2 - 2.6 - 1.8 - 3.7 - 1.7 - 1.5 2.3 2.7
1 F - 5.7 - 3.7 - 1.4 4.8 -0.8 1.1 5.6 0.1
7 454 M - 3.5 - 3.0 - 3.7 -2.7 -0.9 - 5.2 - 1.9 -2.4
4 F - 1.1 - 4.2 -4.3 - 5.1 - 3.3 - 1.0 -2.9 0.1
4 458 M 3.5 2.2 5.6 4.1 3.9 -0.7 0.9 2.2
5 F - 2.6 2.7 5.0 2.8 4.2 - 2.6 - 0.8 - 4.4
4 464 M - 1.8 0.5 0.9 - 3.7 2.4 - 1.1 1.3 1.2
5 F -0.4 1.2 2.5 0.9 2.5 -0.9
-0.3 - 2.2
15 506 M -0.4 - 1.1 - 1.4 - 1.8 - 2.2 0.4 0.1
- 1.2
14 F -1.7 - 3.2 - 3.3 - 2.4 -4.3 0.3
- 2.0 1 . 5
2 507 M - 1.8 0.5 -0.3 3.2
-0.2 1.3 0.4 3.8
4 F - 3.4 -0.9 - 1.1 1.8 0.7
- 3.5 1.9 -4.2
2 511 M - 3.7 - 2.2 0.5
-0.5 -0.2 2.2 -4.4
- 2.4
o n
1 F 5.1 2.0 -1.4
- 1.1 0.7 -3.1 - 5.0
- 2.8
14
11
677 M
F
0.8
1.6
3.0
4.2
1.2
4.2
-1.4
2.1
2.9
3.9
2.9
4.2
3.1
3.6
0.4
2.6
16
J 3
777 M
F
0.9
- 0.2
0.5
0.9
-0.5
-0.9
-0.5
0.6
0.6
0.2
2.5
2.9
0.9
2.3
-0.1
1.6
531 M
617 F
AI Factor and Area Scores
,
Con ' t .
R ID S £9 FI 0 FI 1 FI 2 Al
_
A 2 A 3 A4
19 397 M -1.1 0.6 - 2.4 -0.2 - 0.1 - 1.1 -1.3 -0.7
28 F 0.0 0.6 0.1 -0.7 0.5 0.2 0.1 0.4
7 404 M 3.6 3.3 4.6 0.4 0.3 1.9 2.9 2.1
1 F 3.2 3.0 6.2 1.9 0.5 -3.5 5.1 -1.2
11 409 M 2.7 0.7 1.3 3.5 1.7 -4.4 2.7 -0.7
17 F 0.4 1.6 0.5 -0.3 0.4 0.3 1.2 0.1
12 410 M - 1.0 - 3.3 - 2.2 -0.5 -0.9 -0.6 - 1.9 - 1.8
27 F 0.7 -0.9 0.5 -0.1 -0.8 0.2 0.2 -0.6
10 414 M 1.9 0.8 0.3 2.0 - 1.8 1.6 1.5 -0.4
28 F 1.6 -0.6 1.0 - 0.2 -1.7 1.7 0.5 0.0
4 447 M - 0.3 2.7 0.1 - 1.7 - 3.3 2.6 -0.1 - 2.1
1 F -0.7 - 0.1 -4.7 1.9 - 2.1 5.3 - 2.7 2.0
7 454 M - 3.6 2.4 - 2.7 - 5.7 - 3.6 0.2 - 3.7 -4.8
4 F -0.2 -0.1 - 1.1 -0.9 -4.8 -0.9 -0.8 -4.6
4 458 M 2.4 - 1.1 1.2 - 1.2 4.9 1.6 1.6 4.3
5 F - 3.5 - 3.5 - 0.7 - 4.3 3.4 0.0 -4.4 2.6
4 464 M 0.2 -1.7 1.2 - 2.6 - 0.4 2.0 -0.9
-0.2
5 F -2.7 - 5.0 -1.1 - 3.9 1.9 1.5 - 3.7 1.4
15 506 M 0.8 0.8 - 1.2 0.4 -1.7 -0.3
-0.2 - 1.5
14 F 2.3 2.5 1.1 - 1.3 -4.1
-1.2 1.0 - 3.3
2 507 M -0.3 1.0 0.7 -0.8 0.4 2.2 0.5 1.4
4 F - 5.1 -0.1 -4.7 -2.0
-0.9 1 .1 -4.
5
-0.4
2 511 M - 3.6 - 2.2 -2.4
- 5.4 - 1.5 2.6 -4.6
- 0.6
o c
1 F -4.7 - 7.8 - 2.9 -0.3 1.4
-3.5 - 3.1 - 2.6
14
•11
677 M
F
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o
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0.4
1.9
4.9
1.6
4.4
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16
13
777 M
F
-0.9
2.0
1.7
2.2
- 1.1
1.9
1.5
2.4
0.2
0.1
1.4
1.1
0.5
2.3
0.9
1.4
531 M
617 F
APPENDIX IX: AI GROUP MEANS
AI GROUP MEANS
Elementary
Male Female
Junior
Male Female
1
Male
High
Female
FI 5.
6
4.6 4.3 5.3 4.7
F2 6.6 5.3 6.0 5.0 5.3 5.1
F3 5.9 5.0 5.3 5.1 5.3 5.7
F4 6.7 6.7 6.9 6.3 6.6 6.8
F5 7.1 5.9 6.2 5.4 6.2 5.9
F6 4.8 5.0 4.3 3.9 4.0 4.0
F7 7.0 7.7 6.1 7.3 6.1 7.4
F8 5.9 6.7 5.2 7.1 5.0 7.0
F9 4.6 6.2 4.8 6.4 4.7 6.4
FI 0 6.5 6.7 6.0 5.9 5.9 5.6
FI 1 4.1 5.3 4.2 5.7 4.1 5.6
FI 2 6.3 6.7 5.6 6.0 5.7 5.7
Al 31.9 27.4 29.8 30.0 29.3 28.2
A2 37.2 38.0 35.9 37.0 35.7 37.7
A3 32.6 36.2 31.1 35.3 30.7 35.1
Af 31.4 30.3 28.8 28.0 28.3 29.7
150 151 93 142 240 278
APPENDIX X: ITEM PERCENTAGES FROM ESI AND HSCI
ITEM PERCENTAGES FROM ESI AND HSCI
Note: All ESI items are derived from previous HSCI items. The
following are the ESI items with percentages from the
alternative school sample (1115) and a traditional high
school sample (3900). The HSCI was administered at these
traditional schools. The percentages from traditional
schools represent students' answers to the corresponding
HSCI item. Many items in the HSCI were identical and the
vast majority have identical meaning (with ESI).
Alternative
"TesT]
Traditional
(corresponding
HSCI)
1. Many teachers and students like to
do things that involve music, art, or acting. 78 57
2. It's important here to be friends
with the right people. 42 45
3. Teachers here really care about a
student's feelings. 82
59
4. Students here think that this school
is really the best.
67 51
5. Most students here look up to their
teachers and respect them.
65 37
6. Students here work hard at every-
thing they do— in and out of school. 47
39
7. Students in this school have many
chances to get to know important works of
art,
music, or the theatre.
70 56
8. Students take a great deal of
pride
in how they look.
46 58
9. Almost everybody comes to
the big
school events (fairs, games, or dances).
56 62
10. Students often get together
and talk
about things they have learned in
school. 49
44
11. Once you've made a_ mi
stake it s hard
25 47
Percentage True
Alternative Tradi tional
(ESI) (corresponding
HSCI
)
12. There are so many things going on here
that it is easy to make friends.
13. Most students would not be interested
in a film about writers or poets.
14. There are lots of dances, parties, and
sports activities here.
15. Most students would not be interested
in hearing a talk by a famous scientist.
81 60
53 67
51 51
48 52
16. Meetings or discussions on serious
subjects are not held very often here. 35
17. The teachers often make you feel like
a. baby. 20
18. This school has the same activities
every year. 28
19. There are several student crowds here,
and if you're not in one you're pretty much on
your own. 45
20. There are so many things to do here
that students are busy all the time.
21. Students here seldom read books which
deal with political or social issues.
22. At this school there is a place for
everything, and everything is kept exactly
where it belongs.
23. Having a good time comes first with
most students here.
24. Students here spend a lot of time
talking about their boyfriends or girlfriends.
25. There are many parties or dances
given at the school.
26. New ideas are always being tried out
here.
46
39
27
65
43
33
85
57
49
74
70
39
63
47
72
76
40
64
A1 ternative
(ESI
)
Tradi tional
(corresponding
HSCI
)
27. Student leaders at this school expect
you to go along with what they say. 40 58
28. Students here seldom talk about social
problems or issues. 34 64
29. Discussions on national and interna-
tional news are encouraged in this school. 61 57
30. There is a lot of smoking, drinking,
or drugs around this school. 35 80
31. When students get together they
seldom talk about concert music or art. 49 81
32. Students try in a lot of ways to be
friends, especially to people who are new here. 77 53
33. Everyone has a lot of fun at this
school
.
75 54
34. Teachers get angry with students
very easily here. 23 39
35. Everything you learn here is care-
fully planned. 44 70
36. You get along better if you make the
right friends here. 55 57
37. Teachers here put a lot of hard work
and enthusiasm into their teaching. 78
62
38. Students with bad colds or anything
that is "catching" are sent home so that they
don't give it to others. 35
29
39. History, literature, and art are
among the best liked subjects here. 39
34
40. Students have to be neat and clean
when they come to school.
19 37
41. There always seems to be a lot of
little quarrels going on.
49 52
42. Many students desks or lockers are 45 67
Percentage True
Alternative Traditional
(ESI) l corresponding
HSCI)
43. Most students would like to have a
girlfriend or boyfriend of their own. 69 62
44. One nice thing about this school is
the interest teachers take in the students. 82 52
45. You have to do what everybody else
does in order to get along around here. 22 62
46. This school is boring. 21 57
47. Everyone here thinks about safety so
that nobody will get hurt. 39 29
48. Good manners and being nice are
important here. 49 57
49. The teachers here always seem to
think students are up to something bad and make
the worst even of little things. 25 46
50. Classrooms are always kept very
clean and in order. 39 56
51. Long, serious discussions are common
among the students. 61 43
52. Some of the most popular students
make jokes that aren't exactly nice. 59 69
53. Students here work hard because they
love to learn, and not just because they want
good grades. 57 46
54. Most students here take their
school work very seriously. 61 49
55. Most of the students here started
going out with a girlfriend or boyfriend when
they were very young. 45 69
56. Very few things happen here that
make people feel very excited. 41
43
57. Student parties are exciting. 64
61
A1 ternati ve
_
(ESI)
‘
Traditional
(corresponding
HSCI
)
58. Most students here are not interested
in television programs about social or political
problems. 45 60
59. Students in this school are very
friendly with each other. 77 56
60. Many teachers seem a little angry or
unhappy and are hard to figure out. 30 43
61. Nearly everyone here wishes they had
a boyfriend or girlfriend they could go out
with after school or over the weekend. 55 50
APPENDIX XI: SCHOOL MEANS
SCHOOL 213 MEANS
ESI Elementary Junior High
FI 3.9 6.4 7.8
F2 5.4 6.3 7.2
F3 7.4 7.8 8.0
F4 6.6 8.0 9.0
F5 6.6 7.0 8.0
F6 4.4 4.0 4.7
F7 6.3 5.5 4.5
A1 29.8 35.5 40.2
El ementary Junior High
AI Male Female Male Female Male Fema 1 e
FI 5.0 5.1 2.4 3.5
F2 6.4 6.9 4.6 3.6 6.0
F3 6.2 5.1 5.5 3.6 5.3
F4 8.0 6.5 6.8 7.6 8.1
F5 7.4 6.4 5.5 5.0 6.1
F6 5.2 3.3 3.6 5.2 4.6
F7 8.2 7.3 7.2 7.2 8.3
F8 5.0 5.0 7.2 5.0 7.4
F9 4.0 4.5 6.7 3.8 6.5
F10 6.4 5.6 6.5 5.0 5.5
FI 1 3.6 3.4 6.3 2.6 6.0
FI 2 5.2 5.6 5.8 4.0 b. 8
Al 33.0 29.1 27.5 22.2 29.0
A2 40.6 36.0 36.6 42.2 38.6
A3 35.0 28.5 28.6 28.6 32.4
SCHOOL 059 MEANS
ESI Elementary Junior
FI 5.5 6.3
F2 5.9 7.0
F3 6.5 5.8
F4 7.4 7.8
F5 6.9 6.0
F6 4.0 3.5
F7 5.1 3.5
Al 32.1 32.7
High
8.3
7.4
6.7
8.3
7.3
4.7
2.1
38.0
Elementary Junior
AI Male Female Male Female
High
Male Female
FI
F2
F3
F4
F5
F6
F7
F8
F9
F10
FI 1
FI 2
Al
A2
A3
A4
4.8
6.0
6.2
6.4
6.2
3.2
4.8
4.6
4.8
6.0
3.0
7.4
29.6
32.4
30.6
26.8
4.8
4.2
3.6
6.8
5.0
3.7
7.0
6.5
5.2
6.3
3.8
4.8
24.5
39.3
31.5
26.2
APPENDIX XII: HIGH SCHOOL CHARACTERISTICS INDEX (HSCI)
Form 960
by George G. Stern
There are 300 statements in this booklet They are statements about high school
life. They refer to the curriculum, to high school teaching and classroom activities,
to rules, regulations and policies, to student organizations, activities and interests,
to features of the buildings and grounds, etc. The statements may or may not be
characteristic of your high school because high schools differ from one another in
many ways. You are to decide which statements are characteristic of your high
school and which are not. Your answers should tell us what you believe is true
about your high school rather than what you might personally prefer. You won’t
know the answers to many of these statements, because there may not be any
really definite information on which to base your answer. Your response will
simply mean that in your opinion the statement is probably true or probably false
about your high school.
Do not omit any item.
DIRECTIONS
On the special answer sheet print your name, and the other information requested.
Then, as you read each statement in the booklet, blacken space
T — when you think the statement is generally TRUE or characteristic
of your high school, is something which occurs or might occur, is the
way people tend to feel or act.
F — when you think the statement is generally FALSE or not character-
istic of your high school, is something which is not likely to occur,
is not the way people typically feel or act.
Be sure to fill in the whole answer space with a heavy black mark,
using any *2-1/2 or softer pencil. Do not use ball point or ink.
YOU MUST ANSWER EVERY ITEM.
Work rapidly, going through the entire list of statements as quickly
as you can. Occasionally compare item numbers from the booklet with
the answer sheet space to see that they correspond. Please do not make
any stray marks on the answer sheet or in this booklet. Erase all errors
and stray marks completely.
®Copyright 1960, 1964 by George G. Stem
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F- False. Generally false or not characteristic of your high school is some
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Teachers are very interested in student ideas or opin-
ions about school affairs.
There is a lot of competition for grades.
Crades are read out in class so that everybody knows
who got the high and low marks.
There are very few clubs and student group activities
to which students may belong.
School property is seldom damaged by students.
The students here come from many different kinds
of homes.
Most classes are very well planned.
Teachers often try to get students to speak up freely
and openly in class.
Teachers go out of their way to make sure that stu-
dents address them with due respect.
There is a recognized group of student leaders at this
school.
Most teachers are not very interested in what goes on
in the local government of the community.
Students here learn that they are not only expected
to have ideas but to do something about them.
Classroom discussions are often very exciting, with a
lot of active student participation.
Competition is keen for parts in student plays.
In English classes, students are encouraged to be
imaginative when they write.
A great many students are involved in intramural
sports and other athletic activities.
Many teachers and students are concerned with liter-
ary, musical, artistic, or dramatic activities outside
the classroom.
In most classes there is very little joking and laughing.
Formal dances are seldom held here.
Many of the upperclassmen help new students get
used to school life.
No one needs to be afraid of expressing a point of
view that is unusual or not popular in this school.
Students seldom change places during class.
Students really get excited at an athletic contest.
It’s important here to be a member or the right club
°r group.
Many students are interested in books and movies
dealing with psychological problems.
26. The school library is very well supplied with books
and magazines on science.
27. Students sometimes get a chance to hear music in the
lunchioom or during other free periods.
28. There is lots of dating among students during the
week-at the soda fountain, movies, lunch hours, etc.
29. Teachers here are genuinely concerned with student’s
feelings.
30. There is a lot of emphasis on preparing for college.
31. You need permission to do anything around here.
32. Students generally manage to pass even if they don’t
work hard during the year.
33. In gym class, everyone has to do the same exercises,
no matter how good or bad they are at it.
34. There is a lot of school spirit.
35. In this school, very few students walk around with a
chip on the shoulder.
36. Courses, assignments, tests and texts frequently
change from year to year.
37. Teachers clearly explain what students can get out of
their classes and why it is important.
38. When students think a teacher’s decision is unfair,
they try to get it changed.
39. Most students look up to their teachers and admire
them.
40. Student elections produce a lot of interest and strong
feeling.
41. Daily newspapers are seldom read.
42. The teachers are seldom calm and even-tempered,
when disciplining students.
43. Students put a lot of energy into everything they do
— in class and out.
44. When students do a project or put on a show, every-
body knows about it.
45. What one wants to do or be later in life is a favorite
topic around here.
46. Club initiations and class rivalries sometimes get a
little rough.
47. This school offers many opportunities for students to
get to know important works of art, music, and drama.
48. Students are always coming up with new fads and
expressions.
49. Students take a great deal of pride in their personal
appearance.
50. There are collections for the needy at Christmas
or
other times.
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51 Everyone
has the same opportunity to get good
marks because the tests are marked very fairly.
52. Many teachers get very upset if students happen to
report to class a little late.
53. There is a lot of student enthusiasm and support for
the big school events.
54. Students try hard to be good in sports, as a way to
gain recognition.
55. Many students enjoy reading and talking about
science fiction.
56. When students get together they seldom talk about
'
scientific topics.
57. There is practically no one here who would feel com-
fortable participating in modern dance or ballet.
58. Boys and girls seldom sit at separate tables in the
school cafeteria.
59. Outside of class most teachers are friendly and find
time to chat with students.
60. Quite frequently students will get together in their
own time and talk about things they have learned
in class.
61. Students are seldom kept waiting when the office
sends for them.
62. Most teachers give a lot of home work.
63. Once you’ve made a mistake, it’s bard to live it down
in this school.
64. It is easy to make friends in this school because of
the many things that are going on that anyone can
participate in.
65. Most students can easily keep out of trouble, in this
school.
66. Many students have lived in different parts of the
state, states, or other countries.
67. A lot of students who get just passing grades at mid-
term really make an effort to earn a higher grade by
the end of the term.
68. Pupils are often expected to work at home on prob-
lems which they could not solve in class.
69. Students rarely express opinions different from the
teacher’s.
70. Students are expected to report any violation of rules
and regulations to their teacher or the principal.
71. There are some pretty strong feelings expressed here
about political parties and elections.
72. The way people feel around here is always fairly
evident.
73. Few students here would ever work or play to the
point of being completely worn out.
Teachers provide opportunities for students to devel-
op the.r skills and talents directing the work of others.
teachers here warn students to be down to earth in
planning for their future, and discourage daydream-
lng about adventure and making a lot of money.
76. Fire drills and civil defense drills are held regularly.
77. Few students would be interested in an educational
nlm about writers and poets.
78. Students frequently do things on the spur of the
moment.
79. Looking and acting ‘‘right’’ is very important to
teachers and students here.
80. Students seldom send their teachers cards or little
gifts on special occasions.
81. The principal and teachers are usually understand-
ing if a student does something wrong and will give
him the benefit of the doubt.
82. Many teachers require students to recopy notes or
papers to make them neat.
83. There are lots of dances, parties, and other social
activities.
84. This school offers very few really practical courses.
85. Teachers here like students to use a lot of imagina-
tion when they write compositions, and give good
marks to those who do.
86. Few students would be interested in hearing a talk
by a famous scientist.
87. Few student lockers are decorated with pictures,
pennants, etc.
88. Many students here really enjoy dancing.
89. The person who is always trying to “help out” is
likely to be regarded as a nuisance.
90. Assemblies or discussions on serious subjects are not
held very often here.
91. The teachers very often make you feel like a child.
92. Popularity, pull and bluff get students through many
courses.
93. Students are usually made to answer to the principal
of the school as well as the teacher when they have
done something wrong.
94. Few students stay around after school for different
activities or sports.
95. The desks are all cut up from doodling with knives
and pencils.
96. This school has the same activities each year.
97. Activities in most student organizations are carefully
and clearly planned.
98. Students don’t hesitate to voice their complaints
around here.
99. Students almost always wait to be called on before
speaking in class.
100
There arc several cliques and groups, and if you re
not in one you’re pretty much op your own.
Page‘3
-Legend: T— True. Generally true or characteristic of your high school, is something
which occurs or might occur, is the way people tend to feel or act.
F False. Generally false or not characteristic of your high school, is some-
thing which is not likely to occur, is not the way people typically
feel or act.
jOJ Boy-girl relationships here arc simple and rarely be-
come really romantically involved.
J02. Students
can get into very heated arguments with
one another, and be the best of friends the next day.
103. There are so many things to do here that students
are busy all the time.
]04. Most students here would not like to dress up for a
dance or costume party.
105. Most students are more concerned with the present
than the future.
106. Many students here drive cars.
107. Students seldom read books which deal with political
and social issues.
108. Teachers insist that much time be spent in planning
activities before doing them.
109. Most students here enjoy such activities as dancing,
skating, diving, and gymnastics.
110. Students often run errands or do other personal
services for the principal and teachers.
111. Students are sometimes punished without knowing
the reason for it.
112. At this school the motto seems to be “a place for
everything and everything in its place”.
113. Having a good time comes first with most students
here.
114. No-one here has much interest in history, music, and
other such impractical courses.
115. There is little interest in modem art and music.
116. Few students are planning careers in science.
117. Little effort is made in the cafeteria to serve lunches
that are tasteful and appealing to the eye.
118. Students here spend a lot of time talking about their
boy-friends or girl-friends.
119. Students here are encouraged to be on their own and
to make up their own minds.
120. A lot of students like checkers, chess, puzzles, cross-
word puzzles, and other such games.
121. Students are made to take the blame for things
whether they did them or not.
122. Few students try hard to get on the honor roll.
123. Students have to get up in front of the class to recite
no matter how embarrassed they might be.
124. There are many parties or dances sponsored by the
school.
125- Lots of kids rip out pages and mark up their school
books.
126.
127.
128.
129.
130.
131.
132.
133.
134.
135.
136.
137.
138.
139 .
140.
141.
142 .
143.
144.
145.
146.
147.
148.
149.
150.
New ideas are always being tried out here.
Assignments are usually clear so everyone knows
what to do.
When students do not like a school rule, they really
work to get it changed.
Teachers refer to other teachers by their first names
in the presence of students.
Student leaders at this school expect you to go along
with what they say.
There is no really active current events club in this
school.
Most students respond to ideas and events in a
pretty cool and mild-mannered way.
Teachers here have little interest in what they are
doing.
Students in this school like to draw attention to
themselves.
Going to school here tends to make students more
practical and realistic.
The school nurse is very active in trying to prevent
illness by. frequent check-ups, making sure everyone
has had vaccinations, etc.
Student groups seldom meet to discuss current social
problems and issues.
Students often start things without thinking about
how they will develop or where they may end.
Students who are not neatly dressed are likely to
have this called to their attention.
There is a lot of interest here in projects for collect-
ing packages of food or clothing to help out others.
If a student thinks out a report carefully teachers
will give him a good mark, even if they don t agree
with him.
Most teachers in this school like to have their boards
cleaned off after each lesson.
New jokes and funny stories get around the school
in a hurry.
Students may not talk about how much money a
family has or what they do for a living, but
every-
one knows who’s who.
Although many students may attend church
here
there is little real interest in the
basic meaning o
religion.
This school has very good science teachers.
ost of the teachers here try to
decorate their class-
es so that the students will find them
more
easant to be in.
,ys and girls often get together between
classes,
iring lunch hour, etc. , .
ost teachers prefer that students
work out tne.r
m problems.
bool spirit seems to be more
important than learn-
er at this school.
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151. Teachers seldom make you feel you’re wasting their
time in the classroom.
152. Examinations here really test how much a student
has learned.
153. When a student fails a test, he has to take a note
home to his parents.
154. Students seldom get out and support the school
athletic teams.
155. Student arguments often turn into fights.
156. Most students dress and act pretty much alike.
157. Classroom interruptions by the public address sys-
tem, knocks at the door, etc., are infrequent in this
school.
158. When the assignments really get tough, many stu-
dents just won’t do them.
159. Teachers seldom get annoyed when students dis-
agree with them during classroom discussion.
160. There are no favorites at this school; everyone gets
treated alike.
161. Student discussions on national and international
news are encouraged in class.
162. An open display of emotion (such as crying, swear-
ing, etc.) would embarrass most teachers.
163. Students get so wrapped up in various activities that
they often lose all sense of time or of other things
going on around them.
164. It is easy to obtain student speakers for activities or
meetings.
165. There is little sympathy here for ambitious day-
dreams about the future.
166. Quite a bit of smoking and drinking goes on among
students.
167. When students get together, they seldom talk about
classical music or art.
168. New ideas are met with immediate enthusiasm in
this school.
169. Students seldom receive compliments when they
come to school with new clothing, a new haircut or
hairdo, etc.
ffO. Students try in all sorts of ways to be friendly, espe-
cially to newcomers.
171. Some of the teachers treat questions in class as if
the students were criticizing them personally.
172. The school building and grounds often look a little
untidy.
173. Everyone has a lot of fun at this school.
174. Many students enjoy working with their hands and
are pretty good at making or repairing things.
175. Student newspapers and magazines often carry short
stories and poems by students.
176.
177.
178.
Science labs here have very good equipment.
Nothing much is said to students who happen to be
tssr rubb" b“ds ' »»».
There are several popular spots where a crowd ofboys and girls can always be found.
179. Most of the teachers are not interested in student’s
personal problems.
180. Teachers do little more than repeat what’s in the
textbook in most classes here.
181. Those in charge are not very patient with students.
182. Most students around here expect to go on to college.
183. Students are made to explain why they did some-
thing when the teacher doesn’t like what they've
done.
184. There is little interest in school clubs and social
groups.
185. When students dislike a teacher, they let him know it.
186. Very few of the teachers have been here for a long
time.
187. In most classes, the presentation of material is well
planned and illustrated.
188. Everyone prefers the easy teachers, and tries hard to
avoid the tough ones.
189. Students here frequently refer to their teachers by
their first names or nicknames.
190. Knowing the right people is important in getting in
on all of the activities.
191. Most students take an active part in school elections.
192. Graduation is a pretty matter-of-fact, unemotional
event.
193. Teachers put a lot of energy and enthusiasm into
their teaching.
194. School activities are given a lot of space in the local
newspapers.
195. Many students hope to achieve future fame and/or
wealth.
196. Students with bad colds or anything that’s “catching”
are quickly sent home so that they don t pass on
what they have to others.
197. Classes in history, literature, and art are among the
best liked here.
198. Students who tend to say or do the first thing that
occurs to them are likely to have a hard time here.
199. Teachers insist that students come to school well-
dressed and well-groomed.
200. Students really support fund drives such as the
March of Dimes, Community Chest, Red Cross,
CARE, etc.
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There always seems to be a lot of little quarrels
going on.
.
Many student lockers are messy, some even dirty.
It’s easy to get a group together for games, going
to the movies, etc., after school.
Most students and their families think of education
as a preparation for earning a good living.
Teachers welcome the student’s own ideas on serious
matters.
A student who spends some of his spare time in a
science lab is likely to be regarded as a little odd.
A lot has been done with pictures, draperies, colors,
and decoration to make the school building pleasing
to the eye.
Most students would like to go steady.
One nice thing about this school is tfie personal in-
terest taken in the students.
226.
227.
228.
Everyone here is “safety-first”
that nobody will get hurt.
conscious, making sure
Teachers frequently urge students to consider the in-
Huence of history on current events.
There is much shouting and yelling in the halls and
cafeteria.
229. Good manners and making a good impression are
important here.
230. Many of the teachers in this school are actively in-
terested in charities and community services.
231. Teachers always seem to think students are up to
something and make the worst of even small hap-
penings.
232. Classrooms are always kept very clean and tidy.
233. Students here don’t do much except go to classes,
study, and then go home again.
234. Many teachers here stress the practical uses of their
subjects in helping students to get a good job.
Most of the teachers are deeply interested in their
subject-matter.
When you get into trouble with one teacher around
here, the other teachers soon know about it.
In this school there are very few contests in such
things as speaking, chess, essays, etc.
Tests are given almost every day in many classes.
Most students get together often in particular soda
fountains or snack bars.
There are frequent fights in the lunchroom or on the
school grounds.
The school is especially proud of its long history.
Most students follow a regular plan for study and
play.
No one gets pushed around at this school without
fighting back.
If students apologize for a wrong-doing, teachers
are more willing to help them.
You have to act like all of the others in order to be
in with the group.
Strong positions are taken here regarding civil liber-
ties and minority groups.
Students here can be wildly happy one moment and
hopelessly sad the next.
Classes arc boring.
Most students like to “clown” around at this school.
Teachers encourage students to think about exciting
and unusual careers.
235. Long, serious discussions are common among the
students.
236. Many students here make models of scientific gad-
gets, and enter them in local or state science fairs.
237. In this school style is more important than dressing
for personal comfort.
238. Some of the most popular students have a knack for
making witty comments that some people would not
consider in good taste.
239. The teachers go out of their way to help you.
240. There is a lot of interest here in learning for its own
sake, rather than just for grades or for graduation
credits.
241. Students don’t argue with the teacher, they just
admit that they are wrong.
242. Pupils seldom take part in extra projects in Science,
English, History, etc.
243. Everyone knows who the smart students are because
they are in different classes from the others.
244. Many projects are assigned in which small groups
of students work together ( either in or out of school )
.
245. The wash rooms are always a iness because the
students throw paper around.
246. Many of the teachers have lived in this community
all their lives.
247 It is hard to prepare for examinations
because stu-
dents seldom know what they will be tested on.
248. The principal here is willing to hear student
com-
plaints.
249. Students seldom make fun of teachers or
the school.
250. A lot of kids around here argue just
for the sake of
winning the argument.
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251. Both teachers and students here are actively con
cemed about ways to make this world a better place
in which to live. r
252. Students tend to hide their deeper feelings from
each other.
253. Class discussions are usually vigorous and intense.
254. There is little interest here in student dramatic or
musical activities.
255. For most students, future goals emphasize job secur-
.
lty, family hapiness, and good citizenship.
256. Few students bother with rubbers, hats, or other
special protection against the weather.
257. There are copies of many famous paintings in the
school halls and classrooms.
258. Students frequently speak up in class without worry-
ing about what they’re going to say.
.259. Teachers are always carefully dressed and neatly
groomed. 1
260. When someone is out sick for a while his classmates
let him know that he is missed.
261. If students do their work well they get a good mark,
whether or not the teacher likes them.
262. Offices and rooms are clearly marked.
263. Most students take their school work very seriously.
264. Learning to work with others is emphasized in this
school.
265. Students are seldom encouraged to think about de-
veloping their own personal values and a philosophy
of life.
2SS. There are frequent science displays around the
school.
267. There are no comfortable seats in this school where
students can sit and relax.
268. Most of the students here start dating very young.
269. It doesn’t matter who you are, at this school you are
expected to be “grown up" and able to handle your
own affairs.
27°. Many students here would rather talk about poetry
27l
W re^'on
’
*nstead of the movies or sports.
There is a lot of apple-polishing and buttering-up of
teachers around here.
272.
273.
274.
275.
There are awards or special honors for those who do
the best work or get the best grades.
Teachers often ask a lot of very personal questions.
®pen houses or carnivals are held each year and
everyone has to help out with them.
Teachers seldom use physical punishment.
276.
277.
278.
279.
280.
281.
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^ t0 disagree with their teachers
The student leaders here really get away with a lot.
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284. Student parties are colorful and lively.
285. Quite a few faculty members have had varied and
unusual careers.
286. Rough games and sports are an important part of
intramural athletics.
287. Most students are not interested in television pro-
grams dealing with social and political problems.
288. Students frequently do things together here after
school without planning for them ahead of time.
289. Students think about wearing the right clothes for
different things — classes, social events, sports, and
other affairs.
290. Students in this school have a reputation for being
very friendly with each other.
291. Many teachers seem moody and hard to figure out.
292. Most teachers in this school prefer to march their stu-
dents from place to place, instead of letting them go
by themselves.
293. Every year there is a carnival, picnic, or field day.
294. Most students are interested in jobs in business, en-
gineering, management, and other practical areas.
295. One frequently hears students talking about differ-
ences between our own way of life and that of people
in other countries.
296. Some subjects in this school stress the history and
importance of great inventions and inventors and
how they have influenced the world today.
297. Students here enjoy opportunities to attend concerts
and art exhibits on school time.
298. Nearly everyone here tries to have a date for the
weekends.
299. Counseling and guidance services are really personal,
patient, and extensive.
300. Clear and careful thinking are most important in get-
ting a good mark on reports, papers, and discussions.
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APPENDIX XIII: STERN ACTIVITIES INDEX
STERN ACTIVITIES INDEX
Form 1 158
George G. Stern, Syracuse University
This booklet contains a number of brief statements describing many
different kinds of activities. You will like some of these things. They
will seem more pleasant than unpleasant to you, perhaps even highly
enjoyable. There will be others that you will dislike, finding them more
unpleasant than pleasant. The activities listed in this booklet have been
obtained from a great many different persons. People differ in the kinds
of things they enjoy, like to do, or find pleasant to experience. You are
to decide which of these you like and which you dislike.
DIRECTIONS
On the special answer sheet print your name, and the other informa-
tion requested. Then, as you read each statement in the booklet,
blacken space
L — if the item describes an activity or event that you
would like, enjoy, or find more pleasant than
unpleasant.
D — if the item describes an activity or event that you
would dislike, reject, or find more unpleasant
than pleasant.
Be sure to fill in the whole answer space
with a heavy black mark,
using any *2-1/2 or softer pencil. Do not use
ball point or ink.
YOU MUST ANSWER EVERY ITEM.
Wed rapid,y, going Ihroogh the enlire ll„ a,
os you -can. Occasionally compare
item numbers from
,he answer sheet spare to see
that they correspond. Please
do no. make
any stray marks on the answer
sheet or in this booklet. Erase
all errors
and stray marks completely.
©Copyright 1958, by George G. Stern
Legend: L — if the item describes an activity or pvpnt
find more pleasant than unpleasant.
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*
enjoy- or
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16 itCm def
'
ribes a" activity or event that you would dislike reject orfind more unpleasant than pleasant.
Ke> ,
1 . Taking the blame for something done by someone I
like.
2. Setting difficult goals for myself.
3. Concealing a failure or humiliation from others.
4. Having other people let me alone.
5. Getting what is coming to me even if I have to fight
l for it.
6. Being quite changeable in my likes and dislikes.
7. Scheduling time for work and play during the day.
8. Working twice as hard at a problem when it looks as
(
if 1 don’t know the answer.
9. Seeing someone make fun of a person who deserves it.
10. Persuading a group to do something my way.
11. Being a newspaperman who crusades to improve the
community.
12. Listening to music that makes me feel very sad.
13. Taking up a very active outdoor sport
14. Keeping in the background when I’m with a group of
wild, fun-loving, noisy people.
15. Toughening myself, going without an overcoat, see-
ing how long I can go without food or sleep, etc.
16. Diving off the tower or high board at a pool.
17. Learning about the causes of some of our social and
political problems.
18. Doing something crazy occasionally, just for the fun
of it.
19- Imagining what I would do if I could live my life
over again.
20. Feeding a stray dog or cat.
21- Taking special precautions on Friday, the 13th.
Washing and polishing things like a car, silverware,
or furniture.
Making my work go faster by thinking of the fun I
can have after it’s done.
Being good at typewriting, knitting, carpentry, or
°ffier practical skills.
Understanding myself better.
26. Learning how to prepare slides of plant and animal
tissue, and making my own studies with a microscope.
27
5dn
ding S°methinR very soft and warm against my
28. Talking about how it feels to be in love.
29. Belonging to a close family group that expects me to
bring my problems to them.
30. Concentrating intently on a problem.
31. Suffering for a good cause or for someone I love.
32. Working for someone who will accept nothing less
than the best that’s in me.
33. Defending myself against criticism or blame.
34. Going to the park or beach with a crowd.
35. Shocking narrow minded people by saying and doing
things of which they disapprove.
36. Getting up and going to bed at the same time each
day.
37. Planning a reading program for myself.
38. Returning to a task which I have previously failed.
39. Doing what most people tell me to do, to the best of
my ability.
40. Having other people depend on me for ideas or
opinions.
41. Being an important political figure in a time of crisis.
42. Crying at a funeral, wedding, graduation, or similar
ceremony.
43. Exerting myself to the utmost for something unusually
important or enjoyable.
44. Wearing clothes that will attract a lot of attention.
45. Working until I’m exhausted, to sec how much l can
take.
46. Being careful to wear a raincoat and rubbers when it
rains.
47. Studying the music of particular composers, such
as
Bach, Beethoven, etc.
48. -Acting impulsively just to blow off steam.
49. Thinking about ways of changing my name to
make
it sound striking or different.
50. Discussing with younger people what
they like to do
and how they feel about things.
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51 .
52.
53.
54.
55.
56.
57.
58.
59.
60.
61.
62.
63.
64.
65.
66.
67.
68.
69.
70.
71.
72.
73.
74.
Legend: L - i f the item describes an activity or event that you would like enjoy orfind more pleasant than unpleasant. ’ ’ y ’
D “ 'tCm dTribc$ a.n acfi,vi,y or evcnt that you would dislike, reject, orfind more unpleasant than pleasant.
Waiting for a falling star, white horse, or some other
sign of success before 1 make an important decision.
Keeping my bureau drawers, desks, etc., in perfect
order.
Spending most of my extra money on pleasure.
Learning how to repair such things as the radio, sew-
ing machine, or car.
Thinking about different kinds of unusual behavior,
like insanity, drug addiction, crime, etc.
Studying wind conditions and changes in atmospheric
pressure in order to better understand and predict the
weather.
Eating after going to bed.
Watching a couple who are crazy about each other.
Working for someone who always tells me exactly
what to do and how to do it.
Finding the meaning of unusual or rarely used words.
Being polite or humble no matter what happens.
Setting higher standards for myself than anyone else
would, and working hard to achieve them.
Admitting when I’m in the wrong.
Leading an active social life.
Doing something that might provoke criticism.
Rearranging the furniture in the place where I live.
Putting off something I don t feel like doing, even
though I know it has to be done.
Having to struggle hard for something I want.
Listening to a successful person tell about his ex-
perience.
Getting my friends to do what I want to do.
Taking an active part in social and political reform.
Avoiding excitement or emotional tension.
Staying up all night when I’m doing something that
interests me.
Speaking at a club or group meeting.
76. Crossing streets only at the comer and with the light.
77. Listening to TV or radio programs about political
and social problems.
78. Being in a situation that requires quick decisions and
action.
79. Pausing to look at myself in a mirror each time I
pass one.
80. Helping to collect money for poor people.
81. Paying no attention to omens, signs, and other forms
of superstition.
82. Keeping an accurate record of the money I spend.
83. Dropping out of a crowd that spends most of its
time playing around or having parties.
84. Helping to direct a fund drive for the Red Cross,
Community Chest, or other organizations.
85. Imagining life on other planets.
86. Reading articles which tell about new scientific de-
velopments, discoveries, or inventions.
87. Chewing on pencils, rubber bands, or paper clips.
88. Talking about who is in love with whom.
89. Being a lone wolf, free of family and friends.
90. Spending my time thinking about and discussing
complex problems.
91. Trying to figure out how I was to blame after get-
ting into an argument with someone.
92. Competing with others for a prize or goal.
93. Being ready with an excuse or explanation when
criticized.
94. Meeting a lot of people.
95. Arguing with an instructor or superior.
96 Being generally consistent and unchanging in my
behavior.
97. Going to a party where all the activities are
planned.
98. Doing a job under pressure.
99. Going along with a decision made by a
supervisor
or leader rather than starting an
argument.
100. Organizing groups to vote in
a certain way in
elections.
^5- Imagining myself president of the United States.
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101. Living a life which is adventurous and dramatic.
102. Having someone for a friend who is very emotional.
103. Sleeping long hours every night in order to have
lots of rest.
104. Playing music, dancing, or acting in a play before
a large group.
105. Thinking about what I could do that would make
me famous.
106. Riding a fast and steep roller coaster.
126
‘
Roving to a new neighborhood or city, living in a
different country, etc.
127. Finishing something I've begun, even if it is no
longer enjoyable.
128. Staying away from activities which I don’t do well.
129. Following directions.
130. Being able to hypnotize people.
131. Playing an active part in community affairs.
107. Comparing the problems and conditions of today
with those of various times in the past.
108. Doing whatever I’m in the mood to do.
109. Daydreaming about what I would do if I could live
my life any way I wanted.
110. Comforting someone who is feeling low.
111. Avoiding things that might bring bad luck.
112. Arranging my clothes neatly before going to bed.
132. Going on an emotional binge.
133. Walking instead of riding whenever I can.
134. Doing something that will create a stir.
135. Thinking about winning recognition and acclaim as
a brilliant military figure.
136. Standing on the roof of a tall building.
137. Studying different types of government, such as the
American, English, Russian, German, etc.
113.
114.
115:
116.
117.
118.
119.
120
.
121
.
122
.
123
.
124
.
125
.
Getting as much fun as I can out of life, even if it
means sometimes neglecting more serious things.
Learning how to make such things as furniture or
clothing myself.
Trying to figure out why the people I know behave
the way they do.
Doing experiments in physics, chemistry' or biology
in order to test a theory.
Sleeping in a very soft bed.
Seeing love stories in the movies.
Having someone in the family help me out when
I’m in trouble.
Working crossword puzzles, figuring out moves in
checkers or chess, playing anagrams or scrabble, etc.
Admitting defeat.
Taking examinations.
Being corrected when I’m doing something the
wrong way.
Belonging to a social club.
Teasing sbmeone who is too conceited.
138. Doing things on the spur of the moment.
139. Having lots of time to take care of my hair, hands,
face, clothing, etc.
140. Having people come to me with their problems.
141. Being especially careful the rest of the day if a black
cat should cross my path.
142. Recopying notes or memoranda to make them neat.
143. Finishing some work even though it means missing
a party or dance.
144. Working with mechanical appliances, household
equipment, tools, electrical apparatus, etc.
145. Thinking about what the end of the world might be
like.
146. Studying the stars and planets and learning to iden-
tify them.
147. Listening to the rain fall on the roof, or
the wind
blow through the trees.
148. Flirting.
149. Knowing an older person who likes to
give me
guidance and direction.
150.
Being a philosopher, scientist, or professor.
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152.
153.
154.
155.
156.
157.
158.
159.
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Having people laugh at my mistakes.
Working on tasks so difficult I can hardly do them.
Keeping my failures and mistakes to myself.
Coing to parties where I’m expected to mix with
the whole crowd.
Annoying people I don’t like, just to see what they
will do.
Leading a well-ordered life with regular hours and
an established routine.
Planning ahead so that I know every step of a proj-
ect before 1 get to it.
Avoiding something at which I have once failed.
Turning over the leadership of a group to someone
who is better for the job than I.
176. Coing to scientific exhibits.
177. Chewing or popping gum.
178. Reading novels and magazine stories about love.
179. Having others offer their opinions when I have to
make a decision.
180. Losing myself in hard thought.
181. Accepting criticism without talking back.
182. Doing something very difficult in order to prove I
can do it.
183. Pointing out someone else’s mistakes when they
point out mine.
184. Having lots of friends who come to stay with us
for several days during the year.
160. Being an official or a leader.
161. Actively supporting a movement to correct a social
evil.
162. Letting loose and having a good cry sometimes.
163. Taking frequent rest periods when working on any
project.
164. Being the only couple on the dance floor when
everyone is watching.
165. Imagining situations in which I am a great hero.
166. Driving fast.
167. Talking about music, theater or other art forms with
people who are interested in them.
168. Controlling my emotions rather than expressing my-
self impulsively.
169. Catching a reflection of myself in a mirror or
window.
170. Lending my things to other people.
171. Carrying a good luck charm like a rabbits foot or
a four-leaf clover.
172. Making my bed and putting things away every day
before I leave the house.
173. Going to a party or dance with a lively crowd.
-74. Managing a store or business enterprise.
^75, Seeking to explain the behavior of people who are
emotionally disturbed.
185. Playing practical jokes.
186. Doing things a different way every time I do them.
187. Keeping to a regular schedule, even if this some-
times means working when I don’t really feel like it.
188. Quitting a project that seems too difficult for me.
189. Listening to older persons tell about how they did
things when they were young.
190. Organizing a protest meeting.
191. Getting my friends to change their social, political,
or religious beliefs.
192. Yelling with excitement at a ball game, horse race,
or other public event.
193. Having something to do every minute of the day.
194. Speaking before a large group.
195. Imagining how it would feel to be rich and famous.
196. Playing rough games in which someone might get
hurt.
197. Finding out how different languages have developed,
changed, and influenced one another.
198. Letting my reasoning be guided by my feelings.
199. Dressing carefully, being sure that the
colors match
and the various details are exactly right.
200.
Taking care of youngsters.
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201. Having a close friend who ignores or makes fun of
superstitious beliefs.
202. Shining my shoes and brushing my clothes every
day.
203 . Giving up whatever I’m doing rather than miss a
party or other opportunity for a good time.
204. Fixing light sockets, making curtains, painting
things, etc., around the house.
205. Reading stories that try to show what people really
think and feel inside themselves.
206. Collecting data and attempting to arrive at general
laws about the physical universe.
226. Skiing on steep slopes, climbing high mountains, or
exploring narrow underground caves.
227. Learning more about the work of different painters
and sculptors.
228. Speaking or acting spontaneously.
229. Imagining the kind of life I would have if I were
born at a different time in a different place.
230. Talking over personal problems with someone who
is feeling unhappy.
231. Going ahead with something important even though
I’ve just accidentally walked under a ladder, broken
a mirror, etc.
207. Sketching or painting.
208. Daydreaming about being in love with a particular
movie star or entertainer.
209. Having people fuss over me when I’m sick.
210. Engaging in mental activity.
211. Making a fuss when someone seems to be taking ad-
vantage of me.
212. Choosing difficult tasks in preference to easy ones.
213. Apologizing when I’ve done something wrong.
214. Going to the park or beach only at times when no-
one else is likely to be there.
215. Questioning the decisions of people who are sup-
posed to be authorities.
216. Eating my meals at the same hour each day.
217. Doing things according to my mood, without fol-
lowing any plan.
218. Doing something over again, just to get it right.
232. Keeping my room in perfect order.
233. Being with people who are always joking, laughing,
and out for a good time.
234. Being treasurer or business manager for a club or
organization.
235. Imagining what it will be like when rocket ships
carry people through space.
236. Reading scientific theories about the origin of the
earth and other planets.
237. Eating so much I can’t take another bite.
238. Listening to my friends talk about their love-life.
239. Receiving advice from the family.
240. Solving puzzles that involve numbers or figures.
241. Taking the part of a servant or waiter in a
play.
242. Sacrificing everything else in order to
achieve some-
thing outstanding.
243. Having my mistakes pointed out to me.
219. Disregarding a supervisor's directions when they
seem foolish.
220. Talking someone into doing something I think
ought
to be done.
221. Trying to improve my community by persuading
others to do certain things.
244. Going on a vacation to a place
where there are lots
of people.
245. Fighting for something I want,
rather than trying to
get it by asking.
246. Avoiding any kind of routine
or regularity.
222. Being with people who seem always to be calm,
un-
stirred, or placid.
223. Giving all of my energy to whatever I happen
to e
doing.
224. Being the center of attention at a party.
Organizing my work in order to use
time efficiently
Avoiding some things because
Im not sure 111 be
successful at it. ,
Carrying out orders from
others with snap
enthusiasm.
25.
Setting myself tasks to strengthen my mind,
body,
^ Directing other people’s
work,
and will power.
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Being a foreign ambassador or diplomat.
Seeing sad or melodramatic movies.
Avoiding things that require intense concentration.
Telling jokes or doing tricks to entertain others at a
large gathering.
Pretending I am a famous movie star.
Swimming in rough, deep water.
Studying the development of English or American
literature.
Being guided by my heart rather than by my head.
Making my handwriting decorative or unusual.
Taking care of someone who is ill.
Finding out which days are lucky for me, so I can
hold off important things to do until then.
Having a special place for everything and seeing
that each thing is in its place.
Doing something serious with my leisure time in-
stead of just playing around with the crowd.
Learning how to raise attractive and healthy plants,
flowers, vegetables, etc.
Thinking about the meaning of eternity.
Reading about how mathematics is used in develop-
ing scientific theories, such as explanations of how
the planets move around the sun.
Walking along a dark street in the rain.
Being romantic with someone I love.
Having people talk to me about some personal prob-
lem of mine.
Following through in the development of a theory,
even though it has no practical applications.
Telling others about the mistakes I have made and
the sins 1 have committed.
Picking out some haid task for myself and doing it.
Concealing my mistakes from others whenever
possible.
Inviting a lot of people home for a snack or party.
Proving that an instructor or superior is wrong.
276. Staying in the same circle of friends all the time.
277. Striving for precision and clarity in my speech and
writing.
278. Giving up on a problem rather than doing it in a
way that may be wrong.
279. Having friends who are superior to me in ability.
280. Influencing or controlling the actions of others.
281. Converting or changing the views of others.
282. Being unrestrained and open about my feelings and
emotions.
283. Doing things that are fun but require lots of physical
exertion.
284. Doing things which will attract attention to me.
285. Thinking about how to become the richest and
cleverest financial genius in the world.
286. Being extremely careful about sports that involve
some danger like sailing, hunting, or camping.
287. Reading editorials or feature articles on major social
issues.
288. Making up my mind slowly, after considerable de-
liberation.
289. Trying out different ways of writing my name, to
make it look unusual.
290. Providing companionship and personal care for a
very old helpless person.
291. Going to a fortune-teller, palm reader or astrologer
for advice on something important.
292. Keeping a calendar or notebook of the things 1 have
done or plan to do.
293. Limiting my pleasures so that I can spend all of my
time usefully.
294. Being efficient and successful in practical affairs.
295. Concentrating so hard on a work of art or music
that I don’t know what’s going on around me.
296. Studying rock formations and learning how they
developed.
297. Reading in the bathtub.
298. Reading about the love affairs of movie stars and
other famous people.
299. Being with someone who always tries to be sympa-
thetic and understanding.
300. Working out solutions to complicated problems, even
though the answers may have no apparent, immedi-
ate usefulness.
APPENDIX XIV: NATIONAL SURVEY OF PUBLIC ALTERNATIVE SCHOOLS
1973-1974 SURVEY QUESTIONNAIRE
NATIONAL SURVEY
PUBLIC ALTERNATIVE SCHOOLS
1973-1974
survey questionnaire
The National Alternative Schools Program at the University
of Massachusetts is conducting an intensive nationwide
survey of public alternative schools. One of the data col-
lection instruments being used is the survey questionnaire.
The purpose of this instrument is to develop a comprehensive
picture of the alternative school. All information collected
is confidential. We appreciate your cooperation in filling
out this questionnaire.
GENERAL DIRECTIONS: To facilitate both the compilation and
analysis of questionnaire data NASP has designed a multiple
choice, short answer format. There are three types of
questions
:
1. (circle one/circle all choices which apply)
For these questions circle only the
appropriate number(s).
2. (please specify) For these questions please
enter the appropriate number, percentage, or
short phrase cleahly in the space provided.
3. grids-- For these questions mark the
appropriate cells in the grid with a check.
We feel the information generated by the
grids will justify the time spent in
completing them.
Please remember that this questionnaire is
designed to get
information about how the school is and not how
you would
like to see it.
Thank you very much again for your
time
1BACKGROUND
1. Name of School:
2. Address:
3. City: 4. State and Zip:
5.
How many hours a day is the school building open for students?
(circle one)
1 . less than 4 hours
2. between 4 and 6 hours
3. more than 6 hours
DEVELOPMENT of the PROGRAM
6. How many years has the school been admitting students? (circle one)
1 . 1 year or less
2. between 1 and 3 years
3. more than 3 and less than 5 years
4. 5 years or more
7. From what group(s) did the majofi impetus for the school come?
(circle all choices which apply)
1. school district staff
2. teachers
3. students
4. parents
5. community members
6. university personnel
7. educational consultants
8. school board members
8
'
choices “pp^ 1nit1il p,a"" 1ng of the scho°1? <^cle all
1. school district personnel
2. teachers
3. students
4. parents
5. community members
6. university personnel
7. educational consultants
8. school board members
29. How much time was involved in the initial planning phase? (please
specify) r
weeks
10. How much money was spent in the initial planning phase, including
released time for personnel, consultants, materials, etc. 7
(please specify)
dollars
PHILOSOPHY & GENERAL CHARACTERISTICS
11. Do you have a written statement of your school's proqram qoals?
(circle one)
1
•
yes
2. no
(if yes, would you please send us a copy)
12. In what ways do you feel you are moi>t dL^ejie.n£ from the other
schools in your district? (circle up to three choices)
1. curriculum
2. provide learning experiences for minority groups
3. decision-making processes
4. interaction of students and teachers
5. method of grading
6. use of non-certified personnel
7. physical environment
8. interaction between school and parents
9. interaction between school and community
10. emphasis on affective goals
11. other (please specify)
13. What experiences does your school undertake to develop a sense of
community? (circle all choices which apply)
1. we do not plan specific activities for this purpose
2. support groups
3. general meetings
4. field trips
5. plan, cook, and eat meals together
6. scheduled special events
7. other (please specify) —
314. In what ways does your program support ethnic and cultural identity?
(circle all choices which apply)
1. no specific ways
2. courses
3. counseling
4. ethnic makeup of staff
5. other (please specify)
15. In what ways does your program support cultural pluralism? (circle
all choices which apply)
1. no specific ways
2. courses
3. counseling
4. ethnic makeup of staff
5. other (please specify)
STUDENT INFORMATION
16. What is your 1973-1974 student enrollment? (circle one)
1 . 50 or less
' 2. 51-100
3. 101-200
4. 201-500
5. 501 or more
17. What was your 1972-1973 student enrollment? (circle one)
1 . 50 or less
2. 51-100
3. 101-200
4. 201-500
5. 501 or more
18. What was your 1971-1972 student enrollment? (circle one)
1
. 50 or less
2. 51-100
3. 101-200
4. 201-500
5. 501 or more
19. What is the percentage of female students enrolled in the school?(please specify)
%
420. What percentage of the students in your school come from the
following areas? (please specify an approximate percentage)
urban, inner city
urban
suburban
rural
21. What is the makeup of the student population?
an approximate percentage)
Asian °l
(please specify
Black
Indian
Spanish surname
Whi te
%
22. What is the makeup of the school age population in the
district? (please specify an approximate percentage)
Asian
Black
Indian
Spanish surname
White %
23
‘ ySlrVc^
lnClUdGd "
1 . 1
2. 2
IUl
3. 3
4. 4
5. 5
6 . 6
7. 7
8 . 8
11 .
12 .
13.
14.
15.
9
10
11
12
pre-kindergarten
kindergarten
beyond 12
24. What „ the age range of
your student population?
(please specify)
to
525. What is the avawgz daily absentee rate? (circle one)
1 . 5 percent or less
2. 6-10 percent
3. 11-20 percent
4. 21-40 percent
5. 41 percent or more
26. What is the appsioxMncLte. percent of students who drop out of your
program each year? (circle one)
1 . 5 percent or less
2. 6-10 percent
3. 11-20 percent
4. 21 percent or more
27. Where do students go when they drop out of your program? (please
specify an approximate percent)
to other schools within the public system %
to private schools %
move out of the district %
to work %
other (please specify) %
28. Where do students go when they finish your program? (please
specify an approximate percent)
to college %
to other schools in the district %
to private schools %
to jobs based on training
received in school %
to other jobs %
to the aned forces %
other (please specify) %
6STUDENT RECRUITMENT & ADMISSIONS29.
Which of the following methods are used in recruiting students
for your school? (circle all choices which apply)
1. publicize openings in district schools
2. advertising in media
3. hold parent meetings
4. invite prospective students and parents to school
5. visit classromms in district schools
6. mailings to homes
7. other (please specify)
30. How many students applied for admission for the 1973-1974 school year?
(please specify)
students
31. How many student openings were there for the 1973-1974 school year?
(please specify)
openings
32. What is the selection process for students? (circle all choices
which apply)
1. all who apply are admitted
2. lottery with quotas
3. open lottery
4. referral
5. reviewed application
6. interview
7. other (please specify)
33. What must the student present to your school to be considered
for admission? (circle all choices which apply)
1. no specific requirements
2. parent signature
3. letter of recommendation
4. application form
5. school referral form or letter
6. permission of previous school
7. other (please specify) —
34. Do you use specific criteria for
refusing admission? (circle one)
1 .
2 .
yes
no
735.
Who makes the decisions on student admission at
your school? (circle
all choices which apply)
1. no decision-- lottery
2. director
3. teachers
4. students
5. committee for specific purpose
6. parents or community members
7. guidance personnel in the system
8. other (please specify)
STAFF
36. What is the number of paid staff at your school? (please specify
number)
director(s)
administrators
other than director
supervising teachers
teachers
counselors
aides
secretaries
custodians
37. What is the education and experience level of the paid professional
staff (administrators, teachers, couselors, aides) at your school?
(please specify approximate percent)
no college degree %
at least B. A. or B. S. %
at least M. A. or M. Ed. %
at least Ph. D. or Ed. D. %
state certification %
%district tenure
837. cont.
previous alternative school
experience
previous public school
experience
work experience outside of
education
38. What is the makeup of the paid professional staff? (please
specify an approximate percent)
Asian %
Black oj
Indian %
Spanish surname %
White %
39. What experience has the director had prior to taking this
position? (circle all choices which apply)
1. have no director
2. teaching
3. administration
4. beginning another educatonal project
5. evaluating another educational project
6. educational consulting
7. work experience outside education
8. administrative experience outside education
STAFF RECRUITMENT& SELECTION
40. What is the aveAagz number of applications received for each
staff opening? (circle one)
1 . 5 or less
2. 6 to 10
3. 11 to 20
4. 21 or more
941 Who is involved in the selection process
for professional staff
at your school? (circle all choices which apply)
1. school district staff
2. alternative school administration
3. professional staff
4. students
5. parents
6. community members
42. Who makes the final decision in the selection of professional staff
at your school? (circle all choices which apply)
1. school district staff
2. alternative school administration
3. professional staff
4. students
5. parents
6. community members
STAFF ROLES & DEVELOPMENT
43. How is the director's role different from the administrator's role
in other district schools? (please check all boxes in the grid which
apply)
teaching and counseling
informal interaction with students
involvement in research
developing curriculum
publishing
involvement in social reform
(school as a way of meeting
the needs of the disen-
franchised)
involvement in administrative duties
involvement in teacher training
involvement in insuring the survival
of the school
involvement in program planning
and evaluation
involvement in student discipline
10
44.
How is the teacher's role different from the teacher's role in otherdistrict schools? (please check all boxes in the grid which apply)
teaching and counseling
informal interaction with students
involvement in research
developing curriculum
publishing
involvement in social reform
involvement in administrative duties
involvement in teacher training
involvement in insuring the survival
of the school
involvement in program planning
and evaluation
involvement in student discipline
45. What is the avoJiagu working week for the paid professional staff?
(circle one)
1. 30-40 hours
2. 41-50 hours
3. 51-60 hours
4. 61 or more hours
46. What is the percent of professional staff turnover each year? (circle one)
1 . 20 percent or less
2. 21-40 percent
3. 41-60 percent
4. 61-80 percent
5. 81 percent or more
47. How would you characterize your in-service training
program? (circle all
choices which apply)
1. have no program and see no need for one
2. have no program but would like one
3. program is run by an external
consultant
& Drooram is run by district personnel
5. program is run by certified staff
for student teachers
6. program is run by staff for
itself
l\ other (please specify)
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48. What content areas are covered in your in-service training program?
(circle all choices which apply)
1 . language arts/communication skills
2. vocational skills
3. mathematics
4. science
5. sex
6. drugs
7. interpersonal relations
8. curriculum development
9. have no in-service training program
49. What content areas of the in-service training program are in most need
of improvement? (ci rcle all choices which apply)
1 . language arts/communi cation skills
2. vocational skills
3. mathematics
4. science
5. sex
6. drugs
7. interpersonal relations
8. curriculum development
9. have no in-service training program
50. How many hours per week does the professional staff devote to staff
meetings? (circle one)
1 . 1 hour or less
2. between 1 and 3 hours
3. more than 3 and less than 6 hours
4. 6 hours or more
INTERNS & VOLUNTEERS
51. What is the number of interns/student teachers at your school? (please specify
interns/student teachers
52. Is the use of interns/student teachers and volunteers critical for the
survival of the school? (circle one)
1
• yes
2. no
53. In which activities do interns/student teachers participate? (circle all
choices which apply)
1. assisting teachers in a classroom
2. teaching classes
3. running tutorials
4. counseling
5. administrative work
6. clerical work
7. curriculum planning
8. working with community volunteers
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54. How many cormunity volunteers spend time in the school? (please specify)
volunteers
55
’ percent)
tlie °f th6 volunteers? (P^ase specify an approximate
Asian
Black
Indian
Spanish surname
Wh i te
56. How are your volunteers recruited? (circle all choices which apply)
1 .
2 .
3.
4.
5.
6 .
students solicit the learning resource they need
staff members are responsible for certain areas
certain staff members have the major responsibility
parents recruit volunteers
advertising in media
other (please specify)
57. In which activities do volunteers participate? (circle all choices which
apply)
1 . assisting teachers in a classroom
2. teaching classes
3. running tutorials
4. counseling
5. administrative work
6. clerical work
7. curriculum planning
8. working with interns/student teachers
9. maintenance and repair
DECISION-MAKING
58. For what stated purposes does the school have K&guZaA
me.ejxngA7
(circle all choices which apply)
1. staff does not meet regularly
2. to maintain a sense of staff unity
3. for in-service training
4] to discuss progress of students
5. to form school policy
6. to plan curriculum
7. to evaluate program
8. other (please specify)
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59. Which people are
indicated areas?
involved in the decision-making process in the
(please check all the boxes in the grid that apply)
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BUDGET
61 . In what range is the annual per pupil expenditure at your
(circle one)
1 . $800 or less 5. $1401 -$1600
2. $801 -$1000 6. $1601 -$1800
3. $1001 -$1200 7. $1801 -$2000
4. $1 201 -$1 400 8. $2001 or more
62. In what range is the annual per pupil expenditure in your
(circle one)
1 . $800 or less 5. $1 401 -$1600
2. $801 -$1000 6. $1601 -$1 800
3. $1001 -$1200 7. $1801 -$2000
4. $1 201 -$1 400 8. $2001 or more
school?
district?
63. What are the sources of your funding? (circle all choices which
apply)
1. public school system
2. private funding agencies
3. community
4. state or federal funding
64. How is your budget allocated? (circle one)
1. as a separate school within the district
2. as a separate department within the school
3. from different departments within a school
4. other (please specify)
65. What is the percentage of your curriculum budget that you spend for
the following areas? (please specify an approximate percent)
ethnic studies %
learning experiences outside
school building %
career education %
affective education %
basic ski 1 Is (reading, writing,
and computation) %
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PROGRAM EVALUATION
66. Who is involved in the evaluation process in your school? (circle
all choices which apply)
1. we have no regular program evaluation
2. we use outside evaluators
3. we use personnel within the school community
67. Which of the following methods of evaluation do you use for
ptiogtiam evaluation? (circle all choices which apply)
1. pre and post tests of student performance
2. standardized achievement tests
3. school designed achievement tests
4. standardized attitude/personality measures
5. school designed attitude/personality measures
6. interviews
7. observation techniques
8. document collection (articles, memos, examples of student work, etc.)
9. none of these ( no evaluation done)
STUDENT EVALUATION
68. Which of the following methods be&t describes what you do in
evaluating students? (circle one)
1. normative (student's performance judged against that
of other students)
2 criterion-referenced (student's performance judged
against specific negotiated or prescribed educational
objectives)
,
.
3. anecdotal (narrative assessment of student
progress)
4. other (please specify)
69. Who participates in student evaluation?
(circle all choices which
apply)
1 . the student
2. peers
3. teacher(s)
4. advisor
5. director
6. parents
7. other (please specify)
—
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70. In what form(s) is student evaluation data reported? (circle all
choices which apply)
1 . student or parent selects own form
2. standard school system report form
3. alternative school designed report
4. descriptive written analysis
5. checklist of criteria
6. marks
7. parent conferences
8. student conferences
9. other (please specify)
STAFF EVALUATION & IMPROVEMENT
71. What procedures do you use for professional staff evaluation?
(circle all choices which apply)
1 . we have no procedures
2. student feedback
3. competency-based listing of teacher effectiveness
4. staff meetings devoted to peer feedback
5. school system rating form
6. observation by dept head, principal, or district staff
7. outside evaluators
8. assessment against individually negotiated goals
9. standing committee
10. other (please specify)
72. What are the stated purposes of these procedures? (circle all
choices which apply)
1. we have no procedures
2. teaching improvement and growth
3. tenure decisions
4. firing
5. merit pay increase
6. promotion
7. to fulfill state requirements
18
CURRICULUM
73. Which of the following Ackzdulzd. experiences are available to studentsin your school? (circle all choices which apply)
1. apprenticeships
2. work-study
3. independent study of regular course work
4. concentrated independent study to allow for specialization
5. cross-age tutoring
6. problem, issue oriented learning
7. open classroom environment
8. all school projects
9. learning or skill centers
10. classes in another school building
11. classes in local colleges
12. learning experiences in the community
13. guest lecturers
14. support groups
15. group projects (collaborative learning)
16. overnight field trips
17. student exchange programs
18. athletic activities
74. Which of the following curriculum areas do you mpkaAizu in your
school? (circle all choices which apply)
1. interdisciplinary studies
2. institutional racism
3. institutional sexism
4. basic skills (reading writing, and computation)
5. career or vocational education
6. cross-cultural studies
7. college preparatory courses
8. consumer education (food economics, home economics, etc.)
9. environmental studies
10. ethnic studies
11. human relations
12. social-political issues
13. outdoor education
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75 Please fill out the following grid which characterizes
your school's
curriculum, (please check all the boxes in the grid which apply)
(if available, please enclose a copy of your schedule
or course catalogue)
Scheduled experiences
offered in this area
School district or
state requirement
School requirement
Need curriculum
materials in this
area
Use commercial curr.
materials in this
area
Generate curriculum
materials in this
area
Teaching in this area
done onty by profes-
sional staff
Some teaching is this
area done by
volunteers
Some teaching in this
area done by students
Some courses in this
area ability grouped
Some courses in this
area age grouped
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mng a student's
1. student
2. peers
3. teacher(s)
4. advisor
5. director
6. parent
77. Does the school emphaitze a student's having an overall method
for integrating the different learning experiences he/she has?(circle one)
1
• yes
2. no
78. In light of your curriculum, in which of the following domains
of learning do you place major emphasis? (circle up to three
choices)
1. moral (social responsibility, judgement)
2. perception (sensory awareness)
3. cognitive (formal thinking, logic, content)
4. volition (will to action)
5. spiritual
6. aesthetic (development of individual talent)
7. affective (emotional needs and feelings)
8. psychomotor (physical development and coordination)
79. For which of the following learning styles is your curriculum
designed? (circle all choices which apply)
1. we do not take these learning styles into consideration
2. dependent learning style (high direction and supervision
need)
3. interdependent learning style (high affiliation and
collaboration needs)
4. independent learning style (high self-direction and
80. Which of the following teaching styles are used in your school?
(please specify an approximate percent)
autonomy needs)
lecture
present problems
%
%
be a passive resource
participate in
discussions
provide feedback
to solve
question
facilitate
21
PHYSICAL ENVIRONMENT
Which facilities exist at your school? (circle all choices which apply)
1
.
1 ibrary 15. large meeting room
2. gymnasium 16. large open classroom
3. cafeteria 17. bathrooms
4. media lab 18. custodial space
5. music room 19. administrative office
6. science lab 20. dark room
7. art room 21. quiet room
8. language lab 22. playground
9. reading clinic 23. playing field
10. wood shop 24. non-specific classroom
11.
12.
13.
14.
consumer education
center
teacher lounge
student lounge
office space for
teachers
25. other (please specify)
82. Which of the following pieces of equipment belong to your school?
(circle all choices which apply)
1 . film making equipment 13. typewri ters
2. film projectors 14. adding machines
3. cassette recorders 15. computer terminal
4. video-tape 16. reading machines
5. overhead projector 17. stove
6. screens 18. refrigerator
7. slide projectors 19. piano
8. record players 20. other musical instruments
9. headphones 21. playground equipment
10. television 22. athletic equipment
11. potter's wheel 23. other (please specify)
12. kiln
83. Which of the following describe your school situation? (circle all choices
which apply)
1. the school is in a leased building with other non-school programs
2. the school is in a leased building by itself
3. the school is in a school system building with other school
system facilities
4. the school is in a school system building with other programs
(school-within-a-school
)
5. the school is in a school building by itself
6. the building meets state regulations
7. members of the school have been permitted to decorate building
22
OPTIONAL
84. What do you feel are your school's greatest strengths?
85. In what areas do you feel your school needs improvement?
86. What do you feel are your school's greatest needs?
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